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ABSTRACT 

Storytelling is a highly effective method for teaching English as a foreign language, as 

it allows students to engage with the language in a creative and authentic way. However, 

despite its potential benefits, it is not often use in EFL classrooms. This lack of application 

may be due to factors such as insufficiency of teacher training and support, emphasis on 

traditional teaching methods, lack of resources and materials and lack of support from 

educational systems.  

To improve the situation, it is important for teachers to receive training in storytelling 

method, to have access to appropriate materials and resources, and to have support from 

educational systems in implementing this approach in the classroom. With these steps, 

students can benefit from the advantages that storytelling has to offer, such as increased 

engagement and improved communicative skills. 
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RESUMEN 

El storytelling es un método muy eficaz para la enseñanza del inglés como lengua 

extranjera, ya que permite a los alumnos relacionarse con el idioma de forma creativa y 

auténtica. Sin embargo, a pesar de sus beneficios potenciales, no se utiliza con frecuencia en 

las aulas de EFL. Esta falta de aplicación puede deberse a factores como la insuficiencia de 

formación y apoyo al profesorado, el énfasis en los métodos de enseñanza tradicionales, la falta 

de recursos y materiales y la falta de apoyo de los sistemas educativos.  

Para mejorar la situación, es importante que los profesores reciban formación sobre el método 

storytelling, tengan acceso a materiales y recursos adecuados y cuenten con el apoyo de los 

sistemas educativos para aplicar este enfoque en el aula. Con estos pasos, los alumnos pueden 

beneficiarse de las ventajas que ofrece la narración de cuentos, como el aumento del 

compromiso y la mejora de las habilidades comunicativas. 

 

PALABRAS CLAVES: Narración, Escritura, Inglés Como Lengua Extranjera, Idioma Inglés, 

Estudiantes. 
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INTRODUCTION 

English is broadly recognized as the international language of communication and 

commerce. However, for many students in non-English speaking countries, learning English 

as a Foreign Language (EFL) can be a challenge, especially if the educational system does 

not prioritize its teaching. This is the case in Ecuador, where the level of English proficiency 

among students is often low, impacting their ability to communicate effectively and hindering 

their opportunities for personal and professional growth. 

Storytelling has been used for centuries as a tool for communication, education, and 

entertainment. It is a powerful method that engages the imagination and fosters creativity in 

listeners. In the classroom, storytelling can be an effective way to teach writing skills because 

it encourages students to use their imaginations, think critically, and express themselves in a 

unique and meaningful way. The controlled technique, storytelling, has become an effective 

strategy to teach various skills such as writing skills, it is an effective technique to learn new 

abilities and skills (Buch & Wolff, 2000). The use of storytelling can help students to develop 

the essential writing skills such as organization, coherence, vocabulary, and syntax. 

Writing is a critical skill that is essential for success in many aspects of life. From 

crafting a compelling email to writing a persuasive essay, the ability to express oneself 

through writing is of utmost importance. Siregar et al (2022), The competency in writing 

enables learners to adjust to a range of circumstances and successfully maneuver their 

environment. However, for many students, writing can be a daunting task, often viewed as 

dry and uninspiring. To overcome this, a creative approach to teaching writing skills can be 

applied, such as storytelling. 

The purpose of this research project is to investigate the impact of storytelling as a 

creative method for the development of writing skills in 9th graders learning English as a 

15
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Foreign Language (EFL). The project aims to prove that by incorporating storytelling 

activities into the EFL classroom, students' writing abilities can be significantly improved. 

The study focuses on the use of storytelling as a tool to promote creativity and imagination, 

while also facilitating the acquisition of essential writing skills. 

The research project was conducted in a controlled environment, where a group of 9th 

grade students from San Alberto Mango school participated in storytelling activities for a 

specific period. The writing skills of the participants were evaluated both before and after the 

storytelling activities, and the results were compared to determine the effectiveness of 

storytelling as a creative method for the development of writing skills. This was based on my 

experience during my pre professional practices, where I applied this activity in the 

classroom where it was noticed the improvement in writing skill. 

The aim of this research project was to demonstrate the effectiveness of storytelling as 

a creative activity for the development of writing skills in 9th graders who are learning 

English. The study provided valuable insights into the role of storytelling in promoting 

creativity and imagination, while also facilitating the acquisition of essential writing skills. 

The findings of this research project were important to determine implications for the 

teaching of writing skills in EFL classrooms and its contribution for the development of more 

effective and engaging teaching methods. 
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CHAPTER I 

THE PROBLEM 

Research topic 

Learning Strategy and didactic resources. 

Title of the project 

Storytelling as a method for the development of students’ writing skills 

Problem Statement 

Along time, English Language has had a major influence across continents, because 

of its expansion in the society. It has undertaken mandatory learning in nations for allowing 

foreign people to express and exchange their ideas with native speakers, promoting 

globalization and better social interaction. English language has set as a universal language to 

interact with individuals from different nationalities.  

In today’s global world, the importance of English cannot be denied and ignored since

 English is the greatest common language spoken universally (Nishanthi, 2018). English 

language learning importance has become a relevant duty since the very start of globalization 

in order to communicate with societies. According to Koura and Zahran (2017) the goal of 

English language instruction in EFL training is to assist students acquire communicative 

competence so that they can create written and oral language in social contexts. 

The ability to produce, receive and interact are central aspects of the English subject 

(Skolverket, 2018). Anh (2019) describes, writing is the means of communication by the 

using words through visual representation of thought. English language skills are crucial for 

engaging communications. These language skills are classified into listening and reading 
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which have the ability of receiving a message: reading and writing works as production of 

speech or written texts. 

