UNIVERSIDAD ESTATAL PENINSULA DE SANTA ELENA
SCHOOL OF EDUCATION AND LANGUAGES
PEDAGOGY OF NATIONAL AND FOREIGN LANGUAGES

“EFL CLASSROOM ENGAGEMENT TO ENHANCE
COMMUNICATIVE SKILLS FOR NINTH GRADERS IN A
VIRTUAL ENVIRONMENT”

RESEARCH PROJECT
As a prerequisite to obtain a:

BACHELOR’S DEGREE IN PEDAGOGY OF NATIONAL
AND FOREIGN LANGUAGES

Author:
ERICK EDWARD ROLDAN ANDRADE
Advisor:
LCDA. ELENA ROSA NIOLA SANMARTIN
La Libertad — Ecuador
2023



La Libertad, February 24th, 2023

ADVISOR’S APPROVAL

In my role as Advisor of the research paper and title “EFL. CLASSROOM
ENGAGEMENT TO ENHANCE COMMUNICATIVE SKILLS FOR NINTH GRADERS
IN A VIRTUAL ENVIRONMENT™ prepared by Erick Edward Roldan Andrade,
undergraduate student of the 8° Semester Major, School of Educational Sciences and
Languages at Peninsula of Santa Elena State University, [ declare that after oriented, studied
and reviewed the project, T approve it in its entirety, because it meets the requirements and is

sufficient for its submission to the evaluation of the academic tribunal.

Sincerely,

Lcda. Rosa Elena Niola S, MSc

ADVISOR



Statement of Authorship

I, Erick Edward Roldan Andrade with ID # 2450738535, undergraduate student of the State
University of Santa Elena Peninsula, Faculty of Education and Languages, as a prerequisite to
obtain a Bachelor degree in Pedagogy of National and Foreign Languages, in my role as author of
the research paper “EFL Classroom engagement to enhance communicative skills for ninth graders
in a virtual environment” I certificate that this work is of my authorship, except for the quotes and

citations used in this research paper.

{rl'c/( @Uan

(Erick Edward Roldan Andrade )

AUTHOR



Declaration

The content of the following graduation project is my responsibility; The intellectual property

belongs to Universidad Estatal Peninsula de Santa Elena.

\/,);1'6/( Q)/a}on

Erick Edward Roldan Andrade




Board of Examiners

,/oz 7, z/x . L/s/
MSc. Eliana Ledn Abad MSc. Ketty Vergara Mendoza
PEDAGOGY OF NATIONALAND SPECIALIST PROFESSOR

FOREIGN LANGUAGES CAREER DIRECTOR

MSc. Elena Niola. MSec. Xavier Almeida Briones
TUTOR . UIC COMMISSION



Acknowledgment

| want to express my deep gratitude to God, who always fills my life with his blessing, and to all

my family for always being there for me.

| am grateful to my Alma Mater, Universidad Estatal Peninsula de Santa Elena and all the
authorities and professors. With their support, commitment to excellence and effective teaching

influenced and developed me into the professional that now I am.

To my advisor Lcda. Niola Sanmartin Rosa Elena, Msc. for her professional guidance and valuable

knowledge, for her patience, dedication, and unconditional support.

To all the authorities and students of “Unidad Educativa Liceo Cristiano” for trusting me and

allowing me to carry out the interviews needed for this research project.

Finally, | want to express my greatest and sincere gratitude to Msc. Cristhian Lucas, who has been
a great mentor to me. Thank you for the motivation and for sharing knowledge and priceless

advices every time | needed them.



Dedication
To God who has been my guide, strength and his hand of faithfulness and love has always been
with me until today.
To my mom Enma who with her love, patience and effort encouraged me to fulfill one more dream
today, thank you for teaching me with your example of dedication and courage of not fearing
adversity because God is always with me.
To my Family for their love and unconditional support throughout this process, for being with me
at all times, their prayers, advice and words of encouragement made me a better version of myself
and in one way or another they will be close to me in all my dreams and goals.
Finally I want to dedicate this project to my roommates and friends for supporting me when | need
them the most, for their constant reminders to work on my project, for extending their hand in
difficult times and for the love given every day, truly thank you, I will always carry you in my

heart.

With love

(Erick Edward Roldan Andrade)



Abstract

The present research project aimed to determine the way that engagement strategies in

EFL classes can enhance students’ communicative skills while learning in a virtual environment.

The research had a qualitative approach establishing two groups. The first one consisted of ten
students who were interviewed using a focus group technique, while the second involved two
teachers interviewed individually. In both cases, a bank of seven open-ended questions was used.
The interviews were conducted via a virtual meeting. As a result of the data collection, it was
possible to gain a better understanding of the participant’s perspectives on the way engagement
works within a virtual environment thereby enhancing their communicative skills. The analysis
concludes that motivation and classroom engagement play a crucial role in English language
learning, for which it is required to combine interactive activities such as real-life scenarios, use
of up-to-date digital tools, and feedback. The implications of this study are significant for EFL
teachers, particularly as virtual environments have become a normalized activity since the

COVID-19 pandemic.

KEYWORDS: Engagement, communicative skills, virtual environment, Covid-19.



Resumen

El presente proyecto de investigacion tuvo como objetivo determinar la forma en que las
estrategias de participacion en las clases de EFL pueden mejorar las habilidades comunicativas
de los estudiantes mientras aprenden en un entorno virtual. La investigacion tuvo un enfoque
cualitativo estableciendo dos grupos de estudio. EI primero estuvo conformado por diez
estudiantes que fueron entrevistados mediante una técnica de grupo focal, mientras que el
segundo involucré a dos docentes entrevistados individualmente. En ambos casos se utilizé un
banco de siete preguntas abiertas. Las entrevistas se realizaron a través de una reunion virtual.
Como resultado de la recopilacién de datos, fue posible obtener una mejor comprension de las
perspectivas de los participantes sobre la forma en que funciona el involucramiento
comprometido dentro de un entorno virtual, mejorando asi sus habilidades comunicativas. El
analisis concluye que la motivacion y el compromiso en el aula juegan un papel crucial en el
aprendizaje del idioma inglés, para lo cual se requiere combinar actividades interactivas como
escenarios de la vida real, uso de herramientas digitales actualizadas y retroalimentacion. Las
implicaciones de este estudio son significativas para los profesores de EFL, particularmente
porque los entornos virtuales se han convertido en una actividad normalizada desde la pandemia

de COVID-19.

PALABRAS CLAVE: Engagement, habilidades comunicativas, entorno virtual, Covid-19.
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Introduction

English as a Foreign Language (EFL) learning has become a fundamental core in
educational systems in recent years, particularly with the advent of technology and the
availability of virtual classrooms. Online learning is a type of remote education made feasible by
technical tools utilized by lone learners in their environments away from the primary educational
source (Hartnett, 2016). However, it also raises questions about the abilities of students and
teachers since the pandemic lockdown inevitably forced educational systems to use digital media
(Cebi & Guyer (2020). The lack of online teaching experience among instructors is one of the
problems with online learning.

