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Abstract 

The current research project focuses on the factors that trigger low speaking performance 

in 10th graders at Escuela Hacia Nuevos Horizontes, using the theoretical underpinnings of 

writers who are well-known locals and foreigners who have researched the process of teaching 

and learning a second language. For this, a qualitative study of a phenomenological type was 

carried out through interviews. As for the sample in this research work, a total of ten students 

were selected, and through a focus group, a total of nine open-ended questions were asked so that 

a more in-depth analysis could be made, gathering each of their opinions. 

The variables obtained will be thoroughly examined, and we will briefly summarize the 

students' concerns about speaking skills. The result of the research on performance conditions, 

the participants confirmed that the biggest obstacle they face in developing their speaking skills 

is due to lack of vocabulary. In emotional factors, most students were feeling nervous while 

performing speaking, they were not motivated. In terms of listening ability, students mostly 

cannot comprehend what the speaker said in the conversation. Therefore, based on the results, 

some recommendations were made to help the student improve speech performance during the 

English learning process. 

 

Keywords: Factors, Speaking performance, Low performance, English. 

 

 

 

 

 



 

Resumen 

El presente proyecto de investigación se enfoca en los factores que desencadenan el bajo 

rendimiento oral en los estudiantes de décimo grado de la Escuela Hacia Nuevos Horizontes, 

utilizando los fundamentos teóricos de reconocidos escritores locales y extranjeros que han 

investigado el proceso de enseñanza y aprendizaje de una segunda lengua. Para ello se realizó un 

estudio cualitativo de tipo fenomenológico a través de entrevistas. En cuanto a la muestra en este 

trabajo de investigación, se seleccionó un total de diez estudiantes, y a través de un grupo focal 

se les realizó un total de nueve preguntas abiertas para poder realizar un análisis más profundo, 

recogiendo cada una de sus opiniones. 

Se examinarán detalladamente las variables obtenidas y se resumirán brevemente las 

preocupaciones de los alumnos sobre la capacidad de expresión oral. El resultado de la 

investigación sobre las condiciones de rendimiento, los participantes confirmaron que el mayor 

obstáculo al que se enfrentan para desarrollar sus habilidades orales se debe a la falta de 

vocabulario. En los factores emocionales, la mayoría de los estudiantes se sentían nerviosos al 

hablar y no estaban motivados. En terminos de capacidad auditiva, la mayoria de los estudiantes 

no pueden comprender lo que dice el hablante en la conversacion. Por lo tanto, basándose en los 

resultados, se hicieron algunas recomendaciones para ayudar a los alumnos a mejorar su 

expresión oral durante el proceso de aprendizaje del inglés. 

 

Palabras clave: Factores, Rendimiento oral, Bajo rendimiento, Inglés. 
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Introduction 

This research study presents the Factors that trigger low speaking performance in 10th 

graders at Escuela Hacia Nuevos Horizontes. The main objective was to describe the factors that 

influence low performance in speaking skills and to determine ways for dealing with these 

indicators to maintain an adequate speaking performance. Consequently, many students lack the 

necessary vocabulary to get their meaning across, and they cannot keep the interaction going. 

Speaking skill is of great importance since it allows students to express their ideas in the 

activities that are carried out in class. In order to teach speaking, the supporting competencies are 

grammar, pronunciation, fluency, and the content of speaking must be taken into account. If 

students manage to master these speaking support skills, they will be more active in class 

activities. 

Mastering speaking is important for three reasons, these are: it allows them to have 

effective communication and understand the topics that are given in class; helps them express 

their ideas and thoughts in speaking activities; and contributes to making your pronunciation 

clearer and more understandable. On the other hand, knowing these problems is of great 

importance to help them develop their speaking skills and learning quality in the classroom 

through practice. 

The purpose of the study was to describe the factors that trigger low performance in 

speaking skills and to analyze the data obtained through a focus group using a qualitative 

methodology since it allows for having more concise information, with the inquiry from a point 

of view that provides crucial references to carry out a more detailed study. 

The following details are included in the five chapters that make up this thesis: 

Chapter I: The Problem 
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In this section, the chapter details the problem statement, general and specific objectives 

of the investigation, research questions, and justification. 

Chapter II: Theoretical Framework 

In this section, the chapter provides details about essential authors' theories and previous 

research that support the investigation topic. It also gives details about the pedagogical basis, 

theoretical basis, legal basis, and the variables of the study. 

Chapter III: Methodological Framework 

In this section, the chapter explains the method applied to get a successful work. This 

chapter also contains the type of research, population, sample, and data collection processing and 

resources. 

Chapter IV: Analysis of Findings 

In this section, the chapter describes the interpretation of data collection with the 

respective analysis and the comparison with the bibliographic references. 

Chapter V: Reflections on the Study 

In this section, the chapter describes the analyses and interprets the outcomes of this 

investigative work. Also mentions the experience during the research process, challenges, and 

what the researchers will do differently for further research on the same topic. 
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Chapter I   

The problem  

1.1 Research topic  

Speaking Performance in EFL Learners.   

 1.2 Title of project  

Factors that trigger low speaking performance in 10th graders at Escuela Hacia Nuevos 

Horizontes. 