According to Prasasti et al (2022) the writing skills in English Language are important 

for peers in language when students are not capable to speak. Based on resources, it is necessary 

to select a good choice for teaching writing skill, there are several activities that a teacher could 

apply in class.  

A mislead in writing language learning could cause trouble to be able to level up 

student’s English language. Lee & Schmidgall (2020), the potential negative consequences of 

sending an inadequately composed e-mail can be significant and far-reaching. For example, a 

colleague may fail to attend a crucial meeting due to a misunderstanding conveyed in the e-

mail, or a potential business relationship may be jeopardized by a poorly written message. 

The controlled technique, storytelling, has become an effective strategy to teach various skills 

such as writing skills, it is an effective technique to learn new abilities and skills (Buch & 

Wolff, 2000). 

Research questions 

Problem question  

• How might storytelling techniques be used to enhance the writing skills of 

students? 

Specific questions  

• What are the potential benefits of using storytelling techniques to enhance writing 

skills? 

• What are the potential drawbacks of using storytelling techniques as an evaluation 

tool for writing skills development? 
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• How do current trends in education that emphasize storytelling influence students' 

learning processes? 

Objectives of the research 

General Objective  

To analyze storytelling as a creative activity for writing skills in students of 9th grade at 

Unidad Educativa “San Alberto Magno”. 

Specific objectives  

1. To investigate storytelling technique as a creative manner for developing writing 

skills. 

2. To examine the advantages and disadvantages of storytelling technique as a creative 

assessment for developing writing skills. 

3. To reflect on the importance of storytelling current trends in education and their 

impact on students’ learning processes 

Justification 

There are several creative activities teachers can apply in class, as Teachers it is 

mandatory to select activities that develops English skill such as: speaking, listening, reading, 

and writing or by using two skills. Writing is a skill that needs to be trained by applying 

pedagogical strategies along communicative approaches, its importance can be reflected in 

various investigations. Agreeing to Siregar et al (2022), the ability to write effectively 

enables students to adapt to various situations and effectively navigate their surroundings. 

Therefore, it is important that they develop the ability to utilize the appropriate genre for the 

workplace in a range of circumstances.  

Martinez (2019) argued that storytelling has been an effective medium for evoking 

mental images that leads to mental simulation thereby engaging the audience in providing 
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stimulation and pleasure to the brain. Shishko (2022) states, storytelling involves using a 

combination of narrative and factual information to communicate a topic of interest or 

concern to an audience.  

The use of storytelling as a technique for fostering creativity and improving writing 

skills among students is an innovative approach to education. By incorporating elements of 

narrative and factual information, students can learn to craft compelling and engaging written 

pieces that effectively convey their ideas to an audience. This can be particularly valuable in 

the workplace, where strong writing skills are often necessary for success. 

The purpose of this project is to examine the potential of storytelling as a means of 

promoting creativity and enhancing writing skills in students. The author believes that 

through the use of storytelling techniques, students can learn to craft effective and engaging 

written pieces that convey their ideas effectively to an audience. This approach is particularly 

relevant in the context of education, where strong writing skills are often essential for 

success. The author wants to suggest that storytelling can be a useful and creative method for 

helping students improve their writing skills. 
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CHAPTER II 

THEORETICAL FRAMEWORK 

In base of the literature review, the author canalizes the concern of using storytelling 

method to develop writing skills in base of English language teaching range. This states the 

factors that are involved into production and students’ performance; this has been 

demonstrate that promotes creativity and encourage students to keep on track English 

learning.  

Background 

Several resources proved that storytelling fosters English language skill development, 

focusing on writing skill. Firstly, Boldosova and Luoto (2019) refer a narration to convey 

ideas and connect into cultural or experience framework to listeners or readers. The 

storytelling is a uniquely human experience that allows us to express ourselves and 

understand the experiences of others through the use of language. It enables us to convey the 

worlds, whether real or imagined, that we inhabit and the people who inhabit them. It is an 

essential tool for communication and understanding.  

According to Maskstrom (2019), writing skills is the second English skill and ability 

to create language by themselves. This forces the author to highlight its importance to 

develop and train, this is conducted to perform language production. Nevertheless, one aspect 

of English language teaching is to encourage students to use varying strategies to make it 

easier for the students to learn English (Markström, 2019). The studied performed by 

Maskstrom noted that writing skills is an essential skill to develop, however, its use by 

teachers must be consider in order to get a proper English skill learning. 
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The action of narrating ideas makes individuals to arrange and adapt their experience 

in other language promoting English language learning. McDrury & Alterio (2003) states, the 

storytelling is a uniquely human experience that allows us to express ourselves and 

understand the experiences of others through the use of language. It enables us to convey the 

worlds, whether real or imagined, that we inhabit and the people who inhabit them. It is an 

essential tool for communication and understanding. 

 According to to Rizal (2021), stories may also help students to internalize the new 

language by providing an access to a rich variety of linguistic items and a context for their 

communication efforts. Wajnryb (2003) argued that storytelling is an effective method for 

helping learners remember new vocabulary, grammatical structures, and pronunciation. This 

is due to the memorable nature of storytelling, which helps students retain the information 

being presented to them. 

This indicates Storytelling, a method which made peers capable to retain knowledge 

by using this type of semi-controlled technique. It is considered to be a very effective 

pedagogical instrument in the development of language skills in first (L1) language, and in a 

foreign or second language (L2), regardless of learners’ age or background (Cameron, 2001). 

The finding also showed that most of the students have good responses on the 

implementation of storytelling technique (Rizal, 2021). 

Stories from around the world are excellent to use in the classroom, but the teacher 

also needs to use stories from the students’ own culture and heritage. There are many ways to 

use stories in the English classroom. The teacher can read the story or tell it to students. 

