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Abstract

In this case study, one of the problems is the student’s attention deficit which brings
with it the loss of concentration by thoughts, irrelevant sounds or antipathy for the English
subject that does not allow activities during class time. Furthermore, low cognitive ability by
factors such as distraction or learning problems are often more perceptible negative features
when learning a second language. The methodology applied for this case study was
observation, that is, observing and analyzing the behavior of the students to diagnose a
problem during the learning of a new language.

This case study was developed based on the observation of the 10th grade Section A,
which is composed of 40 students, who are between 14 and 15 years old, from the
“Americano High School”, working with the grammar point “Simple Present focusing on
Daily Routines” The application of new strategies such as flashcards that often attracts
students' attention while learning a new English.

This document shows the analysis of the case study, as well as the evidence of the

demonstration class before the 10™ grade students.

KEY WORDS: Second language, daily routines, attention deficit, low cognitive, flashcards

and students' attention.



Resumen

En este caso de estudio, uno de los problemas es el déficit de atencidén del alumno que
conlleva la pérdida de concentracion por pensamientos, sonidos irrelevantes, o la aversion a
la asignatura de inglés que no permite realizar actividades durante el tiempo de clase.
Ademas, la baja capacidad cognitiva por factores como la distraccion o los problemas de
aprendizaje suelen ser caracteristicas negativas mas perceptibles a la hora de aprender una
segunda lengua. La metodologia aplicada para este estudio de caso fue la observacion, es
decir, observar y analizar el comportamiento de los alumnos para diagnosticar un problema
durante el aprendizaje de una nueva lengua.

Este estudio de caso se desarroll6 a partir de la observacion de la Seccion A del 10°
grado, que esta compuesta por 40 alumnos, que tienen entre 14 y 15 afios, pertenecientes a la
"Unidad Educativa Bilingiie Americano", trabajando con el punto gramatical "Presente
Simple enfocado a las Rutinas Diarias" La aplicacion de nuevas estrategias como
“flashcards” en los planes de clase suele llamar la atencion de los alumnos cuando aprenden
un nuevo tema en inglés.

Este documento muestra el analisis del caso de estudio, asi como las evidencias de la

clase demostrativa, adjuntando las actividades a desarrollar durante la clase.
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Introduction

As time goes by, it is known that education is paramount for people. It is the training
that helps to develop new knowledge in the human being, and thus create a new advancement
of the present and future generations involving the entire society.

The case study was developed based on the observation of the 10th grade "A", which
is composed by 40 students, who are between 13 and 14 years old, belonging to the “Unidad
Educativa Bilingiie Americano”, High School working with the grammar point “Simple
Present (Daily Routines)”.

More than 20 years ago, education periodically underwent positive changes;
nonetheless, there are often some problems in the classroom as far as learning a second
language, especially for 13 or 14 years old students.

One of the problems is the student’s attention deficit that brings with it the loss of
concentration, irrelevant sounds, or dislike of the subject that does not allow activities during
class time. Furthermore, low cognitive ability by factors such as distraction or learning
problems are often more perceptible negative features when learning a second language.

For this reason, at the Americano High School, it is necessary to use a variety of
pedagogical alternatives implementing the use of technology and flashcards to make the
classroom environment more dynamic. The application of new strategies tends to attract
students' attention when learning a new topic in English.

Based on this problem, solutions will be developed to give a demonstrative class with
the grammar topic: Present Simple-Daily Routines. To minimize distraction and lack of
participation, these innovating activities will motivate students to develop new knowledge
avoiding gaps in this topic by creating and implementing methods and strategies that benefit

their learning.
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Background

According Cifuentes, et al. (2019), English has certainly become a popular language
in today's world. That is, language serves as a means of communication between people
whose first language is not English. According to this author, globalization has allowed this
language to become an international language and gradually become a tool for knowledge of
the sciences and humanities. In 1993, The Ecuadorian Ministry of Education, launched a
curriculum reform called the CRADLE project, which was applied to high schools in the
country to improve the level of English in the country.