1.3 Problem statement  

 The language of choice for most international communications is now English, and its 

standing continues to spread in various subjects. It is the primary language of instruction in many 

universities worldwide; it is mandatory that students need to be proficient in English to attend 

these institutions; moreover, students who are fluent in English have access to a wide range of 

educational resources, including online courses, eBooks, and academic journals, which are only 

available in the English language. 

Kadamovna (2021) argued that an idiom serves as a means of communication, enabling 

individuals to express their thoughts and ideas while also gaining insight into the thoughts and 

opinions of others. Transmission occurs through speech, where individuals engage in 

conversations and exchange information with others. 

Speaking English tends to be the essential skills of all four skills because people who 

know a language tend to call themselves speakers of that language (Manurung & Izar, 2019). 

Despite the importance of oral language proficiency for academic success, many elementary 

school students struggle with low speaking performance because of many factors involved in 

language instruction. 
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The complexity of this topic arises from various factors that can lead to inadequate oral 

proficiency, such as insufficient lexicon, low self-esteem, insufficient exposure to the language, 

contrasting cultural backgrounds, cognitive challenges, fear of committing errors, and a teacher- 

center approach. Outstanding the implication of spoken language competence in academic and 

social achievements, it is essential to recognize the precise determinants responsible for reduced 

speaking abilities in elementary-level pupils and formulate effective tactics to tackle them. As 

stated by Obloberdiyevna et al. (2022), Nowadays, several approaches are being attempted that 

aim to teach the English language less conventionally to interest the student to improve 

pronunciation. These include the use of movies, novels, and even poems. 

This investigation aims to explore students' struggles and uptight during their speaking 

practices, and these affectations will be examined to determine factors that support low speaking 

proficiency levels. The exploration will show the factors that disrupt the process of speaking 

practices in students from 10th graders at Escuela Hacia Nuevos Horizontes; it will be analyzed 

the data collected through qualitative methodology instruments to determine the position of the 

investigation. The research results through analysis will contribute to the academic community 

that triggers underachievement and provide insight into the conditions, challenges, and obstacles 

that impact learning deficit factors in schools. 

1.4 Problem question 

1.4.1 Problem question  

What factors influence low students speaking performance in 10th graders at Hacia 

 Nuevos Horizontes school? 

1.4.2 Specific questions  

• What are the factors that cause low speaking performance in students?  
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• How do these factors trigger low speaking performance in students? 

• How to deal with these factors in order to improve a better speaking performance? 

1.5 Objectives  

1.5.1 General objective  

To describe the factors that influence low performance in speaking skills at Escuela 

Hacia Nuevos Horizontes 

1.5.2 Specific objectives  

• To identify the factors that trigger low speaking performance in students at Escuela Hacia 

Nuevos Horizontes. 

• To examine how these factors can carry to poor performance in speaking skills. 

• To determine ways for dealing with these indicators to maintain an adequate speaking 

performance.  

1.6 Justification 

Low speaking performance among elementary school students from Escuela Hacia 

Nuevos Horizontes is a pressing issue with significant academic and social implications. 

Proficiency in oral language is a fundamental component of academic success and is essential for 

building social connections, developing critical thinking skills, and increasing confidence in 

communication. Therefore, there is a need to identify the specific factors contributing to low 

speaking performance and develop effective strategies to counteract these factors. 

Research on this topic is essential because it will provide a deeper understanding of the 

various factors that can lead to low speaking performance among Escuela Hacia Nuevos 

Horizontes students. Previous studies from authors have identified several factors, including a 
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lack of confidence, limited vocabulary, limited exposure to the language, cultural differences, 

learning disabilities, fear of making mistakes, and teacher-centered instruction. 

Nabiyeva (2018) found that these difficulties are also produced by the lack of students' 

interest in the English language, poor listening skills, which make it difficult to understand the 

message and reply, lack of self-confidence, and fear of making mistakes, which can produce 

anxiety and a sense of linguistic inferiority. However, there is still a need for more in-depth 

research that can provide a comprehensive understanding of these factors and their impact on 

students' speaking performance. 

Moreover, research on this topic can support the effective identification of low speaking 

performance factors and formulate teaching methods and strategies to enhance students' speaking 

performance. Pakula (2019) determined that Language classrooms often overlook the teaching of 

oral skills for several reasons. One such reason is that if tests do not include oral production, 

teachers might not want to dedicate class time to it, preferring to prioritize grammar, writing, or 

reading skills assessed in the test. 

Additionally, teaching methods and materials may prioritize written language and 

grammatical accuracy as learning objectives, which can lead to the neglect of oral skills. This is 

particularly important because addressing these indicators allows the teacher to apply different 

strategies depending on their teaching style. By using adequate, effective teaching methods and 

strategies, educators can create more engaging and interactive learning environments that foster 

the development of students' speaking skills. 

In conclusion, examining the factors that trigger low speaking performance among 

elementary school students is critical to promoting academic success, social development, and 

equity in education. By identifying the specific factors contributing to low speaking performance 
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and developing effective strategies to address these factors, educators can create a more engaging 

and inclusive learning environment that fosters the development of students' speaking skills. 
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Chapter II 

Theoretical framework 

The foundation for this study is laid out in this chapter, which also compiles data from 

earlier research and provides the educational, theoretical, and legal underpinnings for the present 

project.   

2.1 Background 

2.1.1 Importance of English skills for students 

Even though English is one of the most spoken languages in the world, studying it 

involves too many different aspects to impact the educational system and effectively reach 

students significantly. 