According to Arif (2003), teachers must construct and maintain a productive classroom
atmosphere by adhering to management and teaching strategies that lessen incidences of
disruptive conduct from students. The real scenario is that although online learning systems
provide numerous benefits over conventional, face-to-face instruction, they also have drawbacks
that make learning more difficult. Lack of an oral live presentation by the instructor, lack of
synchronization and matching between the course materials and their explanations, lack of
contextual understanding, and lack of just-in-time feedback and interactions are some of its
limitations (Wulf, 2000). However, enhancing communicative skills in students in a virtual
environment depends on a strong link between students and teachers that will foster meaningful
discussions that enable teachers to respond effectively to students' needs (Maclntyre, Gregersen,
& Mercer, 2020). Al Abiky (2021) also claimed that the online environment allows instructors to
collaborate to promote participation, emphasize socialization and personalization, and create a

critical learning community.
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With this preamble, the present investigation work will be arranged as follows. In the first
chapter, the problem under study may be reviewed. This will include the support of previous
research and the contrast with the Ecuadorian education curriculum. It will also be presented
which were both the general objective and the secondary ones and the respective research
questions as a transversal axis of the same with which it was intended to justify the research.

The second chapter explores the theoretical framework based on this research project.
Here topics such as communication skills, virtual environments, and the importance of
engagement concerning the quality of interaction between students in both face-to-face and
virtual environments will be analyzed and explained. This will also explore the pedagogical
principles supporting the subject investigated and the legal bases considered for its execution.

Chapter I11 will provide an extensive explanation of the methodological framework
considered in the project. It clearly explains the method used, the type of research, the data
collection process, the selection of study samples, and the exploration strategies and tools
arranged in the process.

Chapter IV aims to put into perspective the results of exploration. The analysis presented
will be qualitative; that is, the researcher’s perceptions regarding the questions posed to the
subjects' focus of the research will be exposed. The results will also be represented with word
clouds which aim to show the similarities and approximations of answers between one
participant and another.

Finally, Chapter V presents the reflections of the researcher’s product of the perspectives
obtained. At this point, the researcher not only shows his point of view but will invite reflection
from potential readers (teachers) so that, based on the findings found, they take a position that

collaborates in improving teaching-learning processes at all levels of education.
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Chapter |

The problem

Research Topic
Teaching strategies and Speaking Skills

EFL Classroom engagement to enhance communicative skills for ninth graders in a virtual
environment
Problem statement

Communication skills are essential to facilitate coexistence and understanding between
people. As it manages to transmit ideas clearly and accurately, it is the basis for healthy
coexistence and effective communication. That is the main reason why education programs for
foreign language users all around the world have been promoting real interaction within their
curriculums. Bygate (as cited in Toro et al., 2019) claimed that "learners, frequently, need to be
able to talk with confidence to carry out many of their most fundamental transactions."

Learning a foreign language in education impacts many other essential aspects of society
because of its function as a means of effective cross-cultural communication. Over the last
decade, the process of teaching and learning English in Ecuador has become more influential.
English as a foreign language curriculum in Ecuador states that a way to learn the language and
be able to engage in a purposeful communicative interaction is accomplished through “a range of
activities to support lively interaction, awakening learners’ consciousness, and abilities, and
creating positive engagement to support intrinsic motivation to learn English” (Lengua

Extranjera — Ministerio De Educacion, n.d.).
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Pohan and Candra (2019) stated in more profound thought that “EFL interaction is an
action that happened both verbal and non-verbal communication between teacher- students,
students-teacher, and students-students during the learning and teaching processes in the
classroom.”

With the arrival of the pandemic due to COVID-19, the world saw the urgent need to
move its curricular activities to virtual systems to advance teaching-learning. Many countries
with facilities to manage technology achieve and inclusive overcome the issue of learning in
virtual environments; however, the Ecuadorian Education system needed to prepare to face the
deadly virus. For generations, Ecuadorian students have grown within a system filled with
surveillance, schedules, tightlesson plans, and very little independence, and all of a sudden, that
was stripped away. A harsh reality that came with the virus was the closure of schools and
educational centers as a safety measure that later allowed us to comply with a complete
lockdown.

According to (Chaturvedi et al., 2021), education keeps facing different challenges, and
educators are forced to use different resources to keep teaching and reaching students still
struggling with the effects that this pandemic has brought upon the world. It was always challenging
to overcome the daily obstacles of being a student or a teacher. However, now it is even worse
because there is a physical and emotional void in those who daily dedicate their life to a common
goal, learning. Many teachers wrongly tried to replicate the previous education model, shifting it to
an online format, but sadly, it is ineffective. This situation has led, in some cases, to mass
academic regression, lack of motivation, and disinterest in school subjects, so it is necessary to
find new tools, methodologies, and proper engagement strategies to enhance students’

performance and interaction to help them to achieve academic goals effectively.
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The concept of classroom engagement (what supposes student participation in class) has
been the subject of recurrent research. Investigators have tried to state the factors that promote
participation to establish broad and specific criteria. Authors such as Huang et al (2019) and
(Keat, et al., 2018) investigated two types of engagement: behavioral, which refers to students'’
participation in the learning activity in relation to awareness, effort, and persistence, and
cognitive, which refers to the previous knowledge and gives predisposition4n that students have
in front of the development of a class. To these two concepts, Reeve and Tseng (2011) added the
emotional factor explaining that it refers to the interference of positive emotions, such as interest
and enjoyment, as well as negative emotions, such as anxiety and frustration. Hence the
importance for teachers to have a broad knowledge of the ways to engage students in the class as
well as the factors that influence and that can be considered determinants for a student to be able

or not to achieve their academic goals.

Problem Question

How can proper engagement enhance communicative skills and performance in a virtual

EFL classroom?

Specific questions
e How effective is engagement applied to students in a virtual learning environment?
e What factors influence students' performance learning English as a foreign language in a
virtual environment?
e How does classroom engagement in virtual classes impact the development of

communicative skills?
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General objective

To analyze the way that engagement strategies in an EFL classroom can enhance

students’ communicative skills while learning in a virtual environment.
Specific objectives

e To explore students and teachers’ perspectives on engagement as an strategy to enhance
communicative skills in a virtual environment.

e To describe classroom engagement as a tool to enhance students’ communicative skills in
a virtual environment.

e To reflect on the use of engagement activities to enhance and increase communicative

skills in a virtual environment.

Justification

As mentioned before, the Covid 19 pandemic education changed educational systems.
Students worldwide had to adapt to a new virtual environment, not only that but to a new era of
education. Online education has become the new normal for students. Nonetheless, adapting and
shifting to virtuality has been challenging for everyone, especially students who now need more
motivation to study and sometimes find the virtual environment boring. As a result, students’
academic performance has dropped, communication skills could be sharper, and, understandably,
struggling with learning a foreign language in a new virtual environment which is in a rapid

transition every day.
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Researchers such as Chandasiri (2020) stated that learning a second language like English
can be challenging in many ways, especially if there are unclear goals and a lack of the proper
guidance and tools to improve students’ communication skills. One of these tools is proper
engagement which becomes the process smooth.

There are many different methodologies and approaches that teachers worldwide apply
every day to teach English; nevertheless, it is the proper interaction and engagement that the
teacher develops with the students in the class that makes the difference. This interaction needs
to take place so students relate to the language through the tools teachers may use. It stops being
just grammar rules and becomes motivation that impacts the students by showing them different
ways to learn a foreign language (Sullivan, 2014). This research aims to describe the way that
proper engagement can enhance communicative skills in a virtual environment.

This research has a relevant connotation since it aims to explore the factors that students
face in virtual classes that cause a low rate of development in the process of learning the English
language. This process will take on even more value by exploring and understanding the
perspectives of students in the face of the problem of low development contrasted with the point
of view of teachers who, from the other side of the scale, explain the limitations they deal with in
classes. For this, it will be necessary to interview the mentioned sectors and inquire about their
experiences to analyze them qualitatively. This will also provide insight into how teachers can
effectively use engagement to improve student learning and communicative skills in a virtual

classroom and set a clear panorama that could significantly improve the teaching-learning process.
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Chapter 11

Theoretical Basis

Understanding the dynamic of classroom engagement and its influence on improving
communication skills during virtual English classes is a matter of continuous investigation since
technological advances and virtual environments have gained more and more space in
educational fields. Therefore, it was necessary to review the literature in which relevant terms of
this research are explained. Among them are found:

Communicative skills

Communication refers to the spoken or nonverbal exchange of ideas, information, or

messages. It includes listening and providing feedback, whether vocal, written, or nonverbal.