According to Rosero (2014), English first began to be taught in Ecuadorian public
schools in 1912. Before that, there was little or no English education in the country. It
became mandatory in the 1950s, under the government of Galo Plaza Lasso.

In 2007, when Rafael Correa became the new President of Ecuador, the education
system in our country underwent significant changes, which are still going on today. One of
the first things the ex-president did was to increase the number of English hours required in
public schools from, in some cases zero to five hours per week. His government also made
some changes regarding the rights of teachers and students. For example, teachers now have
to demonstrate a higher level of English to teach it at any academic school level.

In addition, every two years, teachers have to demonstrate their English knowledge to
at least a B2 level, according to the European Frame Work of References. Which means that
all English teachers in the Ecuadorian system need to take the FCE examination or the
TOEFL test. They need to obtain a minimum grade of 80/100 to continue working as English
teachers. Avoiding this procedure could reveal information about possible problems that may
be encountered in a classroom when teaching a second language.

According to Watemberg, " children with attention deficit and hyperactivity have

difficulty concentrating." (Watemberg, 2000, p. 247)
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Attention deficit in students between 13 and 14 years of age is a problem for learning; it
can be present in most students because they are a large group in a classroom. Usually, students
sitting in the middle or at the end of the class, which was observed in the 10" grade classroom
where this study took place, tend to lose concentration when the teacher explains a topic and
will be empty of content on the subject.

If a question is asked to these students, there will not be any response at all, perhaps
students may reply "I do not know"; this is an answer that shows the lack of interest in the
subject caused by this same problem. It also brings many more consequences such as late
delivery of their school assignments, tardiness, and lack of cooperation with school officials.
They may not even deliver them throughout the whole process or seldom perform the activities
in class, and often do not participate in class, among other consequences that result in poor
academic performance of students.

Swam & Lapkin argued that what happens if young adolescent language learners
discover they have linguistic gaps in their knowledge as a result of trying to produce the new
language? In particular, is it ever suggested by theoretical and empirical evidence that second
language learning involves certain cognitive processes (Swam. & Lapkin, 2016).

During the cognitive process of learning a second language, there are implications such
as alterations of perception that affect the memory to process the information taught by the
teacher, the student does not retain the advanced knowledge during the class, and usually, there
are gaps in any topic such as grammar, syntax, etc. that are difficult or need to learn with more
time than other students. These problems should be taken with greater importance so the 10"
grade students do not go with gaps in their new academic period, including not losing the pace

of learning that other students who are leveled in the English subject.
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Case analysis

In Ecuador, English is seen by educational policymakers as an important tool to
advance in many academic and financial fields in the global world, as reflected in the new plan
of Curricula foreign language (2016), which is the newest language program in the country.
With the change in the curriculum, different methods, strategies, and technologies have been
updated to promote English language learning nationwide, and the use of technology for
purposes of educating, supporting, and facilitating EFL learning. In addition to the 2016
curriculum, the 2018 curriculum also requires students to graduate from high school with an
intermediate level of English in reading, writing, listening, and speaking, which according to
the Common European Framework (CEFR), all students in Ecuador must graduate with a
minimum B1 level.

The development of English language teaching-learning in Ecuadorian schools during
the last decades has been satisfactory, according to what teachers perceive. But they are not free
of problems generated when teaching English as a foreign language to high school students.

The lack of attention in several 10th-grade students reflects the lack of participation
during class hours in the English language subject. The teacher in charge described that when
she met the students for the first time, she gave a diagnostic test, and only 2 or 3 students
responded. Then as time went on, many students improved, and few students were distracted by
the teaching-learning in a small infrastructure classroom, but with a large group of 40 students,
which is a disadvantage for teaching, and that generates a distraction or poor perception when
processing new information on a new topic. By focusing on the subject, there is a lack of
interest, which causes a lack of participation and failure to perform the activities in class.

