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Abstract 

This study aimed to describe the use of LyricsTraining, a music-based platform and 

interactive listening activities, as a self-assessment tool for improving listening 

comprehension among university students learning English as a foreign language. The 

research was conducted using a qualitative phenomenological approach, allowing the 

researchers to understand participants' experiences, perceptions, and strategies when using 

the platform to improve listening comprehension. The participants were seven students’ 

pedagogy of national and foreign languages from Universidad Estatal Peninsula de Santa 

Elena, selected through purposive sampling. Data was collected through individual online 

interviews and analyzed according to four main categories: self-assessment strategies, how 

the app contributes to the development of listening comprehension, the platform's innovation 

compared to other traditional listening activities, and students' overall perceptions of using 

LyricsTraining as a self-assessment tool. Examining the results, the researchers concluded 

that LyricsTraining promotes independent learning. This is because students were able to 

identify their mistakes, monitoring their progress, and implementing strategies to reinforce 

their learning. Additionally, students noted significant progress in vocabulary recognition, 

pronunciation, and listening skills. The app was also perceived as a motivating and engaging 

tool with the power to transform traditional learning into an enjoyable experience. The study 

recommends incorporating this type of digital tool into English classrooms to promote 

autonomy, motivation, and continuous improvement of English skills, especially in listening 

comprehension. 

KEY WORDS: LyricsTraining, Self-assessment, Listening comprehension, English, Foreign 

Language, Songs, music.  

 



Resumen 

Este estudio tuvo como objetivo describir el uso de LyricsTraining, una plataforma 

musical con actividades interactivas de escucha, como herramienta de autoevaluación para 

mejorar la comprensión auditiva entre estudiantes universitarios de inglés como lengua 

extranjera. La investigación se llevó a cabo mediante un enfoque fenomenológico cualitativo, 

lo que permitió comprender las experiencias, percepciones y estrategias de los participantes 

al usar la plataforma para mejorar su comprensión auditiva. Los participantes fueron ocho 

estudiantes de Pedagogía de Lenguas Nacionales y Extranjeras de la Universidad Estatal 

Península de Santa Elena, seleccionados mediante muestreo intencional. Los datos se 

recopilaron a través de entrevistas individuales en línea y se analizaron según cuatro 

categorías principales: estrategias de autoevaluación, la contribución de la aplicación al 

desarrollo de la comprensión auditiva, la innovación de la plataforma en comparación con 

otras actividades de escucha tradicionales y las percepciones generales de los estudiantes 

sobre el uso de LyricsTraining como herramienta de autoevaluación. Tras examinar los 

resultados, los investigadores concluyeron que LyricsTraining promueve el aprendizaje 

autónomo. Esto se debe a que los estudiantes pudieron identificar sus errores, monitorear su 

progreso e implementar estrategias para reforzar su aprendizaje. Además, observaron un 

progreso significativo en el reconocimiento de vocabulario, la pronunciación y la 

comprensión auditiva. La aplicación también fue percibida como una herramienta motivadora 

y atractiva, capaz de transformar el aprendizaje tradicional en una experiencia placentera. El 

estudio recomienda incorporar este tipo de herramienta digital en las clases de inglés para 

fomentar la autonomía, la motivación y la mejora continua de las habilidades lingüísticas, 

especialmente en la comprensión auditiva. 

PALABRAS CLAVE: LyricsTraining, autoevaluacion, comprensión auditiva, Ingles, Lengua 

Extranjera, canciones, música.  
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Introduction 

In recent years, teaching has undergone many significant changes, especially in 

English as a second language, due to the integration of technology and student-centered 

approaches. Among the four linguistic English skills (listening comprehension, speaking, 

reading comprehension, and writing), listening comprehension remains one of the most 

complex skills for students, as it requires not only auditory perception but also the ability to 

decode sounds, identify vocabulary, and interpret meaning in real-time contexts. Even though 

it is an important skill, listening comprehension is often underestimated in traditional 

classrooms, where teaching methods tend to focus on grammar, vocabulary, memorization, 

and written assessments. 

The development of digital platforms such as LyricsTraining offers a variety of 

innovative ways to develop listening skills in a much more interactive, autonomous and 

motivating way. The aim of this digital learning tool is to combine music with language 

learning, in which students will be able to fill in the missing Lyrics of the song, identify 

words, and receive feedback, allowing them to develop their listening comprehension skills. 

Through this process, students engage in self-assessment, analyzing and recognizing their 

own progress and areas for improvement, resulting in the promotion and significant 

improvement of student autonomy and the development of their language skills. Self-

assessment transforms students into active participants in their learning process, which 

improves their accountability and learning progress. 

Nowadays, music is well recognized around the world as a powerful educational tool 

which improves listening comprehension, pronunciation, and vocabulary acquisition. By 

providing authentic, repetitive and emotionally engaging content, music helps learners to 

process natural speech patterns, diverse accents and intonation in a relaxed and enjoyable 
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environment. However, English teaching practices in Ecuador's educational sphere continue 

to be largely based on traditional models that prioritize written exams and teacher-centered 

methods, which limits students' opportunities to develop autonomous listening 

comprehension skills. 

Similar difficulties are encountered by students in the National and Foreign Language 

Education program at the Universidad Estatal Península de Santa Elena in their regional 

environment. Although they recognize the importance of listening comprehension in their 

academic and professional development, they often find it hard to understand native English 

speakers due to their limited exposure to the language, the lack of interactive tools in their 

learning environment, and the absence of opportunities to assess their language skills. 

Without the appropriate technological resources to help students monitor their progress, they 

may feel demotivated and, as a result, improve slowly in developing this fundamental skill. 

The purpose of this research is to examine the LyricsTraining platform, a self-

assessment tool designed to improve college students' English listening comprehension skills. 

Specifically, this study explores how this platform can be used to improve students' fluency 

and listening comprehension. The integration of technology, music, and instant feedback on 

the platform is aligned with the principles of constructivism and multiple intelligences theory, 

thus promoting active learning, autonomy, and diverse learning strategies. LyricsTraining 

encourages active learning and autonomy by enabling students to interact with diverse 

materials and evaluate their own performance, strengthening listening comprehension and 

promoting motivation, autonomy and confidence. 

To provide a comprehensive review of this research, the article is divided into five 

chapters, which are outlined below: 
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Chapter I introduces the research problem, objectives and rationale. Chapter II 

develops the theoretical framework, including international and national studies. It cites the 

pedagogical and theoretical foundations, as well as the legal basis, that support the integration 

of technology and self-assessment in English language learning. Chapter III describes the 

applied methodology, including the qualitative approach, data collection techniques, 

instruments and participants.  

Chapter IV presents the analysis and interpretation of the results obtained from 

interviews with students. Finally, Chapter V provides a summary of the conclusions and 

recommendations derived from the study, emphasizing the potential of LyricsTraining to 

enhance listening comprehension and encourage independent learning in higher education. 
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Chapter I 

The Problem 

Research Topic  

Songs, Self-assessment, and Listening Comprehension 

Title of the project.  

Lyrics Training as a Self-assessment Tool for Enhancing English Listening Comprehension in 

University Students. 