Communication abilities are, therefore, essential for English learners (Wambui, 2012).

However, practicing and developing oral communication skills in a classroom can be
challenging (Cheekeong, Yassin, & Abdulrahman, 2014). Three factors (teachers, curriculum,
and students) are linked to problems in oral communication in EFL, according to Cheekeong et
al. (2014); they claimed that teachers use inefficient methods for enhancing communication
skills and do not encourage students to speak up. According to Abu Alyan (2013), the leading
causes of students' poor oral communication abilities include their restricted vocabulary, lack of

broad listening and reading exposure, interference from L1, and lack of confidence.

Additionally, due to the lack of confidence and desire to avoid blunders, students may be
reluctant to join in class discussions. The theoretical parts of language are often prioritized in the
EFL program. Considering this, learners can improve their abilities if offered quality
communication opportunities (Khambayat, 2017). Besides, Khamkhien (2011) mentioned that

even when students have linguistic expertise, they occasionally need help to employ the
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appropriate target language in communicative circumstances. Thus, more than learning a

language is required to communicate; practice is essential.

Similarly, AlSaleem (2018) asserts that mastering oral communication skills necessitates
mental and cognitive processing and linguistic proficiency in vocabulary, pronunciation, and
grammar. To help students develop their communication skills in the classroom, English teachers
can use various techniques, such as talks, role plays, demonstrations, and group work (Khambayat,
2017). According to Thakur, Al Mashani, and Al Mashikhi (2019), classroom projects could help
students use language more efficiently while also helping them develop communication skills if

students practice using natural language.

Virtual environments

An online learning environment is known as a virtual classroom. According to Hsu,
Marques, Khalid Hamza, and Alhalabi (1999), a virtual classroom is a learning system that offers
the same opportunities for the teaching and learning process outside the actual boundaries of
physical classroom walls (Hsu et al. 1999). Implementations of virtual classrooms through an

online learning mode are often web-based (Hsu et al., 1999).

Beyond the immediate need to integrate the virtual modality at all educational levels due
to the COVID-19 viral pandemic, the development of technological expertise by the teacher and
the application of the teaching instruments of the virtual environment constitute a long-term
demand. The necessity for instructors to receive ongoing training in adapting to an education
based on online technology as a new axis of educational development for learners arises from

this process.

Interaction and communication in virtual classes are strategies for enhancing

communication abilities. Online courses, according to Parker and Martin (2010), let students
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interact with one another just like participants would in a physical classroom; virtual classrooms
can facilitate and improve communication among students if the instructor creates a highly
engaging environment. Yadav (2016) stated that although communication in online classes is

less robust than in traditional classes, it can nevertheless aid students in developing their skills.

Among the benefits of virtual communication is the chance to interact without needing
physical presence. This includes instant messaging, video conferencing, and other similar means.
Also, virtual environments enable people to communicate with each other from any location, at
any time, as long as they have access to the internet; It increases productivity by allowing people
to work more efficiently and effectively, reducing the need for physical meetings and freeing up
time for other tasks. Virtual environments improve accessibility, enabling traveling people to
participate in meetings and discussions worldwide and enabling teachers and students to

collaborate (Parker & Martin, 2010).

No matter the benefits, virtual environments also present challenges. Among them could
be mentioned: Technical difficulties such as internet connectivity problems, software
malfunctions, and device compatibility issues; Lack of personal interaction and human connection
that is present in face-to-face communication, leading to misunderstandings and
misinterpretations. Difficulty building relationships as it is harder to get to know someone through
a screen than in person; information overload since large amounts of information transferred could

make it easier to prioritize and process information effectively (Parker & Martin, 2010).
Student engagement and motivation
Due to its direct relationship to achievement and intended goals, learner motivation has

long piqued the interest of researchers and educators. Motivation is the willingness of students to

participate in the process of language learning; according to Lumsden (1994), it is a term used to
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describe an individual’s interest and enthusiasm for academic goals and achievements, which
impacts their performance and behavior. (Olson & Peterson, 2015); Student engagement
involves positive student behaviors, such as attendance, paying attention, and class participation,
as well as the psychological sense of affiliation with the school and the sentiment of being loved,
respected, and a part of the school community (Sinclair & Sandra, 2014). Engagement includes a
range of activities (behavioral, emotional, cognitive, and agentic) whose goal is to promote
students' academic achievement, meet their motivations, and enable them to build learning
settings that are motivationally supportive of themselves. (Reeve et al., 2019); however, to
Dornyei (2015), its absence will cause people to fail even if they possess the most exceptional
ability, and strong motivation will make up for significant deficits.
Online engagement

Since the middle of the 1990s, distance education has gained popularity. It has numerous
advantages, such as greater access to educational possibilities (Barbour & Reeves, 2009;
Campbell & Sarac, 2018). In virtual classrooms, an essential aspect affecting students'
motivation is instructor presence, defined as teaching methods that learners may observe
typically in a live context (Richardson et al., 2015); (Baker, 2010). In a similar line, teachers'
motivation is critically impacted by learners' lack of motivation. Sener et al. (2020) found that
the second most frequently cited problem affecting teachers' experiences was a lack of learner

motivation, interaction, and autonomy.
Classroom Management
In a well-organized classroom, pupils learn more because of spare more time for their

responsibilities. To provide learners a chance to learn and change their behavior while keeping

them relaxed and enthusiastic about studying, a teacher can behave as a manager, McBer (2000)
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claims. Establishing consistently effective classroom management strategies that follow the
crucial core principles is critical because they can be used as preventative and intervention

methods to improve student results (Emmer & Sabornie, 2015; Everston & Weinstein, 2006).
Effective classroom management

Classroom management systems successfully increase student achievement by fostering
an organized learning environment that improves students' academic skills, competencies, and
social and emotional development. Classroom management methods are most effective when
three fundamental criteria are followed (Brophy, 2006). Focusing on students' conduct and
learning goals, identifying crucial student conduct for achievement, and encouraging student
engagement and active learning are the fundamental criteria when applying management

methods effectively (Brophy, 2006, pp. 39-40):

According to Arif (2003), teachers must construct and maintain a productive classroom
atmosphere by adhering to management and teaching strategies that lessen incidences of
disruptive conduct from students. Arif (2003) also maintains the following learning-oriented
actions and activities: Maintain learners' motivation; Use reasonable restraint; Empower the
students by Keeping instruction at the student level; Develop relationships; Communicate

interest in all the students and increase the "engaged time" and teaching roles and routines.

Online Learning Environment

Since the introduction of the virtual classroom, students have had the opportunity to
utilize Internet resources to design engaging and productive learning environments (Gabriel,
2004). As a result, a virtual classroom with improved functionality has replaced the actual
classroom's features. A virtual classroom is learner-based, which is the main distinction between

it and a real classroom. A virtual classroom is implemented using various internet resources such
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as calendars, assessment books, quizzes, emails, instant messages, chat rooms, message boards,
and file transfers, besides the availability of an enabling environment that includes learning tools,

learning materials, and other resources that promotes active learning.