Dzakiyyah (2021) drew the following conclusion from her research: "Students who have 

good English language skills will benefit from having those skills both now and in the future 

when they pursue higher education or a career". Students get the chance to increase their 

knowledge by becoming fluent in English. 

All aspects of English are interconnected and complement one another. Students will 

become proficient listeners, speakers, readers, and writers by fusing reading and writing with 

speaking and listening. 

2.1.2 Speaking 

Speaking is a productive skill because it can create many words continuously. Some 

students want to speak in a certain condition or stimuli. According to Kürüm (2016) cited by 

Calderón (2021), speaking consist of three sections of knowledge:  

• Mechanics: It deals with the correct use of grammar and vocabulary as well as 

pronunciation. 
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• Functions: It refers to the clarity of message exchange (transaction) and interaction.  

• Pragmatics: social and cultural issues. It includes the speaker, the receiver, the context, 

the subject, and the reason for the conversation.   

2.1.3 Speaking elements 

According to Harmer (2009) in his book, Practice of English language teaching, some 

elements are recognized in the ability to speak. These elements clarify that speaking fluently 

requires more than just linguistic knowledge; it also requires the capacity to process language 

and information. The following items are classified as language features: 

• Connected speech. 

• Expressive devices 

• Lexis and grammar 

• Negotiation. 

• Mental/Social  

• Language Processing  

• Interacting with others  

• Information Processing 

2.1.4 Speaking components 

According to Bouzar (2019), several components contribute to the practice of speaking 

skills in oral production. Firstly, fluency is crucial to speaking smoothly and effortlessly without 

pausing or struggling to find the right words. Secondly, accuracy is essential in ensuring that the 
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message is clear and easily understandable to the listener. This involves using appropriate 

grammar structures and correct pronunciation of words. 

Another critical component of oral production is pronunciation. Proper pronunciation of 

words can significantly enhance communication and help avoid misunderstandings. In addition, 

grammar is a vital aspect of verbal output, as it provides a framework for constructing coherent 

and meaningful sentences. 

Moreover, having a good vocabulary is essential for practical speaking skills. It allows 

speakers to choose the most appropriate words to express their ideas and communicate their 

message effectively. Stress and intonation are also vital components that can convey meaning 

and emotion and help to emphasize essential points or arguments. 

Developing solid oral production skills requires practice, patience, and dedication. By 

focusing on these critical components, language learners can enhance their ability to 

communicate effectively in real-life situations, whether in a professional, academic, or personal 

context. 

2.1.5 Speaking problems 

Speaking is not as easy as it may seem. It is a complex skill that involves both intrinsic 

and extrinsic aspects. Speaking shows how the speaker uses the vocabulary in the right way 

bravely. So, according to different types of people, there are some problems with speaking. 

Brown (2001, págs. 270-271) suggested some causes that make speaking difficult as follows: 

• Clustering Fluent  

• Redundancy  

• Reduced Forms  

• Performance Variables  
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• Colloquial Language  

• Rate of Delivery  

• Stress, Rhythm, and Intonation  

2.2 Factors affecting speaking skill 

Teachers must figure out what affects their speaking performance to help students 

overcome problems in learning to speak  (Prayuda, 2021). Tuan and Mai (2015), cited by  

(Prayuda, 2021), state that students' oral performance can be affected by factors stemming from 

performance conditions such as time pressure, planning, performance level, and amount of 

support, as well as affective factors such as motivation, confidence and anxiety and listening 

skills. 

2.2.1 Performance conditions 

Time constraints, planning, performance quality, and level of assistance are some factors 

that have an impact on speaking skills. That is to say, when a speaker of any language, no matter 

if the language is their first, or second, speaks the language, their performance results from their 

competence. 

2.2.2 Emotional Factors 

Winly (2019) confirmed that several affective variables are related to success in acquiring 

oral skills, although most studies examined three categories: motivation, self-confidence, and 

anxiety, as the emotional side of human behavior can influence oral performance. 

2.2.3 Listening ability 

According to Shalihah et al. (2022b) states that the ability to listen requires both 

linguistic and non-linguistic knowledge. Therefore, speaking skills cannot be developed unless 

listening skills are developed. Both listening and speaking are roles played by speakers. That is 
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to say, speaking is very closely related to listening, students are not able to reply if they cannot 

comprehend what is told. 

2.2.4 Topical knowledge 

It is the long-term memory's knowledge structures. In other words, topical knowledge 

refers to a speaker's familiarity with pertinent topical information. It gives children the 

opportunity to use language in relation to the environment in which they live. Topical knowledge 

has a significant influence on how well learners talk. 

2.2.5 Feedback during speaking activities. 

Feedback has to do with the evaluation of speaking activities. Many students anticipate 

that their teachers will provide them with the appropriate criticism of their speaking abilities. 

Winly (2019) indicates that the stages of the class, the assignments, and the types of mistakes 

that students make all influence the judgments that instructors make about their performance. 

Direct reprimands are given to kids by teachers. 

2.3 Factors that affect academic performance 

Factors affecting student performance are closely associated with educators since they are 

crucial for upgrading educational curricula. For instance, teaching was the only aspect 

considered in earlier curricula, whether or not the student understood the topic. Kaviyarasi and 

Balasubramanian (2018) emphasized that there are currently numerous factors affecting students' 

academic performance and level:  

• Interpersonal skills and skill faculty. 