Another way is encouraging the students to find more interesting stories and create different 

ways to use them. The teacher can ask students to select the story they like and tell their 

friends in class or write a review to display in wall magazine. Students’ creativity and 
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imaginations can be improved, and the students become confident to express themselves 

spontaneously and creatively (Rizal, 2021). 

Pedagogical basis 

Behavioralism  

Regarding the language development steps, Chomsky (1972) refers specifically to 

children who are not instructed a language in any manner, nevertheless, young children 

acquire a language naturally, this must drive adults to for that reason adults source an 

atmosphere that promotes discovering and motivation. 

        Motivation in EFL 

Motivation is a key factor in learning a second language, particularly English as a 

foreign language (EFL). It refers to the driving force that inspires and sustains an individual's 

efforts to learn a language. There are various types of motivation, including intrinsic 

motivation, which comes from within an individual and is driven by personal interest or 

enjoyment, and extrinsic motivation, which comes from external factors such as rewards or 

grades. Fithri (2018) mentions, it was found that internal motivation factors, specifically 

personal relevance, and learners' attitudes towards learning English, played a significant role 

in the English as a foreign language (EFL) learning process. 

Creativity and writing  

According to Şenel & Bağçeci (2019), in order to foster creative writing, it is crucial 

that students be encouraged to think outside the box and break away from their usual patterns 

of thought. This involves encouraging them to consider unconventional ideas and to think 

beyond the boundaries of traditional physics and logic. By doing so, students can develop 

their creative writing skills and produce unique and innovative written works. 
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Storytelling and language  

Human communication is whether the conveyance of narrative is linked to specific 

sensorimotor modalities (vocal vs. manual) or whether there are cross-modal narrative areas 

in the brain that transcend these modalities (Yuan et al., 2018). According Khodabandeh, 

(2018) most of researchers on the use of storytelling in language learning has focused on its 

ability to improve language proficiency.  

Theoretical basis  

English Language Teaching 

According to Koura and Zahran (2017), the achievement to reach in English language 

instruction in EFL training is to support student develop their communicative proficiencies 

such as writing and oral language into multiple scenes. These situations have pushed teachers 

and investigators to seek contemporary trends in teach, meanwhile, Professional and students 

can nurture with knowledge acquired and given.  

Stages of writing  

Prewriting 

Prewriting is the step in which tools such as free writing, brainstorming, outlining, or 

clustering are used. In prewriting, no idea is too off topic or too strange. It is these 

sometimes-dissociative ideas that can lead you to a paper topic that you never would have 

considered. Though the common perception is that there is nothing that hasn’t been written 

about before, if you allow yourself to think outside the box, you can find a way of looking at 

an old topic through new eyes (University of Lynchburg, 2020). 

Drafting 

Drafting is the beginning of “writing” your paper. It is important to remember that in 

drafting you should already have a thesis idea to guide your writing. Without a thesis, your 
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writing will be prone to drift, making it harder to frame after the fact. In drafting, the writer 

should use materials created in prewriting stage and any notes taken in discovery and 

investigation to frame and build body paragraphs (University of Lynchburg, 2020). 

Revising 

There are two different scopes of revision: global and local. Global revision involves 

looking for issues like cohesion and the overall progression of your paper. If your paper has 

paragraphs that do not flow into each other but change topic abruptly only to return to a 

previous thought later, your paper has poor cohesion. If your topics change from paragraph to 

paragraph, it is necessary to either consider altering the order of your paragraph and/or 

revising your writing either by adding to existing paragraphs or creating new ones that 

explain your change in topic (University of Lynchburg, 2020). 

Editing 

The final stage in writing a paper requires a review of what you have written. In this 

last read of your paper, you should look for any grammar, spelling, or punctuation errors that 

have slipped through the cracks during the revising stage, or that were introduced in your 

revisions (University of Lynchburg, 2020). 

Writing skills and creativity 

Richards and Renandya (2002) mention that during English language learning, 

students must build mainstream skills to engage communication no matter verbal or non-

verbal, four English language skills such speaking, writing, reading, and writing, writing is 

one of the most difficult skills for ESL or EFL learners to master. Writing skills are related to 

the ability to arrange graphics such as letters, words and certain language sentences used in 

written communication so that readers can understand messages or information. 
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Language Teaching Techniques 

Brown (1996) describes in the present table the factors which have influence in every 

type of technique, controlled, semi controlled and free techniques that are being applied to 

teach English language into a systematic framework. 

Table 1. Types of language teaching techniques. Brown (1996, 215p) 

Controlled Semi controlled Free 

Teacher centered Use of language in a less 

restrictive way than the 

controlled, but taking into 

account linguistic patterns 

already set up by the teacher 

Student- centered 

Manipulative Communicative 

Structured  Open-ended 

Predicted students’ responses Unpredicted responses 

Pre- planned objectives 

Set curriculum 

Negotiated objectives.  

Cooperative curriculum 

Storytelling  

According to Bruner (2002), Storytelling is a universal form of communication that is 

prevalent in every culture and society. It is perhaps the most dominant way in which we 

communicate and share our experiences, thoughts, and ideas with others. Storytelling is a 

fundamental aspect of human expression. Nguyen (2022) stablished that storytelling It has 

been integrated in educational approaches related to language skills learning development.  

Storytelling and English Language Learning  

Nguyen  (2022) stablishes storytelling as a teaching technique is not a novel concept. 

In fact, it is one of the most readily available and widely utilized methods for all teachers, 
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particularly those teaching languages. It is a simple and effective strategy that can be easily 

implemented in the classroom. 