 

Problem Statement 

English is currently considered the world's language in diverse areas such as business, 

technology, and education. Among the four language skills, listening comprehension 

represents a fundamental competency, as it allows students to comprehend spoken 

information, interact fluently, and acquire new linguistic structures naturally. However, 

listening comprehension has long been recognized as one of the most difficult skills for 

English as a foreign language learners due to factors such as speaking speed, unfamiliar 

accents, and lack of exposure to authentic materials (Ali, 2020). 

For this reason, researchers and educators around the world are exploring various 

innovative methods that align with students' interests, promote autonomy, and encourage self-

assessment. One of these emerging strategies involves the use of music and digital platforms 

like LyricsTraining, which combine entertainment with language practice to support students' 

listening comprehension development (Quiña & Santamaria, 2022). 

In countries like Ecuador, English language teaching generally follows the traditional 

model which consists of learning grammar using textbooks, memorizing vocabulary, listening 
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to the teacher's pronunciation to say a word correctly and evaluating their knowledge through 

written exams, because of this students focus on finishing the assigned tasks and complying 

instead of developing strategies for the different English skills such as listening, for example 

they play an audio and only check their correct answers but listening comprehension is not 

prioritized to achieve the learning objectives (Abad, 2023). 

National and foreign language pedagogy students at Santa Elena Peninsula State 

University experience significant difficulties developing listening comprehension skills due 

to various factors. One of these is the lack of useful tools to make learning more effective and 

to motivate them (Panimboza, 2022). It is important for university students to achieve higher 

levels of English proficiency to meet academic requirements, access global knowledge, and 

improve their employability in an increasingly competitive job market. 

In this context, the absence of self-assessment tools restricts students' autonomy and 

their ability to recognize their strengths and weaknesses (Butler, 2022). Implementing 

LyricsTraining as a self-assessment tool has the potential to address this issue; it enables 

students to take a proactive role in their academic development, facilitating the identification 

of errors in real time and providing a progressive means of monitoring their listening 

comprehension progress in a manner that is both enjoyable and motivating. 

 

Justification 

Listening comprehension is a fundamental skill for communication. Yet, it remains 

one of the most challenging for English as a Foreign Language (EFL) learners, especially in 

university settings, due to limited classroom practice and teacher-centered approaches that 

often overlook the importance of student autonomy (Velez, 2024). 
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Globally, English is the lingua franca of academia, business, technology, and other 

fields, meaning that students who cannot effectively understand spoken information in 

English are at a disadvantage when it comes to accessing information, participating in 

international networks, and improving their professional competitiveness (Quimosing 2022). 

Therefore, it is important and necessary to investigate topics related to innovative strategies 

that adapt to the interests and needs of students.  

Although there is always an effort to include and improve English as a foreign 

language in the curriculum, many students graduate with a low level of the language, 

especially in listening comprehension. One of the main reasons is that assessments are 

typically conducted through written exams set by the teacher, which limit students from 

reflecting on their learning process, developing their autonomy, or using technology 

creatively to practice in a real-life context. (Picasso, 2024). 

LyricsTraining is an excellent tool for learning English, engaging students’ interests 

and making the learning process more entertaining and motivating. Alongside being 

entertaining, it enables students to identify errors and monitor their progress, making it an 

excellent delf-assessment tool. This research considers LyricsTraining not only as a 

complementary activity, but as a self-assessment tool that allows students to monitor their 

performance and take responsibility for their learning. (Huang & Chen, 2023). 

This research not only provides all the important theoretical information on the 

assessment of English language skills but also offers qualitative data on how students use the 

LyricsTraining platform as a self-assessment tool to improve their listening comprehension. 

All the information from the study is beneficial for both teachers and students because they 

can adapt strategies using technology where the student plays an active role in strengthening 

listening comprehension. Ultimately, this research seeks to bridge the gap between traditional 
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assessment and innovative practices that foster autonomy, motivation, and language exposure 

(Quiña & Santamaria, 2022). 

 

Problem Question 

How does using LyricsTraining as a self-assessment tool help students develop their listening 

skills? 

Specific Questions 

• What strategies do students use to check and improve their listening when working 

with LyricsTraining? 

• In what ways does LyricsTraining help students understand spoken English better? 

• What do students think about using LyricsTraining to evaluate and improve their 

listening comprehension? 

General Objective:  

To describe how the use of LyricsTraining as a self-assessment tool contributes to the 

development of english listening comprehension skills through students’ perception analysis.  

Specific Objectives:  

• To explain the self-assessment strategies employed by students when using the 

LyricsTraining platform to strengthen their listening comprehension skills  

• To identify how the Lyrics Training platform contributes to developing English 

Listening skills.  

• To understand students' perceptions of the use of LyricsTraining as a self-assessment 

tool for enhancing their English listening skills. 
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Chapter II 

Theoretical Framework 

Background 

International Studies 

Not being able to recognize words or dialogues in English represents a great challenge 

and problem for students who study English as a foreign language. Temur (2024) explains 

that it is essential for students to improve their listening skills through constant exposure to 

music in English. His study used different songs after each class to identify the impact of 

learning through music on improving listening comprehension. The results were positive, so 

he recommends the application of this learning method in the educational process of other 

students. 

On the other hand, it is important to highlight the significant influence of mobile 

devices for autonomous learning in listening, pointing out that digital platforms have a 

significant impact on students' academic performance because they are authentic, accessible, 

flexible, and promote autonomy (Fatimah et al. 2021). The study was carried out on an 

English university student who listened to English songs autonomously; this and other 

listening activities allowed her to develop a basic vocabulary in addition to improving her 

confidence and motivation. 

Tasnim (2022) suggests the use of different materials, such as audios, videos, or 

songs, as a teaching tool for students who are learning English as a foreign language, which 

helps improve listening comprehension skills, adding that using songs creates a relaxed 

environment, which makes learning enjoyable. In his research, he used songs in a class, 

which had favorable results demonstrating the effectiveness of this method, considering 

different factors such as the needs of the students. 
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Sari and Rahmawanti (2022) analyze the benefits of listening to music in English to 

improve listening comprehension through questionnaires and written interviews with 

university students of English language education, noting that it can improve their listening 

skills in addition to making them feel more encouraged to continue learning dynamically. It 

also indicates that songs are a good tool to incorporate new vocabulary, learn grammar rules, 

and idiomatic expressions, among others. 

National Studies  

Velez (2024) mentions that the listening comprehension skill plays an important role 

when students are learning a foreign language, however, it is a difficult task to achieve 

because it not only involves receiving the words but it is a cognitive process to process the 

information that includes: listening, attention, comprehension, response and memory which 

work together and if one of these components is missing, listening comprehension cannot be 

achieved and we would only be listening without analyzing the information. 

Flores (2023) affirms that self-assessment for learning English as a foreign language 

is a useful method that allows students to compare their acquired knowledge with what they 

should have and identify their strengths and weaknesses in areas that need improvement. 

Furthermore, self-assessment promotes student autonomy and active participation because 

monitoring progress is important for recognizing academic performance and knowing what to 

do to improve their learning of a new language. 

Corella & Salcedo (2020) demonstrate that using songs to learn English has a positive 

impact on both listening comprehension and speaking skills. The results showed that the use 

of English songs effectively helps improve students' listening comprehension, pronunciation, 

and fluency, which increases their interest in actively participating in listening activities and 

expressing ideas and opinions more clearly. 
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Pedagogical Basis 

Multiple Intelligence Theory 

Howard Gardner's theory of multiple intelligences (MI) proposes that people 

demonstrate different aptitudes in several domains, such as linguistic, logical-mathematical, 

and musical. Within the context of foreign language teaching, MI suggests that musical 

activities such as singing, and rhythmic exercises are effective ways of accessing and 

enhancing language learning for students with a musical affinity (Sari & Rahmawanti, 2022). 