Classroom management has four unifying areas: creating and enforcing rules and
procedures, administering punishments, fostering positive teacher-student interactions, and
preserving excellent mental health (Macias, 2015). In addition, Mobit (2014) lists three
components of classroom management: controlling instructor responsibilities, managing
emerging classroom restrictions, and managing student motivation. Establishing course norms
and procedures is similarly necessary for an online environment, but caution should be taken to
avoid overdoing it for fear of alienating and dehumanizing the students (Dyer, Aroz, & Larson,

2017).

Pedagogical Basis

The present research is based on the Communicative Approach, a method of teaching
foreign languages that focuses on the ability of the learner to use the language in real-life
situations. It emphasizes the practical application of the language and aims to develop the
learner's communicative competence, which involves not only knowledge of grammar and
vocabulary but also the ability to use language effectively and appropriately in social situations
(Mirzayev & Oripova, 2022). This approach emphasizes the importance of oral communication
and encourages students to use the language as much as possible. Activities such as role-plays,
simulations, and problem-solving tasks are used to help students develop their communicative

skills.

The Communicative Approach has been widely adopted by language schools and is

considered one of the most effective methods of language teaching. It has been successful in
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promoting student motivation, as it provides a meaningful context for language learning and

emphasizes the practical application of the language.

Communicative Language Teaching

A communicative approach to teaching can effectively convey constructivist theories of
knowledge and the importance of language and communicative competencies. Richards (2006)

stated the following precisions about the communicative approach to teaching:

e |tis facilitated when learners are engaged in interaction and meaningful communication.

e Tasks and exercises should allow learners to negotiate to mean, expand their language
resources, notice how language is used, and participate in a meaningful personal
exchange.

e Real communication occurs when learners process meaningful and engaging content.

e Interaction is a holistic process that often uses several language skills.

e Effective communication and learning practices are essential for successful language
learning.

e Therole of a teacher in a language classroom is to facilitate learning by fostering an
environment where language can be used and practiced, as well as opportunities for

students to think critically about their language use and progress.

As mentioned, the communicative approach promotes communicative competence and
real-life communication skills in the target language. In a virtual classroom, it can be applied as
task-based activities encouraging students to work together on tasks that require them to use the
target language to communicate. This could include role-plays, debates, discussions, and
problem-solving activities. Also promotes interaction between students and creates opportunities

for them to practice speaking and listening skills. Provide immediate correction and feedback to



26

students helping them to identify areas for improvement and build confidence. Incorporate
authentic materials, such as news articles, advertisements into lessons to create a more
immersive learning experience. Encourage students to take responsibility for their own learning

and actively participate in the virtual classroom by asking questions and leading discussions.

The Affective Filter

The Affective Filter hypothesis is based on Krashen's theory, which explains that
“affective variables" facilitate but are not causal in learning second languages. These elements
include anxiety, motivation, and self-confidence. According to Krashen (as cited in Xu, 2016),
highly motivated students are self-assured, have a positive self-image, exhibit little fear, and are
better prepared to succeed in learning a second language. A "mental block™ that inhibits
comprehensible input from being used for acquisition can be created when poor motivation, low
self-esteem, and crippling fear all come together to "boost™ the affective filter. In other words,
while the filter is "up," language learning is hampered. Explain how you link the affective filter

with your study.

Legal Basis
Constitution of Ecuador (2008)

Article 26.- Education is a right of people throughout their lives and an inescapable and
inexcusable duty of the State. It guarantees equality and social inclusion and is indispensable for
good living. Individuals, families, and society have the right and responsibility to participate in

the educational process.
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Article 27.- Education shall be participatory, mandatory, intercultural, democratic,
inclusive, and diverse, of quality and warmth; promote gender equality, justice, solidarity, and

peace.
The LOEI (Ley Organica de Educacion Intercultural)
Article 1.- Scope

This Law guarantees the right to education and determines the principles and general
purposes that guide Ecuadorian education within the framework of Good Living, interculturality,
and plurinationality, as well as the relationships between its actors. It develops and deepens the
rights, obligations, and constitutional guarantees in the educational field and establishes the basic
regulations for the structure, levels, modalities, management model, financing, and participation

of the actors of the National Education System.
Article 4.- Right to education

Education is a fundamental human right guaranteed in the Constitution of the Republic
and necessary for realizing other human rights. All inhabitants of Ecuador are entitled to quality,
secular, accessible, and free education at the initial, primary, and baccalaureate levels, as well as

to lifelong education, formal and non-formal.

The National Education System shall deepen and guarantee the entire exercise of
constitutional rights and guarantees.
The childhood and adolescence code

Article 37: Right to education. Children and adolescents have the right to quality

education. This right demands an education system that:
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1. Guarantee the access and permanence of all children to basic education and adolescents
up to high school or its equivalent.

2. Respect the cultures and specificities of each region and place.

3. Consider flexible and alternative educational proposals to meet the needs of all children
and adolescents, with priority given to those who have disabilities, work or live in a
situation that requires more significant opportunities to learn.

4. Ensure that children and adolescents have adequate teachers, teaching materials,
laboratories, premises, facilities, and resources and enjoy a favorable environment for
learning. This right includes adequate access to initial education from zero to five years,
and therefore flexible, and open programs and projects will be developed appropriate to

the cultural needs of learners.

Variables of the Study
Dependent Variable

In this project, communication skills are considered a dependent variable since they rely
on classroom engagement to achieve the desired outcomes. Communication skills play an
influential role in determining how effectively classroom engagement helps students to learn

English in a virtual environment.
Independent Variable

In this study, classroom engagement is considered an independent variable, meaning that

it is a factor that can influence the outcome of the study. By manipulating this variable, it is



29

possible to study its effects on students’ performance and identify ways to improve and enhance
communicative skills. It also provides insight into how teachers can better engage their students

and create a more meaningful learning experience.

Chapter 111

Methodological Framework

Research Method

This qualitative research aims to comprehend a study question from a humanistic or
idealistic perspective. Provide a clear definition. The qualitative approach learns people's
attitudes, interactions, behaviors, and beliefs. It produces data that is not numerical; this research

will be carried out through interviews.

Research is a process for acquiring, evaluating, and interpreting data that may be relevant
for addressing societal issues. It involves changing variables or ideas to produce, expand, rectify,
and validate the information that can support the development of a theory or the practice of an
art. Research is defined by Gary and Atkinson (1996) as a formal, systematic application of the
scientific method to problem-solving. Similarly, Kakooza (2002) and Amin (2005) agreed that
research must be ordered, well-planned, and organized to reach goals that involve observing,
theorizing, experimenting, testing a theory or set of theories, drawing conclusions, and reporting

results.

The present study was conducted following the qualitative research models. Cilesiz (as

cited in Ezer and Aksut, 2021) declared that qualitative studies strive to explain, comprehend,
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and interpret the structure of a qualitative approach and how it affects individual experiences and
perceptions in their contact with the world. With the previous foundations, the present interview
aims to understand the perspective of both teachers and students toward the importance of

engagement within the classrooms in face-to-face classes as in virtual environments.

Type of Research
The present research is a qualitative descriptive and phenomenological study.

According to Bonilla and Rodriguez (as cited in SCIELO - Scientific Electronic Library
Online, n.d.), the qualitative approach has as its main characteristic the interest in capturing the
social reality "through the eyes™ of the people being studied, that is, from the perception that the
subject has of his context. Qualitative research has become a valid alternative to studying and
understanding human and social phenomena, given the impossibility of "fractionating, reducing,

or maiming" these realities.