Legal Basis  

Constitución de la República del Ecuador  

In the “Constitución de la República del Ecuador” (CRE.) The following articles were 

mentioned: 

 Art. 26. - Education is a right of individuals throughout their lives. It is also an 

inescapable and inexcusable duty of the State. It is a priority area of public policy and state 

investment. It guarantees equality and social inclusion and is an indispensable condition for a 

good life. People, relatives, and community have the right and the responsibility to participate 

in the educational process (CRE. 2008, art. 26) 

Art. 27. - Education will be centered on the human being. It will guarantee their 

holistic development with respect for human rights, a sustainable environment, and 

democracy. Education will be participatory, compulsory, intercultural, democratic, inclusive, 

and diverse, with quality and warmth. It will promote gender equity, justice, solidarity, and 

peace; it will stimulate critical thinking, art and physical culture, individual and community 

initiative and the development of skills and abilities to create and work (CRE. 2008, art. 27)  

Art. 28. - Education will respond to the public interest and will not be at the service 

of individual and corporate interests. Universal access, permanence, mobility, and graduation 

without discrimination and compulsory at the initial, primary, and baccalaureate levels or the 

equivalent will be guaranteed. The State will promote intercultural dialogue in its multiple 

dimensions. It is the right of every person and community to interact across cultures and 

participate in a learning society. Learning will occur both in and out of school, and public 
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education will be universal and secular at all levels. It will also be accessible to the third level 

of higher education (CRE., 2008, art. 28).  

Art. 29. - The State will guarantee freedom of teaching, academic freedom in higher 

education, and the right of individuals to learn in their language and cultural environment.  

Mothers, fathers, or their representatives will be free to choose an education for their children 

according to their principles, beliefs, and pedagogical options (CRE., 2008, art. 29). 

Ministerio de Educación 

In "Ecuadorian in-service English Teachers Standards" the Ministerio de Educación, 

in its fifth domain, which is "Professionalism and Ethical Commitment" stands that teachers 

must be updating their techniques to improve in the field of imparting a foreign language. 

They also must show that they have enough knowledge regarding EFL. Furthermore, teachers 

must collaborate cooperatively with their colleagues to create a good atmosphere for their 

students (2002).     

Notwithstanding, based on the general standards, specifically the item 5.b. named 

"Professional Development, Partnership, and Advocacy", the following aspects are 

mentioned:  

5.b.1. To benefit from chances of career advancement.  

5.b.2. To set proficient objectives.  

5.b.3. To operate collaboratively with other members of the institution in order to 

create a comprehensive atmosphere among all. 

5.b.4. To participate in cooperative teaching, especially in those of special instruction. 

5.b.5. To recommend students to be part of educational aspects.  

5.b.6. To bear students’ background.  
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5.b.7. To function as knowledgeable resources for their academic communities 

(Ministerio de Educación del Ecuador. , 2019). 

Variables of the study 

 Dependent and Independent Variable   

According to Bhandari, dependent and independent variables are necessary to conduct 

research project since they provide a relation between cause and effect (2022). Bearing this in 

mind; independent variables is the cause, whereas the dependent variable is the effect. 

Dependent Variable 

 Writing skill  

The ability to write effectively is an important workplace skill across professions and 

business sectors (Lee & Schmidgall, 2020). The present skill Writing, it has become useful to 

develop an exchange of ideas in most of focus by written text, however, it has not had the 

attention to adequately teach it.  

Writing can be seen as an expressive activity that enables students to successfully 

express their ideas and knowledge by organizing their thoughts into good sentences and 

writing forms (Siregar y otros, 2022). These statements indicate the importance of writing in 

an English learner, for that reason writing skill is set a dependent variable because is writing 

skill.  

Independent Variable  

Storytelling 

Agreeing to Shishko (2022), Storytelling infers the narratives competences and 

situations in order to express a subject of interest for audience. Storytelling techniques work 

as a means to transmit ideas and experiences through communicative approaches.  
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Foreign language education, stories and storytelling have been integrated into school 

curricula to enhance language development; however, there is scarce empirical evidence 

about how storytelling facilitates children’s English as a foreign language (EFL) learning and 

its potential as a holistic pedagogy. (Nguyen & Phillips, 2022). This technique was a creative 

activity to develop certain skills such as writing English language skill. 
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CHAPTER III 

METHODOLOGICAL FRAMEWORK 

Methods  

Qualitative Method  

Lanka et al (2021) describes qualitative research as a broad field that encompasses a 

range of theoretical perspectives and uses a variety of research methods, approaches, and 

strategies. These may include case studies, oral histories, participant observations, action 

research, ethnography, autoethnography, interviews, grounded theory, and more. 

Leavy (2017) defines one of the main benefits of using a qualitative approach in research 

is that it allows for the collection of detailed and descriptive data, with a focus on the 

language and concerns of the participants. To conduct a qualitative study, it is necessary to 

establish the purpose of the research, formulate research questions that help to understand the 

participants, and collect data to generate findings.  

Lanka et al (2021) quoted Yilmaz (2013) stablish, qualitative research is a flexible and 

interpretive approach that seeks to understand people, cases, phenomena, social situations, 

and processes in their natural settings. It uses an inductive, emergent, and naturalistic 

approach to study the meanings that individuals attach to their experiences of the world and 

aims to provide descriptive accounts of those meanings. 

Type of Research  

Bibliographic Research  

Bibliographic research can be conducted using a variety of sources, including scholarly 

journals, books, conference proceedings, and online databases. The purpose of bibliographic 

research is to provide a comprehensive overview of the current state of knowledge on a 
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particular topic, and to identify areas for future research.ne resources like websites, blogs, 

and bibliographic databases (Boon, 2020). 