When evaluating classroom teaching one of the strategies that work is to use the "mini-
board", which is a mini A4 whiteboard that students use to write down any vocabulary or

grammar questions and indicate the answer to the teacher.
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This strategy is used to get students to participate it makes the class harmonious and
encourages students to actively participate throughout the class time. Also, the use of flashcards
is a positive point to learn the vocabulary of new words of any context or topic, even they are
often used to make a brief description talking about it and apply them to develop the skill of
speaking, speculating information just by showing an image to students and this through its
imaginative analysis of its general criterion of the same.

In addition, the lack of technology is revealed, by not using the overhead projector to
teach a class that provides information in real-time and thus minimizes those seconds that the
teacher writes on the blackboard to perform activities that help to complement the class lesson
plan, these new guidelines that are present today and should be present in Junior High and High
School academic formation is efficient in learning a second language.

Examining the strategies that are used when teaching a class in a not as large as 40
students, it is assumed that the probability of students with attention deficit may be a smaller
percentage, and it is generated by the lack of understanding of the subject; in addition, there is
no total control of the class when managing the classroom so that all students have helpful
progress.

One of the changes that the English teacher can implement is to distribute the desks in a
U shape, which consists of placing the desks in a U-shape keeping space in the center, and in
this way, the teacher can move around all the students.

This strategy is recommended because the teacher could visualize the whole classroom
moving around seeing students face to face and of course, the teacher must adapt to the space
given by the institution, But if we want to improve learning and even maintain the student’s
attention, the teacher could implement this new method in the first hours of class, attending the
classroom a few minutes before and when students begin to arrive explain the methodology.

At the same time, the teacher can use new resources such as board games like

"Funglish" which consists of a player choosing a card and must get the rest to guess it by giving
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clues with sounds or words related to a vocabulary word based on the topic explained. This
strategy can also be used at the end of a unit or starting a new one; it encourages students to
learn, so the teacher can have new experiences teaching a new language.

In general, the problems analyzed in the 10th A course can be negative factors for some
students but, it is necessary to focus on them to improve the learning of a second language and
progress academically in this subject. At the same time, to avoid complications when learning
connected topics such as "Daily Routines" focusing on "Simple present"; for example, if there
is still something that is not clear, it will delay a little the learning of the connected topic.

To conclude, it is necessary to slowly learn a book unit without having gaps rather than

in a hurry progressing with ten book units and not understanding anything.



Proposed Solution/Changes (lesson plan)

LESSON PLAN 1

Teacher: Chalén Tigrero Yajaira Julissa
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Date:

Level Unit

Lesson

12-08-22

A2.1 3

1

Lesson Skills Emphasized: Reading

Overall Time: 40
minutes

Objectives: By the end of the lesson, Students should be able to:
e React to attention deficit through interactive activities that encourage students to

night).
e Develop your class' Reading skills about topic.

e Use the present simple tense to learn about daily routines.

participate in class and focus on the activities performed during class.

e Recognize the daily routines in every time of the day (morning, afternoon, evening and

will be about.
(Students should
guess the name
of some
flashcards as the
teacher spells out
the name, and

then guess the
name of the Wake Up
class).
1. Wake up 2. Take a shower
2. Take a
shower
3. Goto
school
4. Domy
homewor

k

Materials Textbook — worksheets — whiteboard — market — flashcards.
used:
LESSON OUTLINE
Stages Content / Techniques Timin | Interactio
Procedures g n
Warmup | Greetings 2min. | T==>5s
Pre-teach Mini Board 8 T==>Ss
pictures with Market
relation of the Ss==>T
class and ask if Flashcards
they have an idea
of what the class 1.Wake up
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5. Others
7 ; ':_‘;
I
o
AR B D
/ : g 4‘ i
(b
Al b ! ‘ Y
3. Go to school
breakfast J brush teeth ) Lpich up bookbag‘
Explanatio | - Grammatical 10 T==>Ss
n explanation on Affirmativ | Negative | Questio
how to use daily e n Ss==>T
routines with the | | T wakeup | I don’t Dol
simple present You wake | wake up | wake
tense. up You up?
Go through all He/She/It | don’t Do you
conjugations of wakes up | wake up | wake
wake up” on a We wake | He/She/l | up?
board: up t doesn’t | Does
You wake | wake up | he/she/it
up We wake
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They wake | don’t up?

up wake up | Do we
You wake
don’t up?
wake up | Do you
They wake up
don’t Do they
wake up | wake

up?