On the one hand, in descriptive studies, the researcher can only assess a phenomenon’s
prevalence, nature, or distribution in a population at a particular period. For example, the study
describes the presence of a specific factor in the people. Still, it always refers to a given time,
and, more importantly, it only discusses one or more events with no attempt to establish causal
links to other elements. Descriptive studies' primary distinction is that they do not attempt to
show a causal connection between the phenomenon under research and any other occurrence
throughout time, for which we would need to turn to an analytical study. Instead, they are

content to merely "draw" the phenomenon under investigation

On the other hand, Phenomenology is considered a philosophical and methodological
orientation that comes from Philosophy. Bonilla and Rodriguez consider phenomenology as "“the

essence of consciousness.” He stated that the meaning of lived experiences could be deciphered
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only through one-to-one transactions between the researcher and the objects of research, which
must involve attentive listening, interaction, and observation to create a representation of reality.
In other words, it intends to understand phenomena on their terms to describe the human
experience as experienced by the same person or reconstruct the inner world of the knowledge of

the investigated subject.

Data Collection

The present study aims to understand the effectiveness of proper interaction and
engagement from both students’ and teachers' perspectives. In this case, it was necessary to
apply a focus group and an interview. A focus group is a research technique that is employed to
gather comments and suggestions from a group of people regarding a certain good, idea, or
service. The group usually consists of 8-10 individuals who are asked to share their ideas,
feelings, and opinions during a facilitated discussion. An interview is a dialogue used to acquire
data. In a research interview, both the interviewer and the interviewee participate in the
conversation and answer the interviewer's questions. Interviews can be held in person, over the

phone or other intercommunication means.

Those two techniques were used as data collection in this study and contemplate the
usage of open-ended questionnaires (one for students and one for teachers), which included
seven questions each. Both questionnaires were validated for professionals in the pedagogy of
language teaching area. Questionaries contemplated topics such as using communicative skills in
classes, class participation, and interaction, ways of class engagement, and classroom

management issues.
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For students, a focus group was conducted with ten students who belonged to a private
institution and were in nineth grade. Similarly, an interview was conducted with two

experimented teachers who decided to participate in the investigation voluntarily.

Interviews were conducted through ZOOM meeting rooms in two different sessions (one
for students and one for teachers). They were recorded in a video file to analyze the perspective
given by participants. The analysis allowed the researcher to know and, at the same time, compare
findings with previous studies to understand why students have a common perspective in their
answers regarding the importance of engagement in classes and, on the other hand, why teachers

deal with the same worries about techniques and classroom management.

Population and sample

As the present study had the participation of students and teachers, it was necessary to
manage specific criteria to delimitate the participants. This delimitation is crucial since

participants have different knowledge and preparation levels.

This form of sampling aids researchers in understanding the ramifications of a very
particular or limited criterion and enables researchers to explore the criteria thoroughly and
deliberately (Yildirim & Simsek, 2011). The considered criteria were, on the one hand, students'
experiences in daily class development and, on the other hand, teachers' experience in the classes

dealing with classroom management.

For students, it was necessary to approach a private institution's principal, who was asked
to allow the researcher to contact a group of seven nine-grader students. The principal selected

students randomly and referred them to the researcher through a list of ten participants.
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Finally, an interview was set on a specific date and time in order not to affect students'

daily activities. For teachers, it was necessary to reach out to nineth grade teachers. Two fitted

the profile and participated in the interview set with the considerations of day and time

Chapter IV

Analysis of Findings

Interpretation of data from students’ focus group

A focus group was conducted with ten students consulted to get their criteria and
thoughts about crucial topics within class development. A bank of seven questions was used for
getting comments and standards, which were analyzed to obtain similarities and differences

1. Do you know what communicative skills are to develop in an English class? Mention

some of them.

Figure 1. The communicative skills developed in class
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Note: Ten students answered about what was the communicative skill most developed in classes
Source: Zoom interview https://drive.google.com/drive/folders/1-InhigtYekLsV_Ya85jz8h0V7NqgtO-_K

The majority of students considered speaking as a familiar skill to use in the class; also

three answered that Listening and, in the last positions, writing and reading were mentioned. The



34

result demonstrated that speaking is the primary skill developed; however, it represents only 4
out of 10 Students. It is highly contrastable with postulates presented by AlSaleem (2018),
Thakur, Al Mashani, and Al Mashikhi (2019), and Parker and Martin (2010), who stated that
speaking needs more confidence and mastery of vocabulary to be developed. Also, Cheekeong et
al. (2014) claimed that teachers use inefficient methods for enhancing communication skills and

do not encourage students to speak up.

2. Which is the most common communicative skill you use in your classroom, and how

do you interact with it? Describe

Figure 2. The most common communicative skill students use in the classroom

Note: Ten students answered about what was the most common skill used in classrooms
Source: Zoom interview https://drive.google.com/drive/folders/1-InhigtYekLsV_Ya85jz8h0V7NqgtO-_K

Students replied that most of the time, the teacher interaction is by speaking. This skill is
considered primary since it allows them to express their ideas; however, almost all mentioned
that, although they try to speak, they need more time to feel secure with the answers. This kind
of insecurity frustrates students and, in some cases, stops the use of the language. A couple of
students mentioned that this frustration forces them to write instead of speak. Finally, some said
to prefer just listening to the class because they need to be more confident speaking or writing. It

is understood when comparing theorists such as AlSaleem (2018), who mentioned that to master
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oral communication skills and avoid frustrations, students must be guided to process vocabulary,

pronunciation, and grammar.

3. Interaction in English classes is important to learn. How much do you interact in your

classes? Explain.

Figure 3. Students rating themselves about virtual classroom interaction

Frustration

Frustration

o Half Learning=~._ Half Léarning

\ }{y Half Leammg
it e ‘QOQ : 3 Distrackons
\&%_ E Frustrz mow
Fruslralloo% A ;‘( % CO m ﬁ d
3 § Conﬁdent ~§ -
Confident e ! e

Y inbaraction

Frustration

Note: Ten students rate themselves about virtual classrooms interaction
Source: Zoom interview https://drive.google.com/drive/folders/1-InhigtYekLsV_Ya85jz8h0V7NgtO-_K

Fascinating reactions were found to this question. Students that answered to have higher
levels of interaction talked about their experience learning English with perceptible confidence.
The other group mentioned low interaction and poor engagement. It was also mentioned that
virtual classes do not allow interaction but just become then in mere listeners. Lastly, some
students prefer to avoid virtual classes since the interaction differs from face-to-face classes. It
was really interesting how it was mentioned that distractors, and the internet connection, among
others, turns as distractors to virtual classes. To this matter, Reeve et al. (2019) claimed that
students' if learners are not provided with enough opportunities to interact, then they feel

unmotivated to achieve their academic goals. This belief is shared by Dornyei (2015), who
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stands that the absence of interaction and strong motivation won’t make up for significant

deficits.

4. Inyour opinion, what are some aspects a teacher should consider applying in a virtual

English class that would catch your attention and keep you engaged?

Figure 4. Aspects teachers should consider applying in a virtual English class to catch students’ attention.
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Note: Students’ perspectives about what teachers should do to engage a class
Source: Zoom interview https://drive.google.com/drive/folders/1-InhigtYekLsV_Ya85jz8h0V7NgtO-_K

Answers to this question were concise. Students insist that the teacher should be energetic
and dynamic from the beginning of the class. Students consider the class more entertaining and
engaging if teachers use more interactive activities, including web resources, games, music, etc
Besides, teachers must consider that students are not only listeners. Students want to feel part of
the class by doing and not only seeing. These results match with statements presented by Cebi

and Guyer (2020), they support that the lack of online teaching experience among instructors is

one of the problems with online learning.
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5. What aspects of a virtual English class do you think should be adapted in order to

prevent boredom and keep you engaged?