Numerous recent studies have applied MI to music education, finding positive effects on 

performance when strategies are explicitly designed to activate multiple abilities (Ni, Yang & 

Liu, 2024). 

MI theory is the subject of academic debate: some authors consider it a useful 

pedagogical tool, while others criticize it as a “neuromyth” due to the lack of compelling 

evidence for independent neural bases for each “intelligence” (Waterhouse, 2023). The 

recommendation in pedagogical practice is to use MI as an inspirational framework for 

diversifying a range of activities, like integrating music for learners with a preference for 

music, but always to support decisions with evidence of learning, such as pre-post measures, 

comparisons, rather than assuming automatic effects simply by “aligning” different styles and 

intelligences. 

Constructivism 

According to Piaget's theory of cognitive constructivism, learning is the process by 

which students actively acquire knowledge through interaction with their environment and 

the process of resolving cognitive conflicts. During this process teachers play the role of 

intermediaries, creating situations that promote assimilation and adaptation. As for listening 

activities based on songs, Piaget proposes designing tasks that encourage experimentation, 
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prediction, comparison of hypotheses, and reconstruction of meaning, by predicting content 

before listening, confirming it while listening and reflecting on possible differences. This 

process promotes progressive assimilation (Allen, 2022). Incorporating manipulable tasks 

such as partial transcription, verse reconstruction, and comparison between versions responds 

to Piagetian principles of active learning and progression of cognitive schemas. 

Theoretical Basis 

Listening comprehension in EFL 

The act of comprehending what is being said in a language that one does not native to 

is a complex cognitive process that involves both elementary (for example, the perception of 

sound, the deciphering of phonemes, and the recognition of words) and more sophisticated 

(for example, the construction of meaning, the utilization of contextual knowledge, and the 

generation of inferences) components. According to recent studies applying diagnostic 

models, the most common barriers for English as a Foreign Language (EFL) listeners are 

lexical identification and semantic/discourse comprehension. Thus, it is confirmed that 

listening involves not only 'hearing' but also processing and constructing a mental 

representation of the message (Goh, C. C. M., & Vandergrift, L., 2021). 

Within a university learning environment, the absence of practical exposure to the 

language and the focus on conventional assessment methods, like written tests, can reduce the 

opportunity to practice and develop the metacognitive strategies necessary for improving 

listening skills (Bozorgian & Shamsi, 2023). In the field of education, this approach involves 

combining tasks that favor bottom-up processing, such as decoding tasks, phoneme 

discrimination, and partial dictations, with top-down activities (including schema activation, 

content prediction, and the use of context). It also promotes strategy instruction and 

distributed practice, which allows for multiple exposures to input (Kimura & Tsai, 2023).  
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There are concrete benefits to using songs as a teaching resource: they increase 

motivation, reduce anxiety, encourage distributed repetition, and facilitate lexical recognition 

and the prosodic routines needed to improve listening skills (Chang, 2024). 

Improvements in both listening comprehension and vocabulary acquisition have also 

been shown to be achieved through interventions that combine guided listening to songs with 

pre-/while/post-tasks and repeated practice (Rahmawant & Sari, 2022). Hence, mobile 

devices and digital platforms should be used for autonomous practice, which enhances 

exposure and student-centered learning (Zainuddin, 2023). 

Evidence indicates that listening comprehension in English as a foreign language 

(EFL) requires both perceptual processes and higher cognitive operations. In other words, it 

requires phonetic decoding and lexical recognition. It also requires meaning construction, 

inference, and the use of context. The diagnostic research shows that the most frequent 

difficulties are lexical identification and semantic-discursive comprehension, which confirms 

that “listening” is not a passive action, but rather an active construction of mental 

representation (Meng et al., 2023). 

Self-Assessment in Language Learning 

Jamrus & Razali (2019) highlights the importance of self-assessment and mentions 

that although it is difficult for teachers to give feedback, students play an important role in 

their learning process because they can self-assess their knowledge, in this way, critical 

thinking about their own learning is promoted, which helps them know whether they should 

review content again if necessary to achieve the objectives set. 

Moreover, self-assessment is a vital part of the formative process. When learners have 

clear criteria and objective evidence, such as scores and session captures, as well as teacher 

support, they can use self-assessment to improve their self-regulation and critical thinking 
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skills with regard to their own learning (Butler, 2024). In line with previous research 

emphasizing the active role of learners in assessing their own learning, incorporating tools 

such as LyricsTraining, not just for entertainment, but as a methodical self-assessment tool, 

which enables musical practice to be transformed into actionable formative evidence (Huang 

& Chen, 2024). 

In line with the idea that promoting critical thinking and targeted review through self-

assessment can enhance listening comprehension, this must be carefully incorporated into 

instructional design. Specific tools, such as rubric, reflective journals, portfolios, and periodic 

calibrations, can be used to maximize its reliability and impact. Adopting this structured 

methodology guarantees that self-assessment evolves from mere evaluation to promoting 

metacognitive awareness and autonomous learning (Stan, I. 2024). Based on this approach, 

using LyricsTraining as a self-assessment tool to improve listening comprehension among 

university English students would be an effective strategy, provided it is implemented with 

clear criteria, structured reflection, and independent verification. 

Technology in EFL Assessment 

Incorporating technology into assessment is very helpful for observing students' 

progress, and based on the results, offering feedback by adapting different strategies 

according to the students' needs. For this reason, it is important that both students and 

teachers acquire digital skills that allow them to implement technology in teaching, learning, 

and assessment (Picasso, 2024). 

It is essential for both educators and students to develop comprehensive digital 

listening skills in order to engage their abilities effectively. This redefines assessment as not 

just a measurement tool, but an integral part of the learning process itself. It fosters a more 

student-centered environment, where learners can actively engage in their own development 
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(Zainuddin, 2023). This aligns perfectly with the project's goal of utilizing LyricsTraining for 

self-assessment, as the platform provides students with immediate, quantifiable feedback that 

enables them to identify areas for improvement independently (Butler, 2024). 

Music and Songs in EFL Learning 

Music and songs provide authentic, repeatable, and motivating input; they reduce 

anxiety and facilitate memorization and recognition of prosodic patterns, all factors relevant 

to L2 listening comprehension. Research with university students has shown mostly positive 

perceptions of the use of music: students report that songs reduce anxiety, increase 

motivation, and help them with vocabulary recognition and pronunciation tasks (Kim et al., 

2024). 

Hence, as one of the most common activities among young people, listening to music 

is a highly motivating and interactive tool for language learning. Facilitating the recognition 

of new vocabulary and improving writing skills through the analysis of lyrics, music can also 

significantly improve pronunciation through the imitation of native speakers and familiarize 

students with different accents (Chang, 2024). Notably, research indicates that songs are 

especially beneficial in English as a Foreign Language (EFL) context, as they effectively 

enhance listening comprehension and vocabulary acquisition through the combination of 

audible information and the use of repetitive structures. In fact, the rhythmic patterns and 

melodies of music can facilitate the memorization of vocabulary and grammatical structures, 

whereas its emotional impact helps to alleviate anxiety, optimizing the learning environment 

(Pino et al., 2023). 