• Student interaction level. 

• Facilities and infrastructure of the school. 

• Internal and external environmental influence. 
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• Sociodemographic conditions 

2.3.1 Interpersonal skills and skill faculty 

These skills are those that aid in developing socio-affective connections with others. 

Genurianto & Ambardini (2021) announced that "The capacity to be sensitive to the sentiments 

of others is referred to as interpersonal ability. Understanding and working well with others, 

telling people apart and offering insights into their motivation" (pág. 29). 

2.3.2 Motivation 

Motivation serves as a learning impulse when learning a new language; it is an essential 

factor for EFL students to develop interest and work toward their objectives; they must be 

motivated. There are two types of motivation; in this case, only focusing on English; Ryan & 

Deci (2020) demonstrates that good behaviors that are generated by intrinsic motivation are those 

that students perceive as fascinating and ideal, but when activities lack these characteristics, 

there will be minimal intrinsic motivation unless there is extrinsic motivation. 

Intrinsic motivation is closely related to performance in language learning since 

adequately motivated learners achieve excellent practical proficiency, and extrinsic motivation 

refers to the effects of learning behavior that is more closely linked to other factors such as 

teacher competence, social communication, and family environment. 

AlMunawwarah (2018), in his research, sheds light on the critical role that internal 

motivation factors play in learning English as a foreign language. Personal relevance and 

learners' attitudes toward learning English significantly influenced their engagement and success 

in the language learning process. 

In addition, learners' attitudes toward learning English can profoundly impact their 
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success in EFL. Positive attitudes towards learning English are of great value as they enjoy the 

process, are willing to take risks and make mistakes, and can facilitate language acquisition and 

proficiency. Conversely, negative attitudes, such as feelings of frustration, anxiety, or boredom, 

can hinder progress and lead to disengagement and demotivation. 

2.3.3 Learning strategies 

Languages learning strategies are the methods or actions that students use to study, 

practice, and get a better command of a new language; for this reason, Makhambetova et al. 

(2021) mentions that a successful strategy is personalized learning, which emphasizes 

commitment and incentive. It is also emphasized by Yusuf et al. (2019) that Cooperative 

learning (CL) can be fostered in a classroom, which is why he encourages it. 

The teacher can push for the development of this method by having students work in 

small groups to inspire their learning and promote cooperation since ideas are already 

communicated from various points of view when learning a new language in this fashion, which 

results in mutual assistance between pupils. 

2.3.4 Student interaction level 

It is critical to understand and comprehend how children interact socially with their peers 

and the teacher. The degree of interaction often affects students' academic performance. For this 

reason, Akhtar et al. (2019) proposed managing behavioral issues such as disagreements, fights, 

and bullying. The teacher must consider them Since he is in charge of influencing the students' 

energy and will devise new tactics to enhance the student-teacher relationship.   

In addition to being incredibly beneficial for development and progress in the classroom, 

this helps students develop skills like being more responsible for their learning, and teachers can 

establish individual interactions with their students. 
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2.3.5 Sociodemographic conditions 

In this essential factor, the author Broer et al. (2019) emphasizes that Socioeconomic 

inequality can be communicated in various ways, including in writing, body language, and 

outward appearance. Children from higher social classes, when expressed in terms of 

accessibility, benefit more from having access to more educational resources. A distinguishing 

factor that reveals the differences between the academic results of pupils from less advantaged 

schools and those from rural schools is the economic condition of the students. (Nikolov & 

Csapó, 2017, págs. 48-57). 

2.3.6 Facilities and infrastructure of school 

This factor provides information on the connections between educational outcomes and 

school infrastructure, which will help put this factor into perspective. Barrett et al. (2019) 

indicated that learning zones with adaptable layouts enable students to develop cooperation, 

interpersonal, and collaboration skills. The design of the settings, as mentioned above, on the 

other hand, also aids in the development of non-cognitive skills like perseverance, respect, and 

confidence. 

2.4 Pedagogical basis 

Many authors have developed concepts that clarify and aid the complex teaching-learning 

process of the English language. Some agreed that it could be difficult for educators to identify 

the best teaching and motivational strategies for students to learn a new language. 

Lev Vygotsky's theories have become an essential component of many research, 

particularly sociocultural theory and early childhood learning, where language is the most crucial 

instrument and is acquired through social and cultural context. This author mentions “For a 
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young child, thinking is the same as remembering, while for teenagers, remembering is the same 

as thinking” (Vygotsky,1978). 

Additionally, Piaget's views on cognitive development have a substantial impact on 

schooling as well. The sensorimotor stage, the preoperational stage, the stage of concrete 

operations, and the stage of formal operations are the four phases of cognitive development 

mentioned by this author. “Knowledge is developed spontaneously and is connected to the entire 

process of embryogenesis” (Piaget, 1964). Both Piaget and Vygotsky believed that external 

factors were to blame for both development and learning. 

2.5 Legal basis  

2.5.1 Constitution of the Republic of Ecuador 

Ecuador Constitution [Const]. Fifth section: Education. Art. 27. October 20, 2008 

(Ecuador) stipulates that education is essential in all spheres and procedures, making the 

educational environment ideal for fostering the development of students' talents and morals. 

Therefore, the following article states: 

Art. 27. - Education will be centered on the human being. It will guarantee their holistic 

development with respect for human rights, a sustainable environment, and democracy. 