Figure 5. Factors that lead to a boring virtual class
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Note: Students’ perspectives about what factors make a virtual class boring
Source: Zoom interview https://drive.google.com/drive/folders/1-InhigtYekLsV_Ya85jz8h0V7NgtO-_K

Firstly, the monotony in grammar contents, long readings with no apparent purpose, and
the teacher speaking the entire class provoke a complete lack of interest. Students have a clear
perspective about what makes the class boring. They were very emphatic in pointing them out. It
was more interesting to listen to Ss claiming for the teacher’s attention to what they do or want to
say, and even more, if the teacher does not motivate Ss to respect their participation. The theory
supports these results when Arif (2003) states that teachers must construct and maintain a

productive classroom atmosphere by adhering to management and engaging teaching strategies.

6. How important do you think classroom management is for the teacher in order to

keep the students engaged in the class?

Figure 6. Importance of classroom management
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Note: Students’ perspectives on the Importance of teachers’ classroom management
Source: Zoom interview https://drive.google.com/drive/folders/1-InhigtYekLsV_Ya85jzZ8h0V7NqgtO-_K

All the students consulted agreed with the importance of correct classroom management.
They infer that the teacher is responsible for controlling the class. Most students mentioned that
reasonable classroom control produces attention and improvement. The essential aspect observed
in this question was how sincere Ss are when referring to behavior as part of their interaction and
how important it is for the teacher to deal with it. Brophy (2006) pointed out three fundamental
criteria to state effective classroom management: Focusing on students' conduct and learning
goals, Identifying crucial student conduct for achievement, and Encouraging student engagement

and active learning.

7. Inyour own experience, is English virtual learning more effective than traditional

face-to-face learning?

Figure 7. Virtual Learning and Face to face learning
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Note: Students’ perspectives on the effectiveness of virtual and face to face learning
Source: Zoom interview https://drive.google.com/drive/folders/1-InhigtYekLsV_Ya85jz8h0V7NgtO-_K

This question provokes an almost general response. All the students answer that it is
better to have face-to-face classes. Most of them mentioned recurrent reasons such as distractors,
problems with an internet connection, and lack of interaction. However, what caught the
researcher’s attention more was the idea that the teachers do not have control behind the screens.
Students mentioned that during virtual classes, sometimes they were doing different activities
than English, and teachers never realized.

This result matches the limitations presented by Wulf (2000), who stated that although
online learning systems provide numerous benefits over conventional, face-to-face instruction,
they also have drawbacks that make learning more difficult. They are listed as lack of an oral
presentation by the instructor, lack of synchronization and matching between the course
materials and their explanations, lack of contextual understanding, and lack of just-in-time

feedback and interactions.
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Interpretation of data from teacher’s interview

1. What challenges brought Virtual Education to you as an English teacher?

Figure 8. Challenges in virtual Education
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Note: Teachers’ perspectives on the challenges they faced shifting to virtual education.
Source: Zoom interview https://drive.google.com/drive/folders/1-InhigtYekLsV_Ya85jz8h0V7NgtO-_K

Educators’ responses provided a transparent background. It is evident that, because of the
COVID-19 pandemic lockdown, teachers were forced to adapt the teaching style. When they
mentioned the phrases “unlearn and a new way of teaching,” they demonstrated how far from
new trending ways of teaching they were. It is impressive considering that technological

advances did not appear just during the pandemic but at least in the last decade.

2. What strategies do you usually apply to keep your students engaged during class?

Figure 9. Strategies used to keep students engaged.
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Note: Teachers’ strategies used to keep students engaged during class.
Source: Zoom interview https://drive.google.com/drive/folders/1-InhigtYekLsV_Ya85jz8h0V7NgtO-_K

Although teachers mentioned that gamification is an excellent resource to engage
students in the class, it worries that they also consider it as “the core” Games indeed catch
Students’ attention; however, games are not the core but are only a tool. Classes seem to lack a

clear objective other than just gaming, enjoying, and having fun.

3. Why do you think students have low engagement in a virtual English class?

41
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Figure 10. Low engagement in students.
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Note: Teachers’ perspectives on students low engagement during a virtual English class
Source: Zoom interview https://drive.google.com/drive/folders/1-InhigtYekLsV_Ya85jzZ8h0V7NqgtO-_K

Introverted

In this particular question, there are diverse opinions. On the one hand, teachers perceive
the lack of technology as a factor in low engagement. It could be understandable, considering
students can only engage in class with a suitable device. However, when the same teacher adds
“lack of confidence,” it involves other factors than just lack of technology. So, it is necessary to
explore the factors that provoke a lack of confidence deeply. What seems more reliable is what

was mentioned by teacher 2, who stated the distractors as part of the problems.

4. What factors can you identify in students that become a barrier in the process of

improving their communicative skills?

Figure 11. Factors that limit students improvement of their communicative skills.
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Note: Teachers’ perspective on barriers that limit the improvement of communicative skills
Source: Zoom interview https://drive.google.com/drive/folders/1-InhigtYekLsV_Ya85jz8h0V7NqtO-_K

In this question, teachers mentioned that engagement, shyness, and self-confidence harm
learning. However, caught the researcher’s attention what was said by teacher 2 when he stated
everything is pretty new for them.” In the last few years, technology has had an impressive

development, and teenagers are precisely updated with this stuff, so it sounds incorrect to say

that technology usage is new for students.

5. How important do you think classroom management is to maintain your students

engaged in the class? How do you usually apply classroom management?

Figure 12. Importance of classroom management.
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Note: Teachers’ perspectives on importance of classroom management.
Source: Zoom interview https://drive.google.com/drive/folders/1-InhigtYekLsV_Ya85jz8h0V7NqgtO-_K

Although teachers recognize the importance of good classroom management and how it
affects engagement, Teachers need to distinguish classroom management from monitoring.
Teacher 2 stated that one of the activities used in class is to “monitor activities,” which is correct;
however, monitoring is not the same as motivating or engaging. The teacher does not need to
control the activity but encourages Ss to solve activities even if they do not have teachers

monitoring.

6. What would you do to improve your student’s communicative skills in a virtual

environment?

Figure 13. Opinions on how to improve communicative skills.
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Note: Teachers’ perspectives on how to improve students communicative skills in a virtual environment
Source: Zoom interview https://drive.google.com/drive/folders/1-InhigtYekLsV_Ya85jz8h0V7NqgtO-_K

Teachers mentioned interesting ways to improve communicative skills, such as flip class
and debates; however, those activities focus on oral communication. It demonstrates that teachers
usually worry more about making students talk, which is correct, but contact only occurs orally

In this scenario, teachers explore different techniques to improve communicative skills

In your own experience, is English virtual learning more effective than traditional

1.
face-to-face learning? What would you change in both styles to make them more

effective?

Figure 14. Virtual Learning and Face to face learning
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Note: Teachers’ perspectives on the challenges they faced shifting to virtual education.
Source: Zoom interview https://drive.google.com/drive/folders/1-InhigtYekLsV_Ya85jz8h0V7NqgtO-_K

Contrasted ideas were received in this question. On the one hand, teacher one mentioned
a strong belief that virtual learning is effective. It must be because the teacher interviewed feels
confident when using technology. On the other hand, teacher 2 prefers traditional methods. This
environment gives the idea of having class control. However, just teacher number 2 included in
his response the encouragement and students’ needs supporting as a matter to prefer face-to-face

classes.