Furthermore, empirical studies incorporating activities based on lyrical content have 

reported significant improvements in listening and vocabulary skills, providing evidence that 

interventions designed with pre-, during, and post-activities, allowing for controlled 
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repetitions, are highly efficient (Huang & Chen, 2024). In this way, music should not be 

considered just as a form of entertainment. When it is used in a planned way, it gives people 

the chance to practice and learn by repetition and feedback that is not direct. As a result, it 

can help people improve their listening skills. 

Lyrics Training as a Learning and Assessment Tool 

Lyrics Training is an interactive digital platform designed for language learning 

through music and lyrics to improve listening comprehension skills in students of English as 

a foreign language (EFL). On this platform, students can choose different difficulty levels, 

review song videos, read incomplete lyrics, and fill in the blanks or choose the hidden word. 

In this way, it helps students learn the correct pronunciation of words, acquire new 

vocabulary, phrases, expressions, and even grammar rules through listening comprehension 

exercises (Quiña & Santamaria, 2022). 

Song lyrics contain grammatical structure, vocabulary, and idiomatic expressions, 

making them a useful learning tool because listening to them exposes students to the 

language, facilitating listening comprehension. Moreover, the repeated use of vocabulary in 

music enhances listening comprehension because listening to the same word repeatedly 

promotes habituation to its sound and facilitates differentiation (Chang,2024). 

However, the effectiveness of these resources is related to their integration into 

pedagogical practices, whether intentional or otherwise. In order to achieve optimal learning 

outcomes, educators should provide guidance to students on selecting suitable resources, as 

well as by integrating Lyrics Training with purposeful tasks, such as pre-listening and post-

listening activities (Meng et al., 2023).  
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Legal Basis 

This research is based on national regulations that guarantee the right to quality and 

innovative education. The Organic Law on Intercultural Education and The Constitution of 

the Republic of Ecuador establish the state's obligation to promote autonomous learning, 

critical thinking, and the use of information and communication technologies in educational 

processes. 

La educación es un derecho de las personas a lo largo de su vida y un deber ineludible 

e inexcusable del Estado. Constituye un área prioritaria de la política pública y de la 

inversión estatal, garantía de la igualdad e inclusión social y condición indispensable 

para el buen vivir. Las personas, las familias y la sociedad tienen el derecho y la 

responsabilidad de participar en el proceso educativo (Constitución de la Republica 

del Ecuador, 2008, Articulo 26). 

La educación se centrará en el ser humano y garantizará su desarrollo holístico, en el 

marco del respeto a los derechos humanos, al medio ambiente sustentable y a la 

democracia; será participativa, obligatoria, intercultural, democrática, incluyente y 

diversa, de calidad y calidez; impulsará la equidad de género, la justicia, la solidaridad 

y la paz; estimulará el sentido crítico, el arte y la cultura física, la iniciativa individual 

y comunitaria, y el desarrollo de competencias y capacidades para crear y trabajar 

(Constitucion de la Republica del Ecuador, 2008, Articulo 26). 

Asegurar el mejoramiento continuo de la calidad de la educación; garantizar la 

alfabetización digital y el uso de las tecnologías de la información y comunicación en 

el proceso educativo, y propiciar el enlace de la enseñanza con las actividades 

productivas o sociales (Ley Orgánica de la Educación Intercultural, 2011, Artículo 6). 
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These regulations confirm that the use of digital platforms such as Lyricstraining is 

not only a methodological alternative but also a right and an obligation within the educational 

system. They also promote the integration of student-centered technologies and methods, 

which implies autonomous learning and self-assessment. 

The theoretical foundations of this study are related to the development of listening 

skills in English and the use of modern tools that allow students to assess and improve their 

own performance. In particular, it is worth emphasizing the importance of listening 

comprehension is one of the most complex skills in the context of English as a foreign 

Language, as it involves decoding sounds, recognizing vocabulary, and interpreting meanings 

in different contexts. Furthermore, self-assessment in learning is important because it fosters 

autonomy, allowing students to discover their strengths and weaknesses in order to set goals 

and take responsibility for their own learning process. 

The difficulty of listening requires the incorporation of strategies and resources that 

encourage greater exposure to the language and that students become active participants in 

this process. For this reason, the use of songs in English teaching facilitates listening practice, 

vocabulary learning, and exposure to diverse accents. LyricsTraining is a song-based digital 

platform that combines listening practice with self-assessment through interactive activities 

with immediate feedback, which promotes autonomy, motivation, and constant monitoring of 

students' progress.  
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Chapter III 

Methodological Framework 

Method 

Qualitative Research 

This research was developed using a qualitative approach because it sought to 

understand the perceptions and experiences of eighth-semester national and foreign language 

pedagogy students regarding the use of the LyricsTraining application as a self-assessment 

tool for English listening comprehension. Tenny et al. (2022) indicate that the qualitative 

approach thoroughly explores the meanings and perceptions of real-life problems, going 

beyond the numerical measurement of outcomes. It focuses on answering questions about 

how and why, rather than how many. 

The qualitative approach makes it possible to understand, describe, and interpret in 

depth the different perceptions that people have about a specific event. This type of research 

seeks to uncover the reasons for actions, that is, what motivates people's actions. These 

answers are obtained through communication with a specific population, either through 

interviews or focus groups, in order to understand their opinions (Radu, 2023). 

Type of Research 

Phenomenological Studies  

The type of research adopted corresponds to phenomenological studies, since the 

purpose is to investigate the experiences of university students with the use of LyricsTraining. 

Ayton (2023) mentions that phenomenological study aims to understand, describe, and 

interpret the meaning of participants' experiences in relation to a phenomenon, in this case, 

the use of a technological tool for self-assessment of listening skills. This design allows for 
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the identification of perceptual similarities and gives students the opportunity to actively 

participate in their learning process. 

Phenomenology focuses on studying people's experiences to understand and describe 

the meaning of those experiences based on a specific phenomenon to be analyzed. This type 

of study can refute generalized assumptions about a broader population because it is oriented 

toward a defined population, understanding the perceptions of individuals (McLeod, 2024). 

Data Collection Techniques 

One-on-one Interview  

Data collection was carried out through individual interviews with open questions, 

which allowed the interviewees to expand their answers, ideas, and points of view through a 

flexible dialogue, generating a space of trust in which the answers are expressed freely in 

order to understand the personal experiences of the participants and subsequently carry out an 

interpretive analysis on the use of LyricsTraining as a self-assessment tool in listening 

comprehension in students.  

An individual interview involves researcher and a participant in a direct, face-to-face 

or virtual conversation. This allows for in-depth exploration of opinions on a topic based on 

the participants' questions and answers. This is why it is an important tool for obtaining 

valuable information. It also offers privacy for responses and maintains security and 

confidentiality (Biden, 2024). 

In this study, an eight-question open-ended questionnaire was used to conduct an 

virtual individual interview. Tegan (2022) considers that with this type of interviews non-

verbal signals, spontaneous reactions and emotional responses can be observed when 

presenting the questions, which makes it an ideal technique for this study, since it seeks to 
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capture the essence of the experiences related to the use of the LyricsTraining application as a 

self-assessment tool for listening comprehension in English. 