Bibliographic research may be defined as any research requiring information to be 

gathered from published materials. These materials may include more traditional resources 

such as books, magazines, journals, newspapers, and reports, but may also consist of 

electronic media such as audio and video recordings, and films, and so on. 

Phenomenological Study  

A phenomenological study is a research method that aims to understand and explore 

the subjective experiences of individuals. It involves collecting and analyzing data from 

participants about their lived experiences of a particular phenomenon and seeks to understand 

the meanings and interpretations that individuals attach to those experiences. 

According to Duquesne University (2020), Phenomenology is a method that allows us 

to understand the subjective, lived experiences of individuals. In a phenomenological study, 

the focus is on exploring and understanding the experiences of people in relation to a 

particular phenomenon. 

Data Collection Techniques  

Focus Group  

Focus group technique applied collected data for this study. According to George 

(2021), focus group is technique well-known method in qualitative research, where a selected 

group of participants with specific characteristics are brought together to discuss and provide 

insights on a particular topic.  

It is important to use interactive questions during focus group sessions in order to 

facilitate active participation and elicit rich and detailed responses from group. The author 

selected this focus group technique to obtain information from the students from Unidad 
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Educativa “San Alberto Magno,” this application will contribute to extract relevant 

information which will be analyzed in the next Chapter.  

Instruments  

A research instrument is a tool used for gathering, measuring, and analyzing data 

about a particular subject. Examples of research instruments include tests, surveys, scales, 

questionnaires, and checklists (Duquesne University, 2020). There are various types of 

research instruments that can be used to gather and measure data in a research study. These 

tools are essential for conducting research in a systematic and reliable manner and help 

researchers to better understand and draw conclusions about their subject. 

Questionnaire  

A questionnaire is a research tool used to collect data from a sample of individuals through 

their responses to a series of questions. Questionnaires are described in even the most classic 

research methodology books as the instrument itself, as a method, a design, a type of 

research, a standardized instrument, and a structured interview, among others. Pozzo et al 

(2019) elaborates the following statement, questionnaires are often referred to in research 

methodology literature as an instrument, method, design, type of research, standardized 

instrument, and structured interview, among other things. 

According to Pozzo et al (2019), questionnaires can be easily transformed into 

statistical databases, which allows for the use of statistical analysis to make predictions based 

on the collected data. Regardless of the format, the effectiveness of a questionnaire as a 

research tool depends on the quality of the questions being asked and the ability to accurately 

interpret the responses. 
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Types of questions 

Open-ended  

According to Weller et al  (2018), open-ended questions are used to delve deeply into a 

topic or understand the underlying processes at work. They may be used on their own or in 

combination with other interview techniques. These questions can elicit a range of responses, 

from lists to short answers or lengthy narratives, and can help identify possible explanations 

for observed correlations. 

Data Collection Processing and Resources  

Basic Questions and Explanation  

1. What?  

2. Where?  

 

3. When?  

4. How?  

5. For what?  

 

To obtain the data  

 

Unidad Educativa San Alberto Magno, 

Colonche, Santa Elena, Ecuador.  

12th January 2022 

Through opened-ended questionnaire   

To determine their opinions and 

arguments related to the application of 

storytelling, and its benefits of running 

and implementing this method in 

classroom. 

 

Sample       

The purpose of sampling in qualitative research is to identify and understand the 

experiences, perspectives, and phenomena rather than to generalize findings to a larger 

population.  
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For gathering the information, the sample will be eleven students from Unidad 

Educativa San Alberto Magno 9th grade, second quimester 2023. Sampling allows researchers 

to study a manageable number of individuals or items and make inferences about a larger 

population based on the characteristics of the sample. 
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CHAPTER IV 

ANALYSIS OF FINDINGS 

This section explains the meaning of the information gathered from the focus group 

and associates the responses of the participants with the literature review. For a better 

understanding the data are expressed by word clouds figures generated by Wordcloud. This 

tool analyzes the information given by the interviewees and illustrates the most relevant 

words. 

Interpretation of data from the focus group 

Figure 1.  

Question 1: Does the teacher provide types of readings such as stories or narratives in 

the development of the English language teaching activity? 

 

Author: Shirley Pibaque 

 

Note: The question number one indicates the background of storytelling practice 

in classroom, the most frequent word mentioned by the students was types of reading. 

Furthermore, English, culture, activities, read, and more words. They expressed their 

discomfort about the lack of its application because they agree that this method could 

improve their English skills.  
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Figure 2.  

Question 2: Is the Storytelling Technique used in the classroom for English 

language instruction? 

 

Author: Shirley Pibaque 

Note: In the question number two, the majority of students emphasize that the 

teacher rarely uses this technique although it is complicated. the most frequent words 

mentioned by the students were Complicated and Storytelling. Additionally, often, 

English, rarely, activities, classroom, writing, and more words were state during the focus 

group. The data collected demonstrated the difficulties that students must go through, this 

could be conducted by the lack of application of storytelling technique in English subject.  
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Figure 3. 

              Question 3: When reading or listening to the narration of a text in English, do you 

analyze the message and content that the author of the narration wants to communicate? 

  

Author: Shirley Pibaque 

       Note: The question number three was related to know if students can understand the 

message of the narration by reading and listening. The most frequent word mentioned by the 

students was types of reading; nevertheless, words such as support, understand, dictionary, 

message, read, and so forth. An important fact was that students emphasized the use of 

dictionaries and the support from the teacher in order to get the message. Students are not 

able to perfectly understand the messages, although the notions given in past classes 

improves performance.  
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Figure 4.  