Engagement plays a crucial role in English language learning. It requires a combination
of interactive activities, real-life scenarios, community building, and feedback and support. As
technology plays a more significant role in education, EFL teachers must stay current and use the

latest tools and techniques to engage students and help them develop student’s language skills.

Teachers and educators must encourage engagement by creating engaging and interactive
learning activities, promoting collaboration, and providing opportunities for students to express

themselves. Also, teachers must provide regular feedback and support to students in a virtual
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EFL classroom. This can be done through individualized feedback on assignments and regular
check-ins with students. Providing regular feedback and support can help students identify areas
for improvement, track progress, and feel more confident in new communicative abilities. By
implementing these strategies, teachers can create a virtual learning environment that promotes
student engagement and enhances communicative skills. In contrast, students can improve their

language skills, gain confidence, and enjoy learning.

Chapter V

Reflections of the Study

EFL students in a virtual environment require creating a positive and inclusive learning
environment, incorporating technology, providing clear instructions, and offering opportunities
for language use. This not only helps students learn the language but also prepares them for real-

life communication in the future.

Developing this study has allowed me to explore the effectiveness and different ways
teachers’ motivation and engagement encourage students to enhance their speaking skills and be

more engaged in their language-learning journey. | have also had the opportunity to interview
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students and teachers that provided the research with insight that was not expected but that,
nevertheless, it was very valuable to lean on new perspectives and leave the door open to future

research.

There is certainly a life lesson learned after developing this study. As a researcher,
student, and teacher, 1 now understand that a problem will always need to evaluate different
perspectives to a get a grasp of what is happening and how it could be addressed. As a student, it
is important not to wait for the knowledge and desire to learn to be transmitted by someone else,
but to take action and start developing it individually and have the confidence that teachers are
always willing to help. As a teacher to develop strategies that allow my students to be included in
a fun dynamic class and provide significant learning that boost their academic growth and

improve their speaking skills learning English as a foreign language.

The problem was very clear and addressed the radical change from face-to-face to virtual
education, having as factors the motivation and engagement of the students in order to improve
their communication skills. However, new perspectives were conceived as the research
progressed, and the literature was compared with the results of the interviews with teachers and
students. These factors are very important but work only one way from the teacher to the student,
and that completely changed my conceptions about the topic and motivated me to include and try

different perspectives for future projects.

This topic is broad and much more complex in different perspectives than what It was
presented in this project and looking into further research; there are new approaches and
things that could be developed differently. Motivation and engagement are supposed to be
provided by the teacher to the class, but it does not mean that these factors cannot be intrinsically

produced by a student's desire to excel and learn. All of the students are different and come from
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different backgrounds. However, they share a common goal, to learn. So, a different perspective
for further research is developing the concept of how the educational system shapes the student’s
desire to learn. Motivation and engagement are just factors needed to succeed in learning a

second language regardless of the virtual or face-to-face context at the time of receiving a class.
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QUESTIONNAIRE (STUDENTS)

1. Do you know what are the communicative skills to develop in an English class? Mention
some of them.
4 Students answered Speaking
3 Students answered Listening
2 Students answered Writing
2 Students answered Reading
2. Which is the most common communicative skill that you use in your classroom and how

you interact with it, describe.
Student 1

The most common communicative skill that | use is speaking, it is important because |
can understand the teacher’s commands and follow them. It also allows me to let him know if

there’s something that I do not understand about the topic.
Student 2

In my case it is the same, speaking. | am constantly in communication with the teacher

in order to understand the class and ask questions related to the class.
Student 3

I would say that the most common skill that | use is writing, | am not much of a talker
and I like making sentences. I always show them to the teacher so he can check them and learn

more about the structure of making sentences and be able to communicate through them.

Student 4
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I always use speaking because | like to interact with the teacher during the class asking

questions and getting points for class participation.

Student 5

In class I really like to communicate and talk with the teacher even if sometimes I don’t

know if I’m right or wrong, so for me | would say speaking.
Student 6

| agree with my classmates, speaking is the main skill because during the entire class

the teacher explains and asks questions so, I have to reply with the little English I know.
Student 7

I think that you have two skills that work together during the class and are frequent.
speaking and listening. How else could you start speaking if you are not understanding what the

teacher says or if he does not listen to our questions or comments on the class.
Student 8

In my case I do not like speaking, but I’'m really good at Listening and reading. I like to

learn new words and, in the tests, my favorite section is reading.
Student 9

I have to be honest I’'m not good with any of those I just listen but is not like I always
understand everything, | would like to practice more and be able to understand most of the

class.

Student 10
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I would say listening, | always understand most of what the teacher speaks in class, but
I don’t know how to reply when he asks me questions, but I definitely understand what he is
saying, so | reply in Spanish sometimes. It is really frustrating.
3. Interaction in English classes is important to learn. How much do you interact in

your classes? Explain.
Student 1

I do like to participate in class but there are some topics that | do not feel confident

enough to participate so it is not that active.

Student 2

Not much. Honestly virtual education it is not the same, you can’t interact with the

teacher in the same way than in a regular face to face class.
Student 3
I do not like virtual classes. | feel that | am just listening, but | am not able to participate.
Student 4

Virtual classes do not give you the same opportunities to participate and it becomes

frustrating at a point where you do not want to participate anymore.
Student 5
Very little. I was always paying attention to class but I did not feel like participating.
Student 6

Not enough. To be honest most of the time | did not fully understand the activities we

were doing, it was easy to get distracted.
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Student 7

A virtual class is not the same as a face to face class, it is not interesting and dynamic at

all so | was not that into the class.
Student 8

| did not have as much participation as my other friends. | just find it hard to interact and

get all the looks from my partners in a virtual class.
Student 9

It is not the same being in a virtual class. | almost never got a chance to participate as |

would have liked.
Student 10

I think virtual classes are half learning you don’t really learn because there are so many
distractors. So, | was barely paying attention.
4. Inyour opinion what are some aspects a teacher should consider to apply in a

virtual English class that would catch your attention and keep you engaged?
Student 1

In my opinion the teacher should be very resourceful and didactic in order to get my
attention. Use more videos and pictures to illustrate vocabulary and the meaning of words, by

doing this we are having fun and learning at the same time.
Student 2

| think that the teacher should be more dynamic during the class, sometimes the topic

is boring and if the teacher is not active and dynamic, we can easily get bored.
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Student 3

In my opinion if the teacher wants to keep me engaged, creativity is an important tool
to use in order to create interactions and do the class more interesting and fun. Virtual and

online games like quizizz and liveworksheet are a good idea to use in the classroom.
Student 4

| think the teacher should be more active and make the class fun, its better if we learn

doing something interesting than just grammar exercises or stuff like that.
Student 5

The teacher should consider using electronic devices and interactive websites that

could give us more control on what we are learning but in a fun way.
Student 6

| think the teacher should interact more, asking questions and trying to motivate us to
participate. Sometimes is just all about the book and the readings but there are fun activities

to enjoy, and learning does not have to be boring.
Student 7

From the start of the class the teacher should be energetic and dynamic with us, but if

he comes straight to class it becomes boring.
Student 8

I think that the teacher’s energy is what motivates us to be active in the class, the tone
of voice is important to keep us engaged and alert. It does not become a boring class if you

have an energetic fun teacher.
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Student 9

More didactic resources during the class, games that allow students to have fun while
learning. Karaoke, online games, outside games or new tools that keep the class engaged to

what we are doing.
Student 10

| think that the teacher should be ready to listen to the students, and not just be him or
her talking during the whole class. We are part of the class too. He should care and listen
about how we are feeling and if we are actually learning something before taking a test.
5. What aspects of a virtual English class you think that makes it boring and does not

keep you engaged?
Student 1

For me, it is when we practice a lot of reading and writing during the whole class because

it is not dynamic or fun it is just a bunch of readings that sometimes I don’t even understand.
Student 2

For me the English class it is not boring. However, what makes the class boring is the
fact that it is a virtual environment, and it is very frustrating not to be able to participate like

before.
Student 3

What makes the class boring is having the teacher talking a lot during the entire class,
and our participation is very limited and if we have questions sometimes there is no opportunity

for us to ask or to practice reading or playing with our partners in groups.