Reading | Read about 10 T==>Ss

Activity Rama’s and
Nour’s daily Ss==>T
routines then
complete the
table below. o

e C(lass e ;?"g’:a:?::::“a :
participa Qs eaannn mm':';r']zﬁur B
tion: - B TR T
The R ey
teacher r....,--i, -
asks 8 v
each [
question ]
of the &
activity
to
several
students,
and they
will
answer.

Wrap up | Evaluation. 10 T==>Ss
Students must Summative Evaluaion min
complete the

. PrE— | - | Date:
evaluation R
about the topic

taught.

: | wake up ]

Lgetup

-1 ]
i

=

Q.
oy
I get dressed ] bt
) i
Iwatch T | = 3&
| have a shower 4&
| brush nvy teeth %
8. fe—— Inbrachuns, 4 peia)

S and Lisedis

ot a8 ol 30, bt Lineda




LESSON PLAN 2

Teacher: Chalén Tigrero Yajaira Julissa

20

Date: Level Unit Lesson
27-08-22 A2.1 3 2
Lesson Skills Emphasized: Reading Overall Time: 40

minutes

Objectives: By the end of the lesson, Students should be able to:

e React to attention deficit through interactive activities that encourage students to participate in

class and focus on the activities performed during class.

e Recognize the daily routines in every time of the day (morning, afternoon, evening and night).

e Develop your class' Speaking skills about topic.

e Use the present simple tense to learn about daily routines.

Materials used:

| Textbook — worksheets — whiteboard — market — flashcards.

LESSON OUTLINE
Stages Content / Techniques Timing | Interaction
Procedures

Warmup | Greetings 2min. | T==>Ss
Pre-teach pictures Mini Board 8 T==>Ss
with relation of Market
the class and ask if Ss==>T
they have an idea Flashcards
of what the class
will be about. 1.Wake up

(Students should
guess the name of
some flashcards as
the teacher spells
out the name, and
then guess the
name of the class).

6. Wake up

7. Takea
shower

8. Goto
school

9. Domy
homework

10. Others

Wake Up

\
“®
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3. Go to school

brush teeth
7\ v

pick up bookbag
- 7

Explanation | - Grammatical 10 T==>Ss
explanation on Affirmative | Negative Question
how to use daily I wake up I don’t Do I wake Ss==>T
routines with the You wake wake up up?
simple present up You don’t | Do you
tense. He/She/lt wake up wake up?
Go through all wakes up He/She/It | Does
conjugations of We wake up | doesn’t he/she/it
wake up” on a You wake | wake up wake up?
board: up We don’t | Do we
They wake | wake up wake up?
up You don’t | Do you
wake up wake up
They don’t | Do they
wake up wake up?
Reading The teacher will 10 T==>Ss
Activity give each student
an example of a Ss==>T

daily routine and
they should
describe their own
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daily routine using <_§’Q >
the example ‘ O A
given. ALY ﬁ%ﬁ

® ClaSS getup have ¢;shower I;-vu breakfast

participat /{I\F‘ = ‘}

ion: The -3

teacher go home have dinner w;tch television go :; bed
will
choose 3
0 more
students
for this
activity.

Wrap up | Evaluation. 10 T==>Ss

Students must Summative Evaluation min
complete the Fo—
evaluation about et [ =

A Mlateh thie plefune B0 e serlescs. (€ peiat)

the topic taught.