            Question 4: After writing a text in English, do you have a comprehensive and 

detailed understanding of what you have written? 

 

Author: Shirley Pibaque 

           Note: In the fourth question, the focus was to recognize difficulties on writing 

when they perform the ability. The most frequent words mentioned by the students were 

comprehend and writing. On the other hand, words such as knowledge, resume, professor, 

and so forth. The students indicated that they are able to understand writing text elaborated by 

them, students highlighted the usage of dictionaries and support of the teacher. Writing 

activities are not present frequently which drives to lose certain writing skills.  
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Figure 5.  

           Question 5: How often do you use the writing process (prewriting, writing, revising, 

editing, and publishing) to enhance your English language writing in the classroom? 

 

Author: Shirley Pibaque 

Note: The question number five was related to the application of writing process 

during text production, the most frequent words were Writing process and checking. The 

most frequent words were Writing process and Writing, in addition words such as teach, 

mistakes, writing, and so on were presented in the sample. According to students, writing 

process is sometimes applied, and it becomes difficult to execute for its complexity, but 

the teacher encourages them to write texts. 
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Figure. 6  

           Question 6:  How do you feel learning with the Storytelling activity? 

 

Author: Shirley Pibaque 

Note: In the last question students indicated the positive effect of applying 

storytelling in English class. The most frequent word mentioned by the students were 

Storytelling and learning, words such as support, professor, improve, know, English 

language and more. The students assumed that with the application of Storytelling 

method, they could enhance English skills and abilities such as writing skill. The students 

are convinced that storytelling is a great tool to use, and they are looking forward to using 

it in future at classroom.   
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Discussion of the focus group vs Theorical Framework 

Based on the information collected, Storytelling has shown to be a powerful method 

for teaching English as a foreign language (EFL) as it allows students to engage with the 

language in a creative and authentic way. However, despite its potential benefits, storytelling 

is not often applied in EFL classrooms. Instead, other subjects such as Language and 

Literature mentioned by the peers are using storytelling to teach literature and social sciences.  

Corresponding to the data collected in the first question, storytelling was used one 

time in Hollows Day. The application of storytelling was immediately by attaching cultural 

factors supporting the exchange of ideas and narration of habits from traditions and so forth. 

Rizal argues that the use of stories to teach a subject make students embodied of the 

experience and language at the same time, while communicational factors provide an access 

and exchange of information. Our experiences could be adapted to other cultural frames, 

which influence the storytelling action, moreover, the information is exchanged and the 

individual start to acquire a language holistically.  

In the second question, a reason for this lack of application is the insufficiency of 

teacher training and support. Many EFL teachers may not be familiar with the storytelling 

method and may not know how to effectively incorporate it into their lessons. Koura and 

Zahran mentioned the importance of EFL instruction to support communicative competences, 

and make student develop their English skills. 

 It is quite important as Teacher to keep developing teaching strategies and 

techniques, which in future will be helpful to our students to easily learn new topics. 

Additionally, many schools and educational systems may not provide teachers with the 

resources, training, and support, Professors need to effectively implement storytelling in their 

classrooms. 
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Over the third question, the focus was driven to students’ comprehension of reading 

and listening, which are receptive skills. Based on the reference from students they cannot 

perfectly read and listen the information, however, they have notions about the topic given 

during an interaction. According to Masktrom writing skill is the clue for developing English 

skills, Teachers should practice the storytelling method in order to improve Writing skills 

meanwhile other skills are developed others as well. 

In the fourth question was related to writing skills and comprehension, the students 

manifested their troubles when understanding writing texts, but the peers are able to get 

meanings by speculation and the usage of a dictionary. According to Lee and Schmidgall a 

mislead in writing learning carry negative effects, although the support by books, allow 

students to differentiate meaning and build sentences; allowing then to comprehend texts. 

Fifth question describes, how often writing process is being applied in classes in order 

to improve writing skills. According to the results, writing process is rarely practiced, 

because for students became a hard process. According to Duque University (2020), in 

writing teaching; writing process is a mandatory task to develop productive skills in base of 

sub-skills previous acquired. This gap might bring problem about delivering ideas into texts. 

In the last question, the last statement was clearly evidenced by the answers from 

students who assure that storytelling is a proper method for developing communicative skills 

such as writing skills; the students are claiming to apply the method to get improvement in 

foreign language. Cameron (2001) indicates that storytelling is an effective technique to 

develop L1 and L2 no matter age or background, this highlighted the goods of storytelling. 

The lack of application of storytelling in EFL classrooms may also be due to the lack 

of materials and resources. Many EFL teachers may not have access to a wide range of 

appropriate and engaging stories for their students, which can make it difficult to effectively 

implement storytelling in their lessons. 
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In conclusion, storytelling is a powerful method for teaching English as a foreign 

language, but it is often not applied in EFL classrooms due to lack of teacher training and 

support, emphasis on traditional teaching methods and lack of materials and resources. To 

improve the situation, it is important for teachers to receive training in storytelling method, to 

have access to appropriate materials and resources and also to support from educational 

system to implement this approach in the classroom. 
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CHAPTER V 

REFLECTIONS OF THE STUDY 

Storytelling is a creative method that has been shown to be an effective tool for the 

development of students' writing skills, particularly in ninth graders. This reflection study 

aims to evaluate results of using storytelling as a method for promoting writing skills in 9th 

graders. In this study, storytelling was implemented in a 9th-grade English Language class.  

Students were asked to create their own stories using a variety of storytelling 

techniques such as plot, character development, and descriptive language. They were also 

encouraged to incorporate literary elements such as symbolism and imagery in their stories. 