Instruments 

Questionaries 

Data collection was conducted through individual interviews with 7 university 

students of English as a foreign language, complemented by a structured questionnaire 

consisting of eight open-ended questions. Interviews allow for in-depth exploration of 

LyricsTraining usage and detailed information about students' experiences, while the open-

ended questionnaire allows respondents to reflect on their responses to gain a broader view of 

their use of the platform. 

A questionnaire is a set of questions used to gather information necessary for research 

about opinions, experiences, or behaviors from a specific group of people. This data can be 

collected quickly, which is useful for researching a large population. Questionnaire questions 

can be closed, with single-choice options, or open, with the respondents creating a detailed 

response based on their own criteria (McLeod, 2023). 

Type of question 

Open-ended Questions 

Open-ended questions allow participants to answer in their own words rather than 

choosing from a predetermined set of options. This also helps researchers gain a broader view 

of the topic under study, as it allows respondents to offer different and detailed opinions and 

provide a variety of data, something that would not be possible with closed-ended questions 

(Dossetto, 2024). 



36 
 

Open-ended questions offer numerous advantages, one of which is that they reveal 

more information than expected, as people can share experiences or knowledge they were 

previously unaware of. These reasoned responses provided valuable information for in-depth 

research on the specific topic, unlike closed-ended questions that limit responses (Rosala, 

2024). 

Data Collection, Processing, and Resources  

Table 1 

Data collection, processing and resources 

Questions  Explanations 

What? To gather information on university students' 

experiences using LyricsTraining. 

Where? Universidad Estatal Península de Santa Elena 

When? Academic Period 2025-2  

How?  Questionnaire, Open-ended questions 

What for?  

 

To describe how the use of LyricsTraining as a self-

assessment tool contributes to the development of 

English Listening Comprehension Skills. 

Note. This table shows in an organized manner the techniques and instruments that were used 

to collect data for the development of research according to the objectives, detailing how the 

information was obtained. 
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Population and Sample 

Population 

The population is the complete or total group of people who share common 

characteristics relevant to a research study and from whom information is desired, while the 

sample is the specific group drawn from the population to collect data. For research to be 

carried out, surveys must be conducted on a selected sample, and the results obtained are 

generalized to the population, that is, the sample represents the entire population. Therefore, 

it is important to determine the group of people for whom the research is directed to obtain 

information (Shukla, 2020). 

The population of this study is made up of university students’ pedagogy of national 

and foreign languages from Universidad Estatal Peninsula de Santa Elena in Ecuador who 

worked with the LyricsTraining platform to improve their English language skills. Kumar 

(2025) mentions that the selection of participants in qualitative research is defined according 

to the objectives set, prioritizing subjects who have had significant experiences with the 

phenomenon studied. 

Sample 

The sample was selected using purposive sampling, which, according to Ahmed 

(2024), is appropriate when seeking to obtain complete and detailed information from 

participants directly related to the object of study. Akman (2023) describes a sample as a 

minimum number of people representative of the population, selected according to 

established criteria based on the research objectives to participate in the study with the 

purpose of obtaining significant information, while ensuring the validity of the data collected. 

Through the sample, the results are interpreted and related to the specific phenomenon. 
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In this study, a sample of seven students’ pedagogy of national and foreign languages 

from parallel 8/2 was selected because they met the fundamental criterion of having 

previously used the LyricsTraining platform as part of their learning process with listening 

practice activities. The diversity of perceptions and experiences collected allowed a better 

understanding of how this digital tool contributes to the development of self-assessment in 

listening comprehension. 
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Chapter IV 

Analysis of Findings 

The analysis and interpretation of the obtained data is presented in this chapter 

through interviews with seven university students from the major of Pedagogy of National 

and Foreign Languages who have used the LyricsTraining platform as a self-assessment tool 

to improve listening comprehension. The purpose of this section is to know, understand and 

analyze how students use the technological tool in their English language learning process. 

The responses were organized into categories, selected by identifying common 

patterns and similarities in the interviewees' answers. The analysis was conducted based on 

the stated objectives and established categories, seeking to explain the self-assessment 

strategies, how the application contributes to the development of listening comprehension, 

and the students' general perceptions of the use of LyricsTraining as a self-assessment tool. 

Highlighting that the practices allowed students to identify their mistakes, monitor their 

progress, and improvements in listening comprehension 

The results are presented in a structured manner, relating to participants' responses to 

the theories and concepts from the literature review. The findings highlight positive opinions, 

and the benefits students perceive when using music in their English language learning. This 

analysis, in addition to answering the research questions, opens new perspectives on the 

incorporation of interactive digital tools that integrate music, technology, and self-assessment 

in the teaching of English as a foreign language. 
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Questions Report 

Table 2 

Results obtained from the experiences of university students who have used the 

LyricsTraining platform as a self-assessment tool for enhancing their English listening 

comprehension. 

CATEGORIES ANSWERS AUTHORS 

1. Self-assessment 

strategies 

Interviewed students 

mentioned that among the most 

used strategies is the repetition 

of fragments in the music that 

they cannot hear clearly. In 

addition, the platform gives 

immediate feedback by 

showing spelling errors in the 

words that are completed. 

Feedback is an important 

element in formative assessment 

and students can receive it 

through self-assessment, which 

allows them to reflect on the 

quality of their learning, which 

encourages them to review the 

content as many times as 

necessary to achieve the 

learning outcomes. (Butler, 

2022) 

2. Improvements in 

Listening 

Comprehension 

Interviewed students 

highlighted improvement in 

vocabulary, pronunciation, and 

listening skills. In addition, 

they mentioned feeling more 

confident in understanding 

native pronunciation. 

Listening comprehension 

involves cognitive processes 

such as decoding, attention, and 

understanding meaning, which 

are enhanced through repeated 

exposure and authentic 

materials like songs (Vélez, 

2024). 
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3. Interactive learning 

in LyricsTraining 

Interviewees indicate that they 

feel motivated by the use of 

music in Lyrics Training, 

which makes the learning 

process more entertaining, 

interactive, and enjoyable. 

Students actively participate 

because they enjoy practicing 

and are focused on the 

dynamic and fun activities, 

unlike traditional methods that 

use tests. 

Interest in music is a factor that 

influences motivation for 

learning. This is why it has a 

positive impact on society 

because it offers entertainment, 

is a useful tool for the mental 

and emotional development of 

individuals, and makes people 

feel relaxed and comfortable, 

which makes learning easier and 

makes them feel engaged. 

(Rahmawanti & Sari, 2022) 

4. Perception and 

Recommendation  

Students have a positive 

perception about the use of 

LyricsTraining because it is an 

effective self-assessment tool 

which they can check their 

level and progress. Therefore, 

they recommend the 

application because it is easy to 

use and combines music to 

make learning fun. 

The integration of digital tools 

in language learning promotes 

learner autonomy, enhances 

engagement, and offers 

immediate feedback that 

supports self-regulation 

(Picasso, 2024). 