Education will be participatory, compulsory, intercultural, democratic, inclusive, and diverse, 

with quality and warmth. It will promote gender equity, justice, solidarity, and peace, stimulate 

critical thinking, art and physical culture, individual and community initiative, and develop skills 

and abilities to create and work (art. 27, 2008). 

Serrano Jama (2021-2022) emphasizes that Chapter 343 of the Good Living, which states 

that the National Education System will have as its purpose the development of individual and 

collective capacities and potentialities of the population, which allow for the learning, 
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generation, and use of knowledge, techniques, and knowledge, establishes the importance of 

innovation in education and supports teachers in making the necessary changes in education and 

student preparation. The system will be flexible, dynamic, inclusive, successful, and practical, 

with the learner at its core. 

2.5.2 Ministry of education 

At the country level, according to the Ministry of Education, the study of the English 

language is still included in the national curriculum, particularly art. 41014 states that it is 

required to start teaching the English language from 8th EGB and that "Schools legally 

recognized as bilingual are authorized to offer content in their two languages, as are educational 

institutions that offer subjects in more than one language, as long as national standards are 

guaranteed" (Ministerio de Educacion, s.f., pág. 8). 

2.6 Variables of the study 

2.6.1 Variable dependent 

Speaking skill 

2.6.2 Variable independent 

Factors that trigger low speaking performance 
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Chapter III 

Methodological framework 

3.1 Methods 

This research project focuses on the qualitative approach by collecting data to obtain 

information through open-ended questions. It also allows the researchers to learn the opinions and 

views of the participants on a specific topic. According to Lanka et al. (2021), qualitative 

research is a diverse study area encompassing a wide range of theoretical perspectives and 

research techniques. 

Bhandari (2021), “Qualitative research involves collecting and analyzing non-numerical 

data, such as interviews, observations, and textual or visual materials, (e.g., text, video, or audio) 

to comprehend ideas, viewpoints, or experiences. It might be employed to discover intricate 

details about an issue or develop fresh study concepts." The perspectives of the sample that will 

be considered in this study are crucial for the analysis, making using a qualitative approach 

essential. 

This method provides a better approach to reality and engagement of the subject of study, 

which aims to gather information from teachers and students, obtaining data through interviews, 

focus groups, and surveys. It does so by adequately attributing the research to understanding 

within the context in which it is located. 

3.2 Type of research 

3.2.1 Phenomenological studies 

Phenomenological research involves the description of the experiences of the individual 

as the basis for the generation of meaning and theory development. This type of research requires 



    31 

the researcher to set aside preconceptions and attend carefully to the phenomena being 

investigated to capture the essential essence of the experiences described. (Giorgi, 2009) 

This method enables the researcher to know the different elements that affect the 

teaching-learning process through the life experiences of both students and teachers regarding 

the perceptions they present in developing speaking abilities in the educational area, primarily 

based on interviews. This kind of instrument requires the participants to be able to express their 

lived experiences in detail. 

3.3 Data collection techniques 

3.3.1 Focus group 

One kind of qualitative research is focus groups. Observations of the group's dynamic, 

their answers to focus group questions, and their body language can guide future research on 

consumer decisions, products, services, or controversial topics. (George, 2021) 

The focus group is essential for this project since this technique helps obtain more 

profound and crucial information for this research applied to students in a group setting to analyze 

the responses received by interpreting the experiences gathered. 

3.4 Instruments 

3.4.1 Questionnaire 

The instrument used and applied for this research to the interview is the questionnaire. A 

collection of questions or other components used in surveys to gather information from 

respondents about their behaviors, experiences, or opinions is known as a questionnaire. The 

questionnaires can be used to collect quantitative and qualitative data. (Bhandari, 2021) 

The questionnaire aims to know the students' perceptions, and its importance lies in 

collecting the necessary information to fulfill the research objectives. In addition, it provides 

https://www.scribbr.com/methodology/qualitative-research/
https://www.scribbr.com/methodology/quantitative-research/
https://www.scribbr.com/methodology/qualitative-research/
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valuable information for analyzing the responses, comparing them, and associating the data 

obtained with previous studies based on the same factors to obtain the conclusions of the 

research carried out. 

3.4.2 Open-ended questions 

Open-ended or long-form questions allow respondents to give answers in their own 

words to obtain detailed and descriptive information on a topic, as it is not limited to a set of 

options. Respondents can answer in ways researchers may not have otherwise considered 

(Bhandari, 2021). 

The questionnaire of this research includes nine open-ended questions. These questions 

allow participants to express and share their ideas and experiences spontaneously and freely, 

without limits or pressure. The method of application of these questions will be face-to-face with 

the students of the private school, and for my research to be feasible, the interview will be 

conducted in Spanish. 

The questions to the students are the following: 

1. En tu opinión, ¿Cuál es el mayor obstáculo a la hora de aprender a hablar en inglés? 

            In your opinion, what is the biggest obstacle when learning to speak English? 

2. ¿Qué dificultades tiene cuando el profesor de inglés te pide que realices una tarea oral? 

What difficulties do you have when the English teacher asks you to perform a 

speaking task? 

3. ¿Cuándo el profesor de inglés da instrucciones para realizar actividades, usted entiende? 

De sus razones: 

When the English teacher gives instructions for activities, do you understand? Give 

your reasons: 
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4. ¿El docente les envía a realizar tareas para mejorar su nivel de competencia del 

ingles hablado, fuera de clase? 