After finishing my practices there, I sowed the seed for keeping the implementation of 

storytelling, which afterwards was adopted by teacher adapting to cultural frames 

empowering the activity and class.  

The interviews conducted as part of the study of using storytelling as a creative 

method for the development of students' writing skills in 9th graders in Unidad Educativa San 

Alberto Magno were overwhelmingly positive. The majority of students reported feeling 

more engaged and motivated to write when using storytelling techniques and felt that the 

approach helped them to develop their writing skills. Nevertheless, teachers pointed their use 

in future classes, which undertake improvements in future. 

The focus group provides qualitative support for the effectiveness of using 

storytelling as a method for promoting writing skills in 9th graders. The positive feedback 

from the students indicates that the approach was well received and that it was able to 

effectively engage and motivate students to improve their writing skills. However, Teacher 



46 
 

 
 

must use the method periodically to become a habit for students, reporting something 

involved communicative aspects along realia. 

The results of the study indicate that using storytelling as a method for promoting 

writing skills in nineth graders was effective. Students reported feeling more engaged and 

motivated to write and showed an improvement in their ability to use descriptive language, 

create believable characters and develop a plot. Additionally, the use of storytelling allowed 

for more opportunities for creative expression, which can help foster a love of writing. It 

would be beneficial to conduct a similar study in different context and grade levels to see the 

generalizability of the results. The use of storytelling techniques and literary elements can 

help students develop their writing skills and foster a love of writing. However, further 

research is needed to confirm the findings and to evaluate the long-term retention of the 

skills. 

The experience of executing the investigation on the use of storytelling as a creative 

method for the development of students' writing skills in 9th graders was both challenging 

and rewarding. The planning and execution of the study required a thorough understanding of 

the research process, as well as the ability to design and implement an appropriate research 

methodology. One of the main challenges faced during the investigation was ensuring that the 

storytelling activities were appropriate for the level and needs of the 9th-grade students. This 

required selecting and adapting appropriate materials and activities, as well as finding ways 

to engage and motivate the students. Additionally, it was important to ensure that the data 

collected was reliable and valid, which required careful planning and execution of the data 

collection process. 

Another challenge was time management, as the investigation required a significant 

amount of time and effort to plan, execute, and analyze the data. This required careful 

planning and organization to ensure that all tasks were completed on schedule. Despite these 
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challenges, the investigation was a valuable and rewarding experience. The opportunity to 

conduct research on a topic of interest allowed me to apply my knowledge and skills in a 

practical setting, while also providing the opportunity to learn and grow as a researcher. 

Additionally, seeing the positive results from the students in terms of the improvement of 

their writing skills made it all worth it. 

The experience of executing the investigation on the use of storytelling as a creative 

method for the development of students' writing skills in 9th graders was challenging but 

enriching. It allowed me to apply the knowledge acquired during my formation at the 

University, also providing the opportunity to learn, and give my first step my new stage of 

professionalism. It also provided an opportunity to contribute to researchers to maintain the 

inquire and support thesis. 

 

 

 

 

 

 

 

 

 



48 
 

 
 

REFERENCES 

Anh, D. (2019). EFL Student’s Writing Skills : Challenges and Remedies. . IOSR Journal 

ofResearch & Method in Education, 9(6), 74–84. 

https://doi.org/https://doi.org/10.9790/7388-0906017484  

Atta-Alla, M. N. (2012). Integrating Language Skills through Storytelling. School of 

Education, Eastern University. https://doi.org/10.5539/elt.v5n12p1 

Boldosova, V., & Luoto, S. (2019). Storytelling, business analytics and big data 

interpretation. Management Research Review. https://doi.org/10.1108/MRR-03-2019-

0106 

Boon, B. (2020). Bibliographic Research. The SAGE Encyclopedia of Communication 

Research Methods. https://doi.org/https://dx.doi.org/10.4135/9781483381411 

Brown, J. (1995). A systematic approach to program development. . Massachussets: Heinle 

& Heinle Publisher. 

Buch, N. J., & Wolff, T. F. (2000). Classroom teaching through inquiry. Journal of 

Professional Issues in Engineering Education and Practice. 

https://doi.org/:10.1061/(ASCE)1052-3928(2000)126:3(105)  

Cameron, L. (. (2001). Teaching languages to young learners. Cambridge Language 

Teaching Library. Cambridge: Cambridge University Press. 

Chomsky, C. (. (1972). Stages in language development and reading exposure. Harvard 

Educational Review. 

Cook, V. (2016). The Cambridge handbook of linguistic multicompetence . Cambridge 

University Press. . 



49 
 

 
 

Duquesne University. (2020). Duquesne University. 

https://guides.library.duq.edu/researchinstruments 

Fithri, S. (2018). Learning, Student's Motivation in EFL. TELL-US JOURNAL, 4(2), 107-119. 

https://doi.org/10.22202/tus.2018.v4i2.2779 

Galindo, F. d. (2008). A Study of the Dominant Type of Technique (Controlled, 

Semicontrolled and Free) of Two English Teachers from a Languages Teaching 

Program. Profile: Issues in Teachers’ Professional Development. 

https://revistas.unal.edu.co/index.php/profile/article/view/10621 

George, T. (2021, December 10). Scribbr. Retrieved from 

https://www.scribbr.com/methodology/focus-group/ 

Karampelas, K. (2020). Research Types in Science Education Journal Articles: Identifying 

Major Trends. Contemporary Mathematics and Science Education, 3. 

https://doi.org/10.30935/conmaths/11815 

Khodabandeh, F. (2018). THE IMPACT OF STORYTELLING TECHNIQUES THROUGH 

VIRTUAL INSTRUCTION ON ENGLISH STUDENTS’ SPEAKING ABILITY . 