Note. This table presents the obtained results from interviews with university students who 

used the LyrisTraining platform as a self-assessment tool for enhancing their English 

listening comprehension and its relationship with the theories and concepts developed in the 

bibliographic review. 
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Interpretation of Data from the Interview 

From the interviews conducted for the study of LyricsTraining as a self-assessment 

tool for improving listening comprehension, four main categories were identified and 

analyzed: self-assessment strategies employed by students, the application's contribution to 

listening comprehension improvements, the platform's innovation compared to traditional 

practices, and students' overall perceptions of LyricsTraining's effectiveness as a self-

assessment tool for listening skills.  These categories were grouped according to the research 

objectives, the relationship between the questions, and the similarities in the answers. The 

four selected categories are presented in a table with a structured outline that contains clear 

information about the collected data. Through the students' responses, relevant insights were 

obtained from each category, and a connection was established to the literature review. 

The first category analyzes the self-assessment strategies students used on the 

LyricsTraining app. Interview results show that when most participants repeated the songs 

several times or paused on specific parts, they did not understand, which helped to identify 

the difficulty in recognizing words by their sounds. This demonstrates that repetition is an 

effective strategy that helps distinguish the sounds of words and reinforces learning. They 

also stated that the immediate feedback provided by the app is a way to recognize 

performance, as it points out errors when misspelling a word and allows progress to be 

monitored in listening comprehension to identify areas they need to improve.  

The second category focuses on the improvements observed by students in listening 

comprehension when using LyricsTraining. Responses showed significant progress, primarily 

in identifying new vocabulary, pronunciation, and speaking rate. Through exposure to music, 

students heard the language in a real-world context with native speakers, making learning 

more effective. The participants also said that using songs was a great way to get to hear all 
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kinds of different accents and idiomatic expressions. As well as improving their listening 

skills, they learned new vocabulary and how to use it in real-life contexts, including its 

correct pronunciation and spelling. 

The third category examines interactive learning in LyricsTraining compared with 

traditional listening activities. Students highlighted the app as more dynamic, interactive and 

motivating than typical classroom exercises, suggesting that it could be a valuable tool for 

enhancing learning and engagement in the classroom. LyricsTraining allows students to learn 

at their own pace, repeat passages multiple times to recognize the sound, and receive 

immediate feedback, which is very helpful. for independent learning. They also commented 

that traditional listening is often a bit boring, but that LyricTraining is fun because it feels like 

a game that helps students learn with music based on their preferences. These perceptions 

reflect the platform's innovation, which fosters student motivation and engagement in their 

own learning by promoting self-directed learning, in which each student can monitor their 

progress. 

Finally, the fourth category explains students' overall perceptions of the 

LyricsTraining app, which were positive. They mentioned that the digital platform is effective 

for practicing English skills, especially listening. The tool is easy to use, allows students to 

check their current English level, and provides a clear view of their progress immediately 

with feedback, making them active participants in their own independent learning. 

Additionally, students' strengths and weaknesses are identified to recognize areas where they 

need to improve and to gain more confidence when exposed to the language. Students also 

recommend its use because it combines music with learning, making the experience 

interactive and enjoyable. 
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The four categories analyzed show that LyricsTraining had a positive influence on the 

development of students' listening comprehension, as well as on learning new words or 

phrases and improving pronunciation, encouraging independent learning through self-

assessment. The platform is considered an innovative resource that combines technology and 

music to make learning enjoyable and maintain student engagement. 

The next chapter presents the conclusions and recommendations derived from the 

analysis of the results, which allowed the authors to better understand the experiences, 

perceptions, and strategies students used with LyricsTraining to improve their English 

listening comprehension through self-assessment. The conclusions highlight the main 

findings of the research, emphasizing its effectiveness in the educational field. It also offers 

suggestions for both teachers and students who wish to incorporate technology, music, and 

self-assessment into the process of learning English as a foreign language. 
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Chapter V 

Conclusions 

This research aims to examine how the use of the LyricsTraining platform as a self-

assessment tool contributes to the development and enhancement of English listening skills 

among undergraduate students. Through the analysis of students’ experiences, reflections, and 

perceptions, the research has demonstrated that combining technology-mediated learning 

with self-assessment significantly improves listening comprehension and learner autonomy 

when using the LyricsTraining platform, such as repetition, pausing and verifying the 

correctness of the lyrics after each attempt. This approach allowed students to identify errors, 

consider their listening strategies, and identify areas that could be enhanced. The platform's 

interactive features, such as immediate feedback and repetition functions, not only allowed 

them to recognize their weaknesses, as well as monitor their progress, but also enabled them 

to self-regulate in an effective manner.  

In addition, the platform LyricsTarining offers an innovative, motivating and inspiring 

method of language learning, where music is employed as an authentic resource that 

enhances the cognitive and emotional engagement in the learning process. The platform 

provided immediate feedback, which plays a crucial role in developing autonomy by enabling 

students to monitor their progress in real time.  

In this way, digital self-assessment tools can improve students' ability to 

independently and effectively evaluate their performance. Noticeable progress was 

demonstrated by participants in terms of listening comprehension, vocabulary acquisition, 

pronunciation, and the ability to recognize speech rates. By consistently using authentic 

listening sources such as songs, learners were exposed to natural pronunciation, connected 
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speech and diverse accents, which confirms that continuous exposure to the language 

improves English language skills. 

This study emphasizes the key role of motivation and emotional connection during the 

learning process. Through the integration of music into language instruction, LyricsTraining 

has evolved the concept of listening practice, transforming it into a highly engaging, 

enjoyable and non-stressful experience. Students reported that using the platform increased 

their motivation to learn English by practicing independently and focusing on individual 

improvement rather than teacher evaluation. 

Overall, the results indicated that the incorporation of digital technological tools such 

as LyricsTraining, which combine self-assessment methods with didactic strategies, allows 

students to actively participate in their learning to improve academic results. Using 

technology not only increased the variety of learning opportunities but also allowed for 

greater access to independent practice outside the classroom. This is in line with the global 

trend towards self-directed, technology-enhanced education. 

 

Recommendations 

As a result of the findings of this research, it is recommended that LyricsTraining and 

other digital tools should be systematically integrated into the university English curriculum. 

Due to the significant progress identified in listening comprehension and student autonomous 

learning, the language faculty should incorporate technology-based self-assessment activities 

as part of the main curriculum. These activities can be used as formative evaluation 

strategies, allowing learners to be able to identify their weaknesses and strengths, as well as 

their progress in real time, encouraging responsibility for their own learning process to be 

taken.  
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In addition, English teachers should incorporate authentic and creative listening 

comprehension resources, especially songs and multimedia resources, that encourage both 

cognitive and emotional engagement. Hence, connecting language practice with elements that 

reflect students' cultural and personal interests, learning becomes easier and more memorable. 

For this reason, universities should engage departments in developing activity strategies and 

song-based lessons where students can practice listening comprehension and self-assessment 

both in class and independently. 

Formal classroom policies that recognize self-assessment as a key component of 

language learning should be established at the institutional level. Instead of being limited to 

written or standardized tests, assessments should also include technological and innovative 

tools which capture student progress in a more engaging and dynamic way. For this reason, 

institutions should organize professional development seminars for educators focusing on 

designing self-assessment rubrics, incorporating platforms like LyricsTraining, and analyzing 

feedback data to enhance teaching strategies. 

 

Furthermore, fostering self-directed learning allows teachers and students to recognize 

the limitations of traditional methods and develop more effective strategies. Adopting diverse 

approaches that combine self-directed learning with didactic tools promotes equity because it 

acknowledges the variety of learning styles and the need to adapt to students' needs. 