.
| wake up ] _&;—'
TTH -1
[ 1 get dressea | ‘iﬂ
) i
Iwatch v | o
| have & shiwer “&
| brugh my teeth ] &

B. Cumpfinn the bk with the Present Simphe of B verks in brackots, (4 prines)

S el Lisdi 1L, ba on hoddiys, b Uiy
Swan inually gets uz et weoand 20, by
-

o [dmat) & bght =eal. Seas has o glae of chocolate mik

saridmich, bt Lida 5 oot k| chestlita e i prifars T i
% plirgl B the wiither'i T, thare [E. play) oatiide w 1T 2hi
e 7. not bu] Fe. they say nside and Lisda plays with ber dolls asd

Swan, B study) & ke Englih




LESSON PLAN 3

Teacher: Chalén Tigrero Yajaira Julissa
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Date:

Level

Unit

Lesson

27-08-22

A2.1

3

Lesson Skills Emphasized: Reading

Overall Time: 40 minutes

Objectives: By the end of the lesson, Students should be able to:
e React to attention deficit through interactive activities that encourage students to participate in

class and focus on the activities performed during class.

e Recognize the daily routines in every time of the day (morning, afternoon, evening and night).

e Understand the appropriate use of Daily Routines in Simple past tense.

e Develop your class' Writing skills about topic.

Materials used:

| Textbook — worksheets — whiteboard — market — flashcards.

LESSON OUTLINE

Content /
Procedures

Stages

Techniques

Timing

Interaction

Warmup | Greetings

2 min.

T==>Ss

Pre-teach
pictures with
relation of the
class and ask if
they have an
idea of what
the class will
be about.
(Students
should guess
the name of
some
flashcards as
the teacher
spells out the
name, and
then guess the
name of the
class).
11. Wake
up
12. Take a
showe
r
13. Goto
school
14. Do my

Mini Board
Market

Flashcards

1.Wake up

Wake Up

2. Take a shower

%
“{®)

T==>Ss

Ss==>T
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home 3. Go to school
work ‘ 8
15. Others
J L brush teeth ) lpich up boohbagJ
Explanation | - Grammatical 10 T==>Ss
explanationon | | Affirmative | Negative Question
how to use I wake up I don’t wake | Do I wake Ss==>T
daily routines You wake up | up up?
with the He/She/It You don’t Do you
simple present | | wakes up wake up wake up?
tense. We wake up | He/She/It Does
Gothroughall || yoy wake up | doesn’t wake | he/she/it
conjugations They wake | up wake up?
of “wake up up We don’t Do we wake
on a board: wake up up?
You don’t Do you
wake up wake up
They don’t | Do they
wake up wake up?
Writing Writing 10 T==>Ss
Activity Practice:
“Write a Ss==>T
paragraph
about your

daily routine.”
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DAILY ACTVITIES

® WRITING PRACTICE: “Write a paragraph about your daily routine.”

Step 3

Evaluation.
Students
must
complete the
evaluation
about the
topic taught.

Summative Evaluation

Name:

Subject: Englah Caurac: |nm=:

A Mlateh thie plefune B0 e serlescs. (€ peiat)

&
!wike up ] -&;‘

ErTe L1

==

[ | get dredsed ] !

b
v
)

i
’ ' i
Iwatch TV |
wateh v | -
| have & shiwer ‘&
I brush my teeth &

B. Cumpfinn the bk with the Present Simphe of B verks in brackots, (4 prines)

11 b on hiiclig, b Uiy

E Bt Lin
% plirgl B the wiither'i T, thare By} o 1 u
e 7. not bu] Fe. they say nside and Lisda plays with ber dolls asd
Saun B study) & ke Englih

10
min

T==>Ss
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Conclusion

Teaching English as a foreign language at the Americano High School to the 10"-Grade
Section A, High School students, I was able to observe that there are advantages and
disadvantages in the teaching-learning process.