Does the teacher send you assignments to improve your speaking english proficiency 

level outside of class? 

5. ¿Qué actividades realiza el profesor cuando enseña a hablar inglés? 

What activities does the teacher perform when teaching speaking english? 

6. ¿Después de las clases, ¿practicas el inglés en casa? ¿te auto educas? ¿Cómo lo haces? 

After classes, do you practice speaking English at home? do you do self-education? 

How do you do it? 

7. ¿Cómo te sientes cuando tienes que hablar inglés en tus clases? 

How do you feel when you have to speak English in your classes? 

8. ¿ Tu maestro te da suficiente tiempo para preparar una tarea de hablar en clase? 

Does your teacher give you enough time to prepare a speaking assignment in class? 

9- ¿Qué actividades le gustaría que realice el professor para desarrollar su habilidad de habla 

en ingles? 

What activities would you like your teacher to do to develop your english speaking 

skills? 

3.5 Data Collection Processing and Resources 

In Creswell's (2014) view, data collection is a critical aspect of research that involves 

gathering relevant data to address research questions or problems. The data collection type is 

influenced by the research design and methods employed. Once collected, the data must be 

processed and analyzed to make sense of it. 
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Table 1 

Data collection and resources 

Basic Questions Explanation. 

What? In this research study, a focus group 

interview will be conducted to collect 

relevant data. This will provide valuable 

insights and support for the tentative 

nature of the project. 

Where? Escuela Hacia Nuevos Horizontes 

When? Academic Period 2023 – 2 

How? Focus group and opened-ended questions. 

What for?  Examine students’ experiences 

Note: The data collection and the resources that used for the research was described in the 

Source: Original from the Authors. 

3.6 Population and sample 

The population of interest in this study will be students from Escuela Hacia Nuevos 

Horizontes, as they are the group from the 10th grade who are most frequently affected by the 

factors being investigated. This research will be carried out during June of this year. To conduct 

the interviews, the author of this work will have the necessary tools to collect information. 

To study this population, the researcher may choose to select a sample of ten students to 

participate in their study; since selecting a representative sample, the researcher can gather 

insights into the experiences and perspectives of the broader student population. The selection 
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must be carefully chosen and diverse enough to ensure the results are accurate and applicable to 

the studied population. Additionally, the sample should be sufficient to provide statistically 

significant results. 
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Chapter IV 

Analysis of findings 

This chapter includes the interpretation of the data that were collected through a focus 

group interview at Escuela Hacia Nuevos Horizontes with students of 10th grade, in which 10 

students were randomly selected to answer the questionnaire of 9 questions related to the main 

variables such as the factors that trigger low speaking performance and speaking skills. 

However, it should be noted that the interviews were conducted in the student's native 

language, Spanish, to maintain better communication during the process. 

Data analysis compares or contrasts information according to the proposed objectives. 

The main phases for the analysis include the discovery and collection of data, followed by the 

review and transcription of the information collected, then the organization of the data, for which 

it was necessary to make word cloud graphs with the most relevant information to continue with 

the last stage, which is the analysis and discussion of the focus group versus bibliographic 

review. 

4.1 Interpretation of data from the interview or focus group. 

4.1.1 Focus group interview with students 

Figura 1 

Question 1. In your opinion, what is the biggest obstacle when learning to speak English? 
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Note: The most used words in the interview conducted on the research. 

 

The most frequent words: Grammatical structures, lack of vocabulary, pronunciation errors. 

Analysis: In the interview, more than one student mentioned that the biggest obstacle 

they face in developing their speaking skills is grammatical structures since they do not know the 

word order at the time of speaking and must memorize, but also, they have difficulty expressing 

sentences due to lack of vocabulary and feel worried about making mistakes in pronunciation, 

which means that the student should maintain confidence in their speaking, practice new 

vocabulary through developing a conversation or participation during speaking activities to 

improve their performance and quality of learning in the classroom. 

Figura 2 

Question 2. What difficulties do you have when the English teacher asks you to performance a 

speaking task?  
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Note: The most used words in the interview conducted on the research. 

The most frequent words: Pronunciation, unknown words, translator application. 

Analysis: In the second question, the interviewees indicated that encountering unknown 

words and not knowing the pronunciation makes the task a bit difficult, as they have to make use 

of a translator application and look up the meaning and pronunciation to perform their activities 

which shows that the difficulty in speaking English is due to a limited understanding of 

vocabulary and pronunciation. 

Figura 3 

Question 3. When the English teacher gives instructions for activities, do you understand? Give 

your reasons: 

 

Note: The most used words in the interview conducted on the research. 
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The most frequent words: Difficulty, instructions in Spanish, and reinforcement. 

Analysis: In the third question, several of the interviewees responded that sometimes 

they have difficulty understanding the instructions of the activities in English but they affirm that 

they do not have problems when carrying out the activity because when the information is not 

clear, and they have doubts, the teacher explains again in the native language, Spanish, so that 

there is no difficulty and they carry out the activities correctly. 

Figura 4 

Question 4. Does the teacher send you assignments to improve your English speaking proficiency 

level outside of class? 

 

Note: The most used words in the interview conducted on the research. 

The most frequent words: No homework - lack of practice, no feedback. 