Educational institutions should implement self-assessment strategies using technology to 

improve students' skills and boost their personal and academic progress.  

In conclusion, this study is intended to promote a more autonomous, dynamic, and 

technologically inclusive model of language teaching, which transforms the practice of 

listening comprehension from a passive activity in the classroom to an active, creative, and 
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self-directed learning process. Hence, these pedagogical innovations reinforce that language 

learning is not just an academic requirement, but a transformative process which connects 

emotion, creativity, and critical thinking. Through continuous reflection, motivation, and the 

effective use of technological tools, students can make significant progress in listening 

comprehension and become more confident, autonomous, and inspired language learners. 
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Annex B: Questionnaire 

LyricsTraining as a self-assessment tool for Enhancing English Listening Comprehension 

Sample: 7 students of PINE from UPSE  

Questions aimed at students 

1. What strategies did you use when practicing with LyricsTraining to improve your 

listening comprehension?  

2. How did you identify and correct your mistakes while using the platform?  

3. In what ways did the immediate feedback in LyricsTraining help you to evaluate your 

listening skills?  

4. How do you think using songs in LyricsTraining helped you understand spoken 

English better?  

5. What specific improvements (e.g., vocabulary, pronunciation, understanding speed) 

did you notice after using LyricsTraining?  

6. Compared to traditional listening activities, how did LyricsTraining contribute 

differently to your learning process?  

7. What was your general perception of using LyricsTraining as a self-assessment tool 

for listening comprehension?  

8. Would you recommend LyricsTraining to other university students? Why or why not? 
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Annex C: Transcripts of interviews 

Student 1 

1. What strategies did you use when practicing with LyricsTraining to improve your 

listening comprehension?  

I used strategies like repeating the songs several times, pausing to focus on difficult parts, and 

writing new words. This helped me improve my listening comprehension step by step. 

2. How did you identify and correct your mistakes while using the platform?  

I identified my mistakes by comparing my answers with the lyrics provided. Then, I corrected 

them by repeating the section until I understood the pronunciation. 

3. In what ways did the immediate feedback in LyricsTraining help you to evaluate your 

listening skills?  

The immediate feedback allowed me to see where I failed and measured my progress. It 

motivated me to pay more attention to details in the next attempts. 

4. How do you think using songs in LyricsTraining helped you understand spoken 

English better?  

Using songs helped me to recognize real pronunciation, intonation, and speed. It also made it 

easier to understand spoken English in a natural context. 

5. What specific improvements (e.g., vocabulary, pronunciation, understanding speed) 

did you notice after using LyricsTraining?  

I noticed improvements in my vocabulary, listening speed, and pronunciation. I also became 

more confident in understanding complete sentences. 
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6. Compared to traditional listening activities, how did LyricsTraining contribute 

differently to your learning process?  

Compared to traditional listening tasks, LyricsTraining was more interactive and enjoyable. It 

engaged me more and made the learning process feel less like a test. 

7. What was your general perception of using LyricsTraining as a self-assessment tool 

for listening comprehension?  

My perception was positive because it worked as a self-assessment tool. I could check my 

level, practice in a fun way, and see my own progress. 

8. Would you recommend LyricsTraining to other university students? Why or why not? 

Yes, I would recommend it because it is motivating, easy to use, and effective. It combines 

music with learning, which makes the experience enjoyable and useful for students. 

  

Student 2 

1. What strategies did you use while practicing with Lyrics Training to improve your 

listening comprehension? 

I usually listened to the song several times before completing the activity. First, I focused on 

the general idea, and then I paid attention to specific words or expressions. Repetition and 

pausing the video were the strategies that helped me the most. 

2. How did you identify and correct your mistakes when working on the platform? 

I identified my mistakes thanks to the highlighted gaps and the comparison with the correct 

lyrics. Whenever I made an error, I checked the word in the context of the sentence, repeated 

the line, and sometimes searched the meaning in a dictionary to avoid the same mistake. 
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3. In what ways did the immediate feedback in Lyrics Training help you evaluate your 

listening skills? 

The immediate feedback allowed me to notice exactly where my weaknesses were. For 

example, I realized that I had problems with fast speech and connected sounds. This helped 

me to focus more on improving those aspects. 

4. How do you think using songs in Lyrics Training supported your understanding of 

spoken English? 

Using songs made listening practice more natural and enjoyable. I could hear how native 

speakers link words, use contractions, and pronounce informally. This helped me to 

understand spoken English outside the classroom context. 

5. What specific improvements (e.g., vocabulary, pronunciation, listening speed, 

comprehension) did you notice after using Lyrics Training? 

I noticed that my vocabulary increased because I learned new words and expressions from the 

songs. My listening speed also improved, as I got used to following fast rhythms. 

Additionally, I could recognize pronunciation patterns more easily. 

6. Compared to traditional listening activities, how did Lyrics Training contribute 

differently to your learning process? 

Traditional activities are sometimes repetitive and less engaging. In contrast, Lyrics Training 

was more dynamic because it used music I liked. It motivated me to practice longer, and I felt 

more active in the process rather than just answering questions. 

7. What is your overall perception of using Lyrics Training as a self-assessment tool for 

listening comprehension? 
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I think Lyrics Training is a very useful tool for self-assessment. It gave me a clear idea of my 

progress, especially when I moved to more difficult levels. It also helped me take 

responsibility for my own learning. 

8. Would you recommend Lyrics Training to other university students? Please explain 

why or why not. 

Yes, I would definitely recommend it because it is both entertaining and effective. It 

combines learning with music, which makes the process less stressful and more interactive. 

Students can practice on their own and see improvements quickly. 

  

Student 3 

1. What strategies did you use when practicing with LyricsTraining to improve your 

listening comprehension?  

I believe that the strategies I used when practising with the app were to listen to the most 

difficult parts again, focus on the melodies and how each word was pronounced. 

2. How did you identify and correct your mistakes while using the platform?  

 I can notice my errors because the system recognizes the terms I misspelled or may not have 

fully grasped right away.  In this manner, I may observe and learn how to spell them 

correctly. 

3. In what ways did the immediate feedback in LyricsTraining help you to evaluate your 

listening skills?  
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As previously stated, I believe that assessing my performance on Lingoclip immediately was 

essential to determining my level of understanding.  I was able to fix my errors by 

determining which words I comprehended and which I didn't. 

4. How do you think using songs in LyricsTraining helped you understand spoken 

English better?  

Lingoclip's music made learning English easier. The timing and intonation of the music not 

only helped me grasp the words and how to pronounce them correctly, but it also helped me 

remember them. 

5. What specific improvements (e.g., vocabulary, pronunciation, understanding speed) 

did you notice after using LyricsTraining?  

 I discovered that I knew more terms, could pronounce things more clearly, and 

comprehended them better after using Lingoclip. I increased my vocabulary by learning new 

words through hearing the songs again and seeing them in context. 

6. Compared to traditional listening activities, how did LyricsTraining contribute 

differently to your learning process?  

Unlike typical listening apps, Lingoclip made learning more enjoyable and interesting. This 

encouraged me to practise and stay focused. 

7. What was your general perception of using LyricsTraining as a self-assessment tool 

for listening comprehension?  

Lingoclip is an excellent tool for assessing my comprehension.  I believe it's fantastic that I 

can practice whenever I choose and track my progress. 