Among the advantages, it is fair to notice that learning a second language at the age of
13 to 14 helps to broaden students' knowledge in this educational field.

In addition, in the scope of the disadvantages, there are different points such as the lack
of class participation when the teacher asks students questions about the topic explained in
class. Students show a deficit of attention or lack of concentration to perform the activities in
class. Through the analysis made on this classroom, it is concluded that the classes should be
more interactive to awaken the attention of the students and the teacher should show
enthusiasm when teaching a foreign language, this helps to encourage the students to
participate in class and to feel connected with the subject during the class hour.

Furthermore, the Daily Routines theme is present in every moment of the learner's life
and connects to the simple present tense, so it emphasizes this new theme. Through the lesson
plans, it is revealed that by creating a dynamic class, students show interest in the topic, and
will participate during the class hour, and avoid lack of concentration when learning English.
Finally, the case study reveals the different problems observed during the teaching process
within the subject of English, obtaining relevant data to help strengthen learning and improve

the academic planning that shows the lesson plans.
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Recommendations

Ensuring a quality education can promote beneficial learning in students when learning
a second language, the result of the work carried out leads to proposals for change in the
educational process of students to be applied by teachers in the classroom and students will feel
confident to obtain new knowledge about this subject. To generate significant changes in the
classes of the subject of English it is recommended:

Using resources such as flashcards or didactic games based on the learning themes are
necessary to motivate daily English classes, which will allow the teacher to improve their
professional performance, creating a positive environment in the classroom where authentic
performances will be promoted in each student and learning will be meaningful.

This technique will help to improve the attention deficit in students, thus activating
critical thinking, generating new ways of thinking and acting in the learning process, making
this become a pedagogical tool, where topics such as daily routines, simple present, among
others, will be put into practice.

In addition, it is recommended to generate a class with dynamism to engage students in
each class, in this way, they will not have gaps in their new school year, so they will not have
difficulties in this subject, nor in future topics related to the second language, they have already

learned.
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Appendices

JNIVERSIDAD ESTATAL PENINSULA DE SANTA ELENA
Facultad de Ciencias de la Educacion e Idiomas
rera: Pedagogia de los Idiomas Nacionales y Extranjeros

LESSON PLAN

Teacher: Chalén Tigrero Yajaira Julissa

29

PEDGDGIA DE LOS |DOMAS HACIDNALES ¥ EXTRANJERDS

Date: Level Unit Lesson
12-08-22 A2.1 3 1
Lesson Skills Emphasized: Reading Overall Time: 40
minutes

Objectives: By the end of the lesson, Students should be able to:
e React to attention deficit through interactive activities that encourage students to

participate in class and focus on the activities performed during class.
e Recognize the daily routines in every time of the day (morning, afternoon, evening and
night).
e Develop your class' Reading skills about topic.

e Use the present simple tense to learn about daily routines.

Materials Textbook — worksheets — whiteboard — market — flashcards.
used:
LESSON OUTLINE
Stages Content / Techniques Timin | Interactio
Procedures g n
Warm up | Greetings 2 T==>5s
min.
Pre-teach Mini Board 8 T==>Ss
pictures with Market
relation of the Ss==>T
class and ask if Flashcards
they have an
idea of yvhat the 1.Wake up
class will be
about.
(Students should
guess the name
of some

flashcards as the
teacher spells
out the name,

and then guess Wake Up
the name of the
class). 2. Take a shower

16. Wake
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up .
17. Take a £ ,‘ﬁ;
shower L
18. Go to Ee i
school A - ! 5
19. Do my st "
homewo 5 i?\}l &
ZOg(th s
. Others
3. Go to school
\ﬁ N
Pl
| breakfast 3 1 brush teeth i lpich up boohbagJ
Explanatio | - Grammatical 10 T==>Ss
n explanation on Affirmative | Negative | Question
how to use daily | | | wake up Idon’t Dol Ss==>T
routines with Youwake | wakeup | wake up?
the simple up You Do you
present tense. He/She/It | don’t wake up?
Go through all wakes up wake up | Does
conjugations of || we wake | He/She/It | he/she/it
wakeup”ona ||, doesn’t | wake up?
board: Youwake | wakeup | Do we
up We don’t | wake up?
They wake | wakeup | Do you
up You wake up
don’t Do they
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wake up?