Analysis: The results showed that the respondents do not reinforce their oral 

communication skills outside of class because there are no assignments, and only reinforce their 

writing skills with assignments in their books. This results in very few opportunities for students 

to practice their speaking skills and no feedback from the teacher to improve their pronunciation 

problems. 

Figura 5 

Question 5. What activities does the teacher perform when teaching speaking skills? 
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Note: The most used words in the interview conducted on the research. 

The most frequent words: presentations, readings with questions and answers, and class 

participation. 

Analysis: interviewees revealed that the most frequent activities performed in the 

classroom are presentations, readings with questions and answers, and class participation, which 

were key to deducing that some teachers do not provide enough variety of activities designed for 

teaching oral expression and it is important that they create new strategies that motivate students 

to learn and improve their speaking skills. 

Figura 6 

Question 6. After classes, do you practice speaking English at home? do you do self-education? 

How do you do it? 

 

Note: The most used words in the interview conducted on the research. 
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The most frequent words: lack of practice, application 

Analysis: During the focus group, the result showed that most of the students do not 

dedicate time to practice speaking at home and just a few take advantage of technology to self- 

educate through applications. It is true that every student has different interests and not all of 

them like to do the same thing, but it is of great importance that every student does his/her part to 

learn the language and improve his/her speaking skills. 

Figura 7 

Question 7. How do you feel when you have to speak English in your classes? 

 

Note: The most used words in the interview conducted on the research. 

 
The most frequent words: Nervous, fear, pronunciation mistakes 

Analysis: Based on the response, the students mentioned that they feel nervous when 

speaking in English during class because they are not sure if they are pronouncing the words 

correctly, this generates confidence problems and they are afraid of making mistakes when 

reading or during the expositions; on the other hand, knowing these problems is of great 

importance to help them develop their skills through practice. 

Figura 8 

Question 8. Does your teacher give you enough time to prepare a speaking assignment in class? 
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Note: The most used words in the interview conducted on the research. 

The most frequent words: Pressure, availability of time, good organization. 

Analysis: Concerning the fourth question, In the interviews, the students explained that 

they have enough time to do their activities, it is advantage to have good organization to make a 

good oral presentation, although sometimes they feel pressured. 

Figura 9 

Question 9. What activities would you like your teacher to do to develop your speaking skills? 

 

Note: The most used words in the interview conducted on the research. 

The most frequent words: Group activities, debates, and motivation. 

Analysis: In question nine, respondents referred to group activities, peer interviews, 

debates, songs, or interactive classes to help to improve their pronunciation, motivate their 

English learning and forget about everyday methods, which shows that students are interested in 



    43 

learning in a different way and with more interaction among themselves to properly develop 

speaking skills. 

4.2 Analysis and discussion of focus group vs bibliographical review 

The theories previously presented in the theoretical framework are related to the 

questions that were asked to the selected population in the focus group. The questions focus on 

the factors that trigger low speaking performance in the students. 

Performance conditions 

Tuan and Mai (2015) cited by (Prayuda, 2021) state that students' oral performance can be 

affected by factors stemming from performance conditions such as time pressure, planning, and 

performance level. 

Time pressure: In most situations where learners need to speak English, they are under 

time pressure. They need to decide what to say and how to say it, to check that they have got 

their message across as they speak. 

The participants confirmed that it affects their performance because, with the time factor, 

they feel pressured when speaking, but if they have enough time, it is of great advantage because 

they have good organization and can make a good oral presentation. 

Planning: Preparing the task or Planning is also important for speaking performance. 

During the focus group, the result showed that there is no good preparation for 

assignments or planning because most of the students do not spend time practicing. It is true that 

each student has different interests and not all of them like to do the same thing, but it is of great 

importance that the student does his part to learn the language and improve his oral expression. 

Performance level: 

In the interview, more than one student mentioned that the biggest obstacle they face in 
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developing their speaking skills is vocabulary and pronunciation structures since they do not 

know the word order at the time of speaking and must memorize, but also, they have difficulty 

expressing sentences due to lack of vocabulary and feel worried about making mistakes in 

pronunciation, which means that the student should maintain confidence in their speaking, 

practice new vocabulary through developing a conversation or participation during speaking 

activities to improve their performance and quality of learning in the classroom. 

Emotional Factors 

Winly (2019) confirmed that several affective variables are related to success in acquiring 

oral skills, although most studies examined three categories: motivation, self-confidence, and 

anxiety, as the emotional side of human behavior can influence oral performance. 

Theory is related to the information collected in which most of the students mentioned 

that they feel nervous when speaking in English during class because they are not sure if they are 

pronouncing the words correctly, this generates confidence problems and they are afraid of 

making mistakes when reading or during expositions; as a result, students have less self- 

confidence in the speaking class, they practice little and find it difficult to express their feelings 

or ideas in English. On the other hand, knowing these problems is of great importance to help 

them develop their speaking skills and learning quality in the classroom through practice. 

Listening ability 

According to Shalihah et al. (2022b) states that the ability to Listen requires both 

linguistic and non-linguistic knowledge. Therefore, speaking skills cannot be developed unless 

listening skills are developed. 

Participants confirmed this theory because responded that sometimes they have difficulty 

understanding the instructions of the activities in English but they affirm that they do not have 
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problems when carrying out the activity because when the information is not clear, and they have 

doubts, the teacher explains again in the native language, Spanish, so that there is no difficulty 

and they carry out the activities correctly. 