Teaching English with Technology, 18. 

Lanka, E., Lanka, S., Rostron, A., & Singh, P. (2021). Why We Need Qualitative Research in 

Management Studies. Revista de Administração Contemporânea, 25. 

https://doi.org/https://doi.org/10.1590/1982-7849rac2021200297.en 

Leavy, P. (2017). Research design: Quantitative, qualitative, mixed methods, arts-based, and 

community-based participatory research approaches. Guilford Publications, Inc. 

https://doi.org/https://doi.org/10.1111/fcsr.12276 

Lee, S., & Schmidgall, J. (2020). The importance of English writing skills in the international 

workplace. Educational Testing Service..(Research Memorandum No. RM-20-07), 3. 



50 
 

 
 

Markström, M. (2019). Language skills – How teachers in Years 7-9 prioritize and teach 

language skills in their English lessons. JÖNKÖPING UNIVERSITY School of 

Education and Communication . 

Martinez-Conde, S. (2019). The Storytelling Brain: How Neuroscience Stories Help Bridge 

the Gap between Research andSociety. The Journal of Neuroscience., 4-5. 

https://doi.org/https://doi.org/10.1523/JNEUROSCI.1180-19.2019 

McDrury, J., & Alterio, M. (2003). Learning through storytelling in higher education. 

Sterling, VA: Kogan Page Limited. 

Ministerio de Educación del Ecuador. . (2019). Retrieved from English as a Foreign 

Language.: https://educacion.gob.ec/wpcontent/uploads/downloads/2019/09/EGB-

Superior.pdf 

Nguyen, T. P., & Phillips, L. G. (2022). How storytelling can work as a pedagogy to facilitate 

children’s English as a foreign language learning. Language Teaching Research, 3. 

https://doi.org/10.1177/13621688221135481 

Nguyen, T. T. (2022). How storytelling can work as a pedagogy to facilitate children’s 

English as a foreign language learning. Language Teaching Research. https://doi.org/ 

https://doi.org/10.1177/13621688221135481 

Nishanthi, R. (2018). Important of learning English in today world. International Journal of 

Trend in Scientific Research and Development (IJTSRD), 3(1), 1. https://doi.org/DOI: 

10.31142/ijtsrd19061 

Pozzo, M. I., Borgobello, A., & Pierella, M. P. (2019). Using questionnaires in research on 

universities: analysis of experiences from situated perspective. Revista d'Innovació i 

Recerca en Educació, 4-5. https://doi.org/http://doi.org/10.1344/reire2019.12.227010 



51 
 

 
 

Prasasti, I. H., Baihaqi, Y., & Hakim, A. R. (2022). The Use of Instagram to Boost Students’ 

Writing Skill In Explanation Text. https://doi.org/10.58344/locus.v1i1.1 

Rai, U. (2010). English Language Communication skills. HIMALAYA PUBLISHING 

HOUSE PVT. LTD. 

Rizal, S. (2021). Improving Students’ English Writing Skill Through Storytelling Technique. 

Jurnal Penelitian Tarbawi: Pendidikan Islam dan Isu-isu Sosia, 3, 2-10. 

Şenel, M., & Bağçeci, B. (2019). Development of Creative Thinking Skills of Students 

Through Journal Writing. International Journal of Progressive Education, 15. 

https://doi.org/10.29329/ijpe.2019.212.15  

Shishko, B. (2022). STORYTELLING IN THE DIGITAL ERA. PERSPECTIVES ON AGE 

AND GENDER, 1-2|. https://doi.org/https//doi.org/10.3176/tr.2022.4.03 

Siregar, S. P., Sari, F., Sudjoko, S., & Yundayani, A. (2022). Dealing with english writing 

skills: Through the eyes of vocational students. Journal of Educational Research,, 2. 

https://doi.org/10.56773/ejer.v1i1.3 

Skolverket. (2018). Curriculum for the cumpulsory school, preschool class and schoolage 

educare. Nordstedts Juridik. 

University of Lynchburg. (2020). University of Lynchburg. Retrieved from Alton L. Wilmer 

Writing Center: https://www.lynchburg.edu/academics/writing-center/wilmer-writing-

center-online-writing-lab/the-writing-

process/#:~:text=The%20general%20steps%20are%3A%20discovery,drafting%2C%

20revising%2C%20and%20editing. 

Wajnryb, R. (2003). Stories: Narrative activities in the language classroom. Cambridge 

Handbooks for Language Teachers. Cambridge: Cambridge. 



52 
 

 
 

Weller, S. C., Borgatti, S., Vickers, B., Bernard, H. R., Gravlee, C. C., M.Blackburn, A., & 

Johnson, J. C. (2018). Open-endedinterview questions and saturation. PLOS ONE, 

13(6). https://doi.org/. https://doi.org/ 10.1371/journal.pone.0198606 

Yi, J.-y. (2009). Defining Writing Ability for Classroom Writing Assessment in High Schools 

. ning Writing ability for classroom writing assessment in high schools. Journal of 

Pan-Pacific Association of Applied Linguistics,, 52-53. 

Yuan, Y., Major-Girardin, J., & Brown, S. (2018). Storytelling Is Intrinsically Mentalistic: A 

Functional Magnetic Resonance Imaging Study of Narrative Production across 

Modalities. Journal of Cognitive Neuroscience, 1298–1314. 

https://doi.org/https://doi.org/10.1162/jocn_a_01294 

 

 

 

 

 

 

 

 

 

 

 

 

 



53 
 

 
 

ANNEXES  
Annex 1: Tutor Assignment 
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Annex 2: Anti -plagiarism Report 
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Annex 3: Focus Group-Questionnaire 
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