Reading
Activity

Read about
Rama’s and
Nour’s daily
routines then
complete the

10

T==>Ss

Ss==>T

table below.
* Class [Pt P Sty
particip i & omnrien
ation: [ e e R e B
The - e, e e
teacher
asks
each
questio
n of the
activity
to
several
student
s, and
they
will
answer.
Wrap up | Evaluation. 10 T==>Ss

Students must
complete the
evaluation
about the
topic taught.

Summative Evaluation

Subject: Englah | Caurac: |nm=:

A Mlateh thie plefune B0 e serlescs. (€ peiat)

| twakewn | %;
ErTe L1
(| il
(v )

| brush my teeth g

B. Cumpfinn the bk with the Present Simphe of B verks in brackots, (4 prines)

St e Lisada 11 b un by, vi ey |2 not s up] dar
Swan inually gets up st weoend 20, bet Linda . stay] in bed s Ltk bie longar.
i ehitden [aat) @ Eght ==l Swan has

saridmich, bt Lida 5 et Bk chesclile

% plirgl B the wiither'i T, thare IE. @ L
e 7. not bu] Fe. they say nside and Lisda plays with ber dolls asd
Saun B study) & ke Englih

min




Attachment 2

at 6:00 a.m. [ wash my lace, comb

my hair, brush my teeth, make up my

f‘" T:00a.m. Iﬁmsh school at 2:30 pm. I

get home by bus at 3:00 p.m. Ihwg-

my lunch at 4:00 p.m. I study iéort,wm-

hours. Watch TV till 7: ﬂﬁﬁé’mﬁﬂgﬂ

%i-n%

o

breakfast
S=

Transportation ‘~‘~"*—~z s

' Finish school {time)

Study{how long) f*-v_

My name is Nour. Tusually wake up
at 7 a.m. I wash my face, comb my

32

hair, brush my teeth, make up my bed

then I get dressed around 7:30a.m. I
have a cheese and milk for breakfast

=% Mom drive me to school at 8:00a.m.1
| finish school at 3:00 p.m. 1 get home
= by car at 3:10 p.m. [ have my lunch

at 4:30 p.m. I study for one hour.
Play with my doll till 8:00p.m. I go
to bed at 9:00 p.m.
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Attachment 3

lI it A

have {yshower have breakfast go to school

AN

have dinner watch television go to bed

Attachment 4

NAME: DATE:

DAILY ACTVITIES VZ

® WRITING PRACTICE: “Write a paragraph about your daily routine.”
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Attachment 5

Summative Evaluation

Name:

Subject: English Course: Date:

A. Match the picture to the sentence. (6 points)

| wake up

| get up E !
| get dressed gﬂ

| watch TV R

| have a shower

| brush my teeth

B. Complete the blanks with the Present Simple of the verbs in brackets. (4 points)

Sean and Linda (1. be) on holidays, so they (2. not make up) early.

Sean usually gets up at around 10, but Linda (3. stay) in bed a Little bit longer. Then the
children (4.eat) a light meal. Sean has a glass of chocolate milk and a ham sandwich,
but Linda (5. not like) chocolate so she prefers cereals. Then it’s time to play! If the
weather’s fine, they (6. play) outside with their friends. If the weather

(7. not be) fine, they stay inside and Linda plays with her dolls and Sean (8. study) a

little English.
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Attachment 6