It can be concluded that speaking is related to the ability to listen because students cannot 

perform an activity or answer a question if they do not understand the information given. In other 

words, students must improve their listening comprehension skills in order to achieve excellent 

performance in their speaking skills. 
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Chapter V 

Reflections of the study 

In this research, whose theme is Factors that trigger low oral performance in 10th grade 

students at Escuela Hacia Nuevos Horizontes, it was evidenced, through the analysis of the 

results and previous studies, that oral performance can be affected by factors derived from 

performance conditions, such as time pressure, planning, performance level, and amount of 

support, as well as by affective factors, such as motivation, confidence, anxiety, and listening 

skills. In addition, something salient that was found was that deficiencies such as lack of 

vocabulary, fluency, practice, participation, and poor pronunciation are problems that do not 

allow learners to develop speaking. 

However, it is worth noting that more than half of the student’s state that they like to 

speak in English and were willing to receive corrections from the teacher, which showed the 

students' interest in improving their speaking skills. Therefore, this should be taken as an 

advantage to motivate them by creating interesting and interactive activities for the students. 

Based on the analysis of the results found Factors that trigger low speaking performance 

in 10th graders at Escuela Hacia Nuevos Horizontes, the following recommendations are 

presented with the purpose of improving the teaching strategies and techniques that can be used 

for a successful oral performance. 

1. The teacher should conduct interactive activities that assist students in the 

development of oral proficiency in class. Many students learn in different styles. For 

example, some learn by watching videos, movies, debates, and group work. Others 

learn by listening to audio clips or music. Likewise, many learn by reading or by 

performing actions such as repetition or commands. 
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2. The teacher has to create a pleasant environment, in which learners feel familiar, 

organized, safe, and which provides a pleasant and motivating environment to 

practice. In this way, students will feel confident performing the different activities 

assigned by the teacher. 

3. The teacher should use the English language at all times so that the students will 

become familiar with it. In addition, learners will be able to understand, listen to how 

the teacher pronounces and articulates words, and will be confident to speak. 

Although, the teacher might see that the students do not understand what he/she says, 

avoid speaking in their native language, and use mimics or pictures to make them 

understand. 

4. The teacher has to motivate the students by asking them questions and using activities 

that they like. In this way, the teacher encourages them to participate actively. 

5. The teacher should give positive feedback to the students instead of being overly 

critical because this action limits the student’s participation. 

6. The teacher has to provide the students with the vocabulary that they need according to 

their level. For example, when doing a speaking activity provide them the necessary 

vocabulary that they could use in a lesson. 

It has influenced in a positive way since as, future teachers, identifying these factors will 

help solutions to solve these factors and that students achieve excellent learning and better 

development in speaking skills. 

Carrying out this research the author faced different challenges that made this work 

complex to carry out. Among the various challenges faced in order to complete the research was 

that being a private institution, many times the students surveyed were busy with different 
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activities, which made the interview process a little difficult in order to collect the necessary 

information for the development of chapter IV, managing time with the other academic activities 

and looking for relevant information, but at the end, it was positive because I was able to research 

more on the subject. 

Finally, for future research on the same topic, it would be convenient to expand the 

sample not only with students but also to know the other important part that the teacher takes to 

obtain more relevant information and apply different strategies to strengthen the students' oral 

skills, awaken their interest in learning a new language such as English, and evaluate the 

perceptions of both the participants, students, and teachers, with respect to the development of 

this skill. Also, to encourage other researchers regarding the research topic to conduct a more in- 

depth study of the factors found in this exploration. Furthermore, as future teachers, to know the 

most relevant circumstances that affect learning in order to be able to intervene in the best 

possible way in the development of this skill in students. 
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             UNIVERSIDAD ESTATAL PENÍNSULA DE SANTA ELENA 

   FACULTAD DE CIENCIAS DE LA EDUCACIÓN E IDIOMAS CARRERA 

PEDAGOGÍA DE LOS IDIOMAS NACIONALES Y EXTRANJEROS 

 

“FACTORS THAT TRIGGER LOW SPEAKING PERFORMANCE IN 10TH GRADERS 

AT ESCUELA HACIA NUEVOS HORIZONTES” 

 

The objective of the questions is to collect data for the research about the factors that 

influence low performance in speaking skills.  

Note: All information collected will be kept anonymous, confidential, and used only by the 

researchers 

FOCUS GROUP INTERVIEW 
 

1. En tu opinión, ¿cuál es el mayor obstáculo para aprender a hablar inglés? 

2. ¿Qué dificultades tienes cuando el profesor de inglés te pide que realices una tarea de 

habla? 

3. Cuando el profesor de inglés da instrucciones para las actividades, ¿entiendes? 

Da tus razones: 

4. ¿El docente envía tareas para mejorar su nivel de dominio del inglés fuera de clase? 

5. ¿Qué actividades realiza el profesor cuando enseña a hablar inglés? 

6. Después de las clases, ¿practicas hablar inglés en casa? ¿Te auto-educas? ¿Cómo lo 

haces? 

7. ¿Cómo te sientes cuando tienes que hablar inglés en tus clases? 

8. ¿Tu profesor te da suficiente tiempo para preparar una tarea de hablar en clase? 

9. ¿Qué actividades le gustaría que realice el profesor para desarrollar su habilidad de habla 

en inglés? 