Student 4
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| think that the class becomes boring when the teacher does not make us part of the class
and we do not have interaction among students and with the teacher. | easily get distracted

because no one is actually paying attention to what I am doing.
Student 5

| think that a lot of theory and grammar exercises makes the class boring but if you add

more games, songs or virtual websites, | could be more engaged to the class.
Student 6

In my opinion is the monotony of doing the same things every single class we have.
There’s nothing new or interesting. It is always the same. Monotony kills the energy we have to

do something.
Student 7

The low interaction between the teacher and the student. If no one is paying attention to
what | have to say, then | do not care about the class. How am | going to learn if the teacher does

not take care of the things | do not know.
Student 8

I think that the class becomes boring every time we are focusing just in grammar, because

grammar is boring.
Student 9

One of the things that I really thing the teacher should do it is to try to take interest in
their students not just take attendance and then straight to the class, where is the “How are you

guys?” “How is it going?” Like really take interest in their students so we can relate and feel
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closer to the teacher, I think that with someone that | respect and takes interest in me is easy to

learn and get engaged in a class.
Student 10

| totally agree with my friend, it is the connection, energy and interaction you have with
the teacher that makes you love or hate the subject.
6. How important do you think classroom management is for the teacher in order to
keep the students engaged to the class, and what do you think it happens if it is not

applied at all?

Student 1

The main goal of the teacher is to keep us engaged in the class, so it is very
important to manage the class in a correct way so students can learn and respect the class
as well.

Student 2

In my opinion it is the most important thing. We rely on the teacher to learn but
sometimes is easy to get distracted. At that point is when we need a teacher that can
control de class and keep it engaged to the topic.

Student 3

If the teacher is not able to manage the class, it would be a total chaos. There are
many students that just go to school to play and not to actually learn, so that becomes an

issue.
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Student 4

| would say it is extremely important because it is up to the teacher how to start
and how to end the class, not up to us. If he can’t manage the class, then we won’t be able
to learn, but if he keeps the class dynamic fun and with respect, we will definitely see
each other again.

Student 5

It is very important that the teacher keeps everyone in control if the students think
that there are not rules then everyone will do whatever they want.

Student 6

If the teacher does not manage to control the class, no one is going to learn and
probably everything will be chaos.

Student 7

I think the same, the teacher is responsible for our behavior, if he or she knows
how to manage a group of students, then none of the students will get in trouble and will
learn, but if the teacher is not engaging with the student and does not how to manage a
class, that’s serious problems.

Student 8

If the teacher knows how to manage the class, we will learn but if he does not,
then it is a waste of time because nobody will pay attention at all.

Student 9

Classroom management is one of the most important things in the classroom not
only to learn but to respect the teacher that is in front of you.

Student 10
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| think the teacher sets the example when he is in charge and that help us to learn
a lot. However, if he is not ready to manage you can tell me.
7. Inyour own experience is English virtual learning more effective than traditional

face to face learning?
Student 1

| do not think that virtual learning is more effective because it does not develop the same

relationship student-teacher, It is hard to connect with the teacher and to participate.
Student 2

Virtuality sets many barriers between the teacher and all of us as students, we do not get
to interact as we used to, and this turns the class into a boring English lesson that you barely pay

attention. So, | would rather be in a face-to-face class.
Student 3

| am confident that the traditional style is better because we do not have as many
distractors as we would have attending to a virtual class in which we can be doing anything and

the teacher would not notice, because we are behind a computer.
Student 4

| stay with the traditional face to face style, it is more effective because the teacher is in
control and we get to participate as much as we can, we are not limited by the internet or a

screen.

Student 5
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| think that both styles are great but more effective definitely face to face because you get
to communicate and connect with the teacher, he can take more time into explaining some things

we do not understand and make sure we get it.
Student 6

I think is more effective face to face. The teacher is aware of most of the students, if you
are paying attention or not, he can help you if he sees you are struggling with something you do

not understand.
Student 7

In my opinion is more effective the traditional face to face learning. Many of us as
students are not responsible enough to take on the challenge to be disciplined in an English, what
| mean it is really easy for us to get distracted and not even pay attention to the class. However,
with the teacher walking around checking everyone’s progress during a face-to-face class it
keeps you focused on what you have to do. You may not fully understand what you are doing,

but you have the teacher there to help you.
Student 8

| totally agree with my classmate. There are some aspects of a traditional class that we

can’t bring to a virtual class. It is just not the same and it won’t work in the same way.
Student 9

| would say the traditional is more effective. However, | think it really depends on the
students, the motivation they may have to learn is what would define if they actually learn

something.

Student 10
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In my personal opinion I think face to face is the best way to learn and it is really
effective. After a long class | am pretty sure something will stick out of what the teacher taught

us. It is even easy to approach the teacher and ask if we have doubts about the class.

QUESTIONS. (TEACHERYS)

1. What challenges brought Virtual Education to you as an English teacher?
Teacher 1

First and foremost, we as teachers have to unlearn what we were accustomed to and

consequently, everything needed to be adapted to the virtual setting.
Teacher 2

Adapt to the new way of teaching. Using new technological tools in order to make my
class more interesting.

2.  What strategies do you usually use to keep your students engaged during class?
Teacher 1

| work with teenagers. Thus, the involvement of games is at the core of the class. The
variety of activities keeps them on track. Music and videos get their attention, and they learn

from it.
Teacher 2

| always have a new game related to the class, students like to participate having fun. It is

important to have multiple tools to relate and engage our students.
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3. Why do you think students have low engagement in a virtual English class?

Teacher 1

Lack of technology, knowledge and lack of self-confidence. Sometimes they are reluctant

to learn because they don’t feel they can actually learn.
Teacher 2

At home they can easily get distracted. Sometimes it is also about their own personality
traits, some of them are shy and introverted so they don’t feel like participating.
4. What factors can you identify in students that become a barrier in the process of

improving their communicative skills?
Teacher 1

Classroom management is the upmost importance of keeping students engaged. One of

the classroom management | apply is keeping a good rapport among students
Teacher 2

| would say shyness and lack of self-confidence. In a virtual environment everything is
pretty new for them. The fact of being afraid to participate does not give them the chance to
improve.
5. How important do you think classroom management is to maintain your students

engaged in the class? How do you usually apply classroom management?

Teacher 1
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Classroom management is the upmost importance of keeping students engaged. One of
the classroom managements | apply is keeping a good rapport among students
Teacher

It is really important. | ask them to participate a lot during class and | am always
monitoring their activities.
6. What would you do to improve your student's communicative skills in a virtual

environment?
Teacher 1

I would use flipped classroom. By doing this, | can give previous material for self-

preparation and then implement some activities that let them gain confidence in their speaking.
Teacher 2

Using debates is a good example if we want for them to express and practice their
communicative skills.
7. Inyour own experience, is English virtual learning more effective than traditional
face-to-face learning? What would you change in both styles to make them more

effective?
Teacher 1
| deeply believe that virtual learning can be more effective.
Teacher 2

Traditional is more effective because you can encourage all students to participate and be

there for them whenever they need us.