UNIVERSIDAD ESTATAL PENINSULA DE SANTA ELENA
BIBLIOTECA
Formato No. BIB-009

CERTIFICADO ANTIPLAGIO
La Libertad, 11 de Mayo del 2023

001 -TUTOR LACHG -2022

En calidad de tutor del  trabajode titulacion denominado
“CASE STUDY FOR THE 10TH GRADE SECTION "A", AT THE UNIDAD
EDUCATIVA BILINGUE AMERICANO, SCHOOL YEAR 2021-2022”, elaborado por
la estudiante Chalen Tigrero Yajaira Julissa, egresada de la Carrera de Pedagogia de los
Idiomas Nacionales y Extranjeros , de la Facultad de Ciencias de la Educacion e
Idiomas de la Universidad Estatal Peninsula de Santa Elena, previo a la obtencion
del titulo de

Licenciatura en Inglés, me permito declarar que una vez analizado en el sistema anti plagio
URKUND, luego de haber cumplido los requerimientos exigidos de valoracion, el presente
proyecto ejecutado, se encuentra con 0% de la valoraciéon permitida, por consiguiente se
procede a emitir el presente informe.

Adjunto reporte de similitud.

Atentamente,

C.1.: 0906716766
Ab. Leo A. Chavez, MSc.

DOCENTE TUTOR
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Reporte Urkund

UNIVERSIDAD ESTATAL PENNSULA DE SANTA ELENA ’ Y

RUBRICA PARA LA EVALUACION DE LA CLASE DEMOSTRATIVA & Pl

’ COMPONENTE PRACTICO EXAMEN COMPLEXIVO t_\ ) ¥
CARRERA PEDAGOGIA DE LOS IDIOMAS NACIONALES Y EXTRANJEROS__

5C L0 MRS ACOINALSE ¥ EXTRAN RAOS

La Libertad, 31 de Agosto del 2022

CERTIFICADO ANTIPLAGIO
001-TUTOR LACHG-2022

En calidad de tutor del trabajo de titulacién denominado “CASE STUDY FOR THE 10TH GRADE
SECTION A, AT THE UNIDAD EDUCATIVA BILINGUE AMERICANO, SCHOOL YEAR 2021-
2022", elaborado por la estudiante Chalen Tigrero Yajaira Julissa, egresada de la Carrera de
Licenciatura en Inglés, de la Facultad de Ciencias de la Educacion e Idiomas, Escuela de
Idiomas de la Universidad Estatal Peninsula de Santa Elena, previo a la obtencion del titulo de
Licenciada en Inglés, me permito declarar que una vez analizado en el sistema anti plagio
URKUND, luego de haber cumplido los requerimientos exigidos de valoracion, el presente
proyecto ejecutado, se encuentra con 0% de la valoracion permitida, por consiguiente se procede

a emitir el presente informe.

Adjunto reporte de similitud.

Atentamente,

Digitally signed b
LEONARDO LE% NaA;Dg Y

AUGUSTO AUGUSTO CHAVEZ

GONZABAY
CHAVEZ Date: 2022.08.30

GONZABAY  17:17:22 -05°00'

Ab. Leo A. Chavez Gonzabay, MSc.
C.1.: 0906716766
DOCENTE TUTOR
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Fuentes de similitud

RUBRICA PARA LA EVALUACION DE LA CLASE DEMOSTRATIVA
COMPONENTE PRACTICO EXAMEN COMPLEXIWO S "
CARRERA PEDAGOGIA DE LOS IDIOMAS NACIOMALES ¥ EXTRANIERDS h“l

UNIVERSIDAD ESTATAL PENINSULA DE SANTA ELENA i Hﬁl
0¥ NeE

Ouriginal

MHIHHCA TMILEATTY ILHTEH D8 TALY
i% I-'\.l'l'\.-"..;,-m.l . ._., .,. s
0 AL T st LB - i P e

...... i e 1%
. ni
| [ PP i AT £
il it Wi i il 16%
LEAEH FCE] :
a et = 8 am J ® 2 s b @ S O
. e - - n
TS Fhbf LAY PR SO [T LY
O MarosmcTo IR
0 =G P e 5o Wt I bl Moo (i
TELH
(e
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