8. Would you recommend LyricsTraining to other university students? Why or why not? 
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I would definitely recommend Lingoclip to other students. It is a fantastic and useful way to 

better understand English through music, which makes learning more fun and less tedious. 

  

Student 4 

1. What strategies did you use when practicing with LyricsTraining to improve your 

listening comprehension?  

I used repeat and pause. I listened many times and read the lyrics. 

2. How did you identify and correct your mistakes while using the platform?  

I checked the missing words and corrected them. I listened again to fix my mistakes. 

3. In what ways did the immediate feedback in LyricsTraining help you to evaluate your 

listening skills?  

The quick feedback showed me what was right or wrong, so I could improve fast. 

4. How do you think using songs in LyricsTraining helped you understand spoken 

English better?  

Songs helped me hear real pronunciation and common words, so I understood better. 

5. What specific improvements (e.g., vocabulary, pronunciation, understanding speed) 

did you notice after using LyricsTraining?  

I improved my vocabulary and pronunciation. I also listened faster and with more confidence. 

6. Compared to traditional listening activities, how did LyricsTraining contribute 

differently to your learning process?  

It was more fun and active than normal exercises. I learned by doing and singing. 



64 
 

7. What was your general perception of using LyricsTraining as a self-assessment tool 

for listening comprehension?  

My opinion is positive. It is a good self-check tool because I can see my score and progress. 

8. Would you recommend LyricsTraining to other university students? Why or why not? 

Yes, I would recommend it. It is easy to use, motivating, and helps with listening. 

  

Student 5 

1. What strategies did you use when practicing with LyricsTraining to improve your 

listening comprehension? 

I used repetition by listening to the songs several times and focused on identifying key words. 

I also paused whenever I didn’t understand something and compared the lyrics with what I 

had heard. This helped me concentrate on pronunciation and rhythm in English. 

2. How did you identify and correct your mistakes while using the platform?  

I noticed my mistakes because the app immediately showed me the incorrect words. Then I 

reviewed them, repeated them out loud, and tried to use them in short sentences to remember 

them better. 

3. In what ways did the immediate feedback in LyricsTraining help you to evaluate your 

listening skills?  

The feedback allowed me to see instantly whether I was understanding or not. It helped me 

measure how fast I could recognize words and identify the parts where I had more difficulty, 

which motivated me to keep practicing. 
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4. How do you think using songs in LyricsTraining helped you understand spoken 

English better?  

I think songs helped because they are more dynamic and engaging than other exercises. By 

repeating them several times, I improved my ear to distinguish sounds, expressions, and 

vocabulary used in real-life situations. 

5. What specific improvements (e.g., vocabulary, pronunciation, understanding speed) 

did you notice after using LyricsTraining?  

I noticed an improvement in vocabulary because I learned new words and phrases. I also 

improved my pronunciation by repeating the lyrics, and my listening speed increased as I 

tried to follow the rhythm of the music. 

6. Compared to traditional listening activities, how did LyricsTraining contribute 

differently to your learning process?  

Unlike traditional audios or dialogues, LyricsTraining was more interactive and entertaining. 

I felt I was learning without getting bored, and music made the learning process more natural 

and motivating. 

7. What was your general perception of using LyricsTraining as a self-assessment tool 

for listening comprehension?  

My perception was positive because I could immediately see my progress. It allowed me to 

recognize my strengths and weaknesses while practicing in a fun and autonomous way. 

8. Would you recommend LyricsTraining to other university students? Why or why not? 

Yes, I would recommend it because it combines learning and entertainment. It is an effective 

way to improve listening comprehension without feeling like a heavy task, and it also helps to 

expand vocabulary and improve pronunciation. 
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Student 6 

1. strategies did you use when practicing with LyricsTraining to improve your listening 

comprehension? 

I usually listened to the song several times and tried to guess the missing words from the 

context. When I could not understand, I replayed the part and repeated the lyrics until I 

recognized the sounds more easily. 

2. How did you identify and correct your mistakes while using the platform? 

I identified my mistakes when the platform showed the correct words that I missed. To 

correct them, I repeated the line and tried to say it aloud, which helped me improve both 

listening and pronunciation. 

3. In what ways did the immediate feedback in LyricsTraining help you to evaluate your 

listening skills? 

The immediate feedback helped me know right away if my answer was correct or not. This 

showed me what I understood well and what I needed to practice more in order to improve 

my listening comprehension. 

4. How do you think using songs in LyricsTraining helped you understand spoken 

English better? 

Songs helped me get used to natural pronunciation and rhythm, which are sometimes difficult 

to hear in normal exercises. They also made listening practice more enjoyable, so I stayed 

motivated to continue learning. 

5. What specific improvements (e.g., vocabulary, pronunciation, understanding speed) 

did you notice after using LyricsTraining? 
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I noticed that my pronunciation became clearer and that I could understand faster when 

listening to English. At the same time, I learned new vocabulary and useful expressions from 

the songs. 

6. Compared to traditional listening activities, how did LyricsTraining contribute 

differently to your learning process? 

Unlike normal listening activities, LyricsTraining felt more interactive and fun. It kept me 

motivated and made it easier to remember new words and sounds because I was enjoying the 

practice. 

7. What was your general perception of using LyricsTraining as a self-assessment tool 

for listening comprehension? 

I think it was very effective because it allowed me to check my level immediately. I could see 

my progress with every song and also notice which parts of my listening needed more work. 

8. Would you recommend LyricsTraining to other university students? Why or why not? 

Yes, I would recommend it because it helps with vocabulary, listening speed, and 

pronunciation. It is also enjoyable and easy to use, so students can learn while having fun at 

the same time. 

 

Student 7  

1. What strategies did you use when practicing with LyricsTraining to improve your 

listening comprehension?  

I used the strategy of practicing with songs that I didn’t know before, which forced me to 

focus more. This helped me improve my mental agility in processing English quickly. 
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2. How did you identify and correct your mistakes while using the platform?  

I corrected my mistakes by checking the lyrics after listening and repeating the parts I got 

wrong. This way, I could identify what I misunderstood and improve. 

3. In what ways did the immediate feedback in LyricsTraining help you to evaluate your 

listening skills?  

The immediate feedback showed me where I failed and pushed me to listen more carefully. It 

was a direct way to evaluate my listening comprehension progress. 

4. How do you think using songs in LyricsTraining helped you understand spoken 

English better?  

Using songs helped me get used to natural rhythm and pronunciation. It also trained my brain 

to process English faster while enjoying music. 

5. What specific improvements (e.g., vocabulary, pronunciation, understanding speed) 

did you notice after using LyricsTraining? 

I noticed improvements in my vocabulary and in my mental agility for understanding 

English. I also felt more confident when speaking because I practiced repeating lyrics. 

6. Compared to traditional listening activities, how did LyricsTraining contribute 

differently to your learning process? 

Compared to traditional listening, LyricsTraining was more dynamic and interactive. It kept 

me motivated and made learning feel less like a task. 

7. What was your general perception of using LyricsTraining as a self-assessment tool 

for listening comprehension?  
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I think it was a very useful tool for self-assessment. It showed me my real level and helped 

me gain confidence as I saw progress in each song. 

8. Would you recommend LyricsTraining to other university students? Why or why not? 

Yes, I would recommend it to other students because it makes listening practice fun and 

effective. It also develops both comprehension and speaking skills. 

 

